147

CHAPTER 4

DATA ANALYSIS

4.1. INTRODUCTION

The present study is to find out the impact of camity service learning in
the development of life skills among school childrBoth quantitative and qualitative
methods were used to analyze the findings of theystThis chapter has been divided
into two Parts: Part-1 on the assessment of leVdife skills among the school
children before intervention and Part-2 on the iotpeE community service learning
on enhancing the life skills of the school childr&ata from 822 children from 14
schools were collected during pretest to studylével of life skills among them.
After the preliminary assessment, intervention gthds been conducted among 99
school children in two schools using community gsvlearning as intervention
method. In the Part 1, the researcher analyzedetrad of life skills in the school

children before intervention.

PART |

4.2. LEVEL OF LIFE SKILLS AMONG THE SCHOOL CHILDREN
BEFORE INTERVENTION

This part the researcher intends to analyze tha ofathe school children to
establish the level of life skills among the schdaldren in the urban and rural areas.
The data was scrutinized on the basis of varionsodeaphic variables to see whether

it has any relevance in life skills.
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4.2.1. Level of Life Skills

14 school both government and private were sele@edomly in the city of
Siliguri, West Bengal, to conduct preliminary studg their life skills. The total
sample for the preliminary study was 822 schoddeén both boys and girls studying

in class 9 between the age group of 14 and 15 years

Hypothesis 1

Gender and age have significant influence in treedKills of school children.

Figure 4.1 Mean and S.D of life skills on the basiof gender

The figure 4.1 shows that the overall mean lifdlslscore of boys is 96.11
and girls are 94.97. It shows that the overallditdls score of boys are more than that
of girls in the study area. The SD of boys is 12a48 girls is 11.34 which shows the
difference of 1.11 higher among boys. Though thH&edince is not substantial, the
study shows that boys are having more life skifmntgirls.
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Figure 4.2 Mean and S.D of life skills on the basiof age
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From the figure 4.2 it is clear that mean shows tha overall mean life skills
score of the children who are age 14 is 94.64 hacthildren of 15 years is 95.64. It
shows that the overall life skills score of childref 15 years are more than that of
children in the study area. The SD of boys is 1248 girls is 11.34 which shows the
difference of 1.11 higher among boys. Though tHéeince is not substantial, the

study shows that boys are having more life skiintgirls.
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Table 4.1 Result of Two-way ANOVA of life skills a the basis of gender and age

F value
_ F-value
_ Main Effect _ R
Variables Integration Effect | Significance
Gender Age (AB)
(A) (B)

Self-awareness .010 .848 .000 .990
Empathy .307 137 .000 .990
Effective Communication .548 .825 .002 .960
Interpersonal Relationship  10.112%* 261 5.008** 290
Critical Thinking 4.808** .100 .188 .665
Creative Thinking 10.842* 011 2.528 112
Problem solving .765 951 575 448
Decision making .697 .950 .007 .935
Coping with stress 3.735**  4.870*F 3.450 .064
Coping with emotion 2.584 .065 1.242 .265
Over all life skills 2.607 .551 .950 .330

Table 4.1 is analyzed to understand the effectesidgr and age on school
children’s life skills. Gender has effect on intergonal relationship (F = 10.112),
critical thinking (F = 4.808), creative thinking & 10.842) and coping with stress
(F = 3.735). Whereas school children’s age hasceften coping with stress
(F = 4.870). The integration of gender and age hsigeificant on interpersonal
relationship. It can be observed that the integrateffect of gender and age on
interpersonal relationship (gender, F = 10.11, Alges .261 and integration effect
F = 5.008) is significant at .02 level. From theuk it is clear that gender and age
don’t have significance on self-awareness, empagttohlem, solving, decision making,

coping with stress, coping with emotion.

From figure 4.1, 4.2 and table 4.1 it is inferrddhtt gender and age has

significance on life skills among school childremahence the hypothesis is accepted.
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Hypothesis 2

There is difference in the life skills among schabildren on the basis of

religion.

Figure 4.3 Mean and S.D of religion on life skills
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From the figure 4.3 it is clear that there is didifference in the mean and
standard deviation between all three religionsHiedu, Christian and Muslim. The
mean score of overall life skills of Hindu was M95.66 (S.D = 12.07), Christian
M = 93.94 (S.D = 10.46) and Muslim was M = 96.890$ 11.82). Comparing to
Christians the life skills of Muslim and Hindus drgher but not very significant.
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Table 4.2 Result of Two-way ANOVA of gender and tdegion on life skills and

over all life skills

Main Effect F value | |ntegration
Variables Gender | Religion Effect | Significance
(A (B) (AB)

Self-awareness 438 2.137 .236 .790
Empathy .597. 5.650** 1.992 137
Effective Communication 2.498 5.252*% 1.180 .308
Interpersonal Relationship 778 1.457 3.537* .030
Critical Thinking 149 3.496** .987 373
Creative Thinking .505 110 .739 478
Problem solving 2.339 3.457** 1.451 .235
Decision making 534 4.744** .758 469
Coping with stress 115 2.992 459 .632
Coping with emotion .081 145 .818 442
Over all life skills .047 1.104 161 .851

Table 4.2 shows the F value of life skills basedgemder and religion. It

shows that empathy (F = 5.650), effective commumoa(F = 5.252), critical
thinking (3.496), problem solving (3.457) and demismaking (F = 4.744) are highly

significant based on religion. The integration effeof gender and religion has

influence on interpersonal relationship (F = 3.58%)y. Even though religion has

impact on certain skills, the integration effectggnder and religion don’t have any

significant impact on overall life skills of schochildren and hence the hypothesis is

rejected.
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Hypothesis 3

There is significant difference in the life skili school children on the basis

of type of schools and their place of residence.

Figure 4.4 Mean and S.D scores of life skills clsi$ied on the basis of schools
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The table 4.4 represents the mean and standarctideviof government
school and private school. The mean and standardtdan of private school was
M = 96.80 (S.D = 11.81) and government school M3:68 (S.D = 11.81) it shows.
The mean score shows substantial difference arttépicts that the life skills of

children in private schools are high.
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Figure 4.5 Mean and S.D scores of life skills ohtzed by the respondents on the
basis of residence
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Mean and standard deviation of school childrendiegiin rural and urban is
given in the table. There is not much differencéhi mean and standard of deviation
of children residing between urban are rural afidee result shows that mean life
skills score does not differ sustainably. Hende dlear from the

The mean and standard deviation of children inlraral urban shows that
type of residence of school children has impacthair life skills. The mean score of
children from rural area are M = 94.28 and urbagaare M = 96.06. The SD also
shows the difference in the score, i.e. 10.93 @ioalrand 12.26 for urban. The data in
table 4.6 and 4.7 shows that, the type of schodlrasidence has significant effect on

life skills.
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Table 4.3 Result of Two-way ANOVA of type of schd@nd residence on life skills

Main Effect F value | |ntegration
Variables School | Residencel ~ Tect | significance
A (®) (AB)

Self-awareness 18.504%*  10.304*t 732 .393
Empathy 4.479** | 15.872** .013 .909
Effective Communication 113 469 .072 .789
Interpersonal Relationship 7.739%F 5.526* 1.504 202
Critical Thinking 8.006** .092 2.404 121
Creative Thinking 12.406*1 219 .164 .686
Problem solving 7.991** 2.837 .004 .950
Decision making 13.834*t  4.871** .054 .816
Coping with stress .149 AT72 1.515 219
Coping with emotion 545 2.223 .091 763
Over all life skills 14.985**  4.977** 1.182 277

The table 4.3 shows that self-awareness (F = 18d&mpathy (F = 4.479),
interpersonal relationship (F = 7.739), criticah#ting (F = 8.006), creative thinking
(F = 12.406), problem solving (F = 7.991) and decisnaking (F=13.834) is highly
significant in type of schools and self- awaren@ss 10.304), empathy (F = 15.872),
interpersonal relationship (F = 5.526) and decisioeking (F = 4.871) are highly
significant based on the residence. The inferefcata in table 4.6 to 4.8 shows that
type of schools and residence has impact on lilésskmong school children and the

hypothesis is accepted.
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Hypothesis 4

The birth order and number of siblings does notehawact on the life skills

of school children.

Figure 4.6 Mean and S.D of school children on thieasis of birth order on

life skills
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The life skills of school children on the basistbéir birth order have been
analyzed to understand whether the birth orderahsignificant influence on the life
skills. The mean score betweet child, 2" child and & child have slight difference
in their overall life skills. The life skills scoref 1°' child was more comparing to

other two categories.
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Figure 4.7 Mean and S. D of siblings on life skl
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From Figure 4.7 it can be observed that there isswmostantial difference
among the mean score of no siblings, 1 siblingibings and above in the 10 core
life skills. However the overall life skills meancae for no sibling is 96.68
(S.D = 12.18) with mean score of one siblings i294S.D = 11.58) and mean score
two siblings is 94.36 (S.D = 11.36). It shows teahool children with no siblings
have more life skills but not very substantial. Tda&a was further analyzed with two

way ANOVA to understand the comparison betweentlte
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Table 4.4 The result of Two-way ANOVA of birth order and siblings on life skills

F-value
_ Main Effect F-value o
Variables Integration | Significance
Birth Order | Siblings | Effect (AB)
(A) (B)

Self-awareness 2.24 1.40 1.422 225
Empathy 1.26 .399 464 .762
Effective Communication 1.02 485 1.402 231
Interpersonal Relationship 1.54 3.50¢ 1.600 172
Critical Thinking 1.59 2.85 1.223 299
Creative Thinking .091 1.60 374 .827
Problem solving 2.28 227 .605 .659
Decision making 997 .038 734 .569
Coping with stress 1.95 573 2.149 .073
Coping with emotion 1.92 2.39 1.807 125
Over all life skills 2.46 .879 .618 .650

The F-value of birth order shows that there is igmiScance in any of the 10

core life skills other than the skill of interpensd relationship (F = 3.50) in siblings.

The integration effect of F-value of birth ordedasiblings are not significant in any
of the life skills. The result suggests that botider and siblings don’t have effects on

life skills of school children hence the hypothdsiaccepted.
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Hypothesis 5

Mother’s and father’'s occupation and family incomié not have significant
influence on the life skills of school children.

Figure 4.8 Mean and S.D of mother’s occupation olife skills
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The mean and SD score of each 10 core life skilts the overall life skills
was analyzed on the basis of mothers occupationtl@mdesult shows that the life

skills of children of mothers with government jodo® relatively high comparing with
those in private sector and home makers.
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Table 4.5 Mean and S.D of family income on life sks and over all life skills

Family Income
_ Below 50000 50000 — 100000- 200000- | 300000 and
Variables N = 171 100000 200000 300000 above
N =184 N =97 N =220 N = 150
Mean| S.D | Mean| S.D| Mean S.O Meap S.0 Mean S.D
SA 33.23| 5.12| 3342 562 34.24 563 3420 517 36.3.21
EM 61.50| 7.47| 63.66 7.90 65.54 8.45 65,73 8.15 HA.8.27
EC 2781 4.20] 28.32 4.5p 2829 5pb1 2820 5.51 284.50
IPR 31.66/ 5.19] 31.88 5.1 33.62 4.2 35.16 6.027732.4.55
CT 35.94| 4.47| 35.0f 5.21 36.79 4.6 37.95 7.08 27.8.39
CRT 26.30 4.38] 26.19 4983 26.83 4.44 28.05 5.56826.4.50
PS 30.04 5.01] 31.35 5.09 32.18 582 32.05 5.02 5325.38
DM 34.64| 453| 35.76 4.47 36.38 4.92 37|81 537 B6.4.28
CS 23.95 5.23 2434 488 2430 464 2460 4.64 024471
CE 31.34| 4.71] 32.08 4.6 31.89 4.62 3151 545 B15.45
LTOT |93.57| 11.34 93.69 11.49 95.79 11\79 96.53 1p98.40 12.26

Legend: SA- Self Awareness; EM-Empathy; EC- E¥#fectCommunication;
IPR- Interpersonal Relationship; CT- Creative Thitk CRT Ciritical Thinking;
PS- problem Solving; DM- Decision Making; CS- Capinith Stress; CE- Coping
with Emotion; LTOT- Total Life Skills

Table 4.5 has proved that the overall life skilfschildren of parents with
higher income have high life skills comparing withver incomes. The mean score of
overall life skills for different income group sucks Below 50000, M = 93.57,
(S.D = 11.34), income between 50000 — 100000 M $B3(S.D = 11.49), income
between 100000 — 200000 M = 95.79, (S.D = 11.7)pme between 200000 —
300000 M = 98.40, (S.D = 12.26), income between0800and above M = 64.22,
(S.D = 8.27). The mean score of higher income isentloan of the lower income. The
result suggests that children whose family has nmaeme has higher life skills that

of children of whose family has lower income.
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Table 4.6 Result of Two-way ANOVOA of mother’'s ocgpation and
family income on life skills and over all life skils

Main Effect F value
) Integration
Variables Mother's Family Effect | Significance
occupation Income (AB)
(A) (B)

Self-awareness 5.14** 1.31 .588 .788
Empathy 5.57** 1.51 1.008 428
Effective Communication .943 1.63 2.244%* .023
Interpersonal Relationship 5.32** 1.76 .688 .702
Critical Thinking 4.05** 2.17 1.347 217
Creative Thinking 2.48* 940 573 .801
Problem solving 4.77 ** 591 .824 529
Decision making 7.23%* 327 .885 .582
Coping with stress 391 924 1.766 .081
Coping with emotion .758 794 .815 .589
Over all life skills 2.83* .804 1.033 409

Table 4.6 shows that Mother’s occupation has st effect on self-awareness
(F = 5.14), empathy (F = 5.57), interpersonal refeghip (F = 5.32), critical thinking
(F = 4.05), problem solving (F = 4.77) and decismaking (F = 7.23) at .001 level
and there is significant on skills creative thinki(F = 2.48) and over all life skills
(F = 2.83) are significant at .02 level. The intgn effect of mother's occupation
and income of the family have substantial effectthe life skills of the school

children.
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Figure 4.9 Mean and S. D of father’s occupation olife skills
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Mean score of father's occupation groups such asrgment employee, private
employee, business and coolies have been analyzkfband that the children of the
father with government jobs have high life skilh those parents with private jobs,
business and coolie workers. The result of FiguBe shows government employee
M = 97.21, (S.D = 12.82), private employee M = 96.{S.D = 11.51), business
M = 95.00, (S.D = 11.94) and coolies M = 93.15[)(S. 11.36). The results suggest
that children of parents working as government exyg® have more life skills than
the other children whose parents work as privatpleyee, business and coolie. This
is in alliance with the findings in table 4.12, wheccupation of mothers considered.
In order to get more clarity two way ANOVA was aymdd to understand the impact
of family income and father’s occupation.
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Table 4.7 Result of Two-way ANOVA of father’s occpation and family income

on life skills and over all life skills

Main Effect F value

Integration
Variables Father’s Family Effect | Significance
Occupation | income (AB)
(A) (B)

Self-awareness 5.624** 1.52 400 .964
Empathy 6.141% 142 1.12 .340
Effective Communication 1.175 2.403 718 734
Interpersonal Relationship 4.518** 2.194 .802 .648
Critical Thinking 6.855** .589 1.63 .079
Creative Thinking 1.819 1.564 921 525
Problem solving 4.629* .704 .818 .632
Decision making 10.961** 3.067** 2.15** .012
Coping with stress 554 1.994 1.44 141
Coping with emotion 518 1.258 735 718
Over all life skills .804 2.829 409 .398

Table 4.7 shows that Father’s occupation has hgifificance on self awareness

(5.624), empathy (F = 6.14), interpersonal relaiop (F = 4.52), critical thinking
(F = 6.86), problem solving (F = 4.63), decisionking (F = 10.961) at .001 level.
Family income has high significance on decision imgKF = 3.07) at .012 level. The

integration effect of father's occupation and ineof the family has high effect on

decision making (F = 2.15) at .01 level. The statgws that the father’'s occupation

and family income has significance influence onlifieeskills of school going children.

Since the occupation and income of mother and fdthe significance on the

life skills the hypothesis is accepted.
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Hypothesis 6

There is significant difference in the life skili school children on the basis

of caste category.

Figure 4.10 Mean and S.D score of life skills omé basis of caste category
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From figure 4.10 it can be observed that thereissitlerable difference in the
mean and SD between General, OBC and SC/ST in lehast of life skills. General
M = 96.31, (S.D = 11.85), OBC M = 95.19, (S.D =@9.and SC/ST M = 93.95,
(S.D = 11.85). It shows that the life skills incseaas the caste hierarchy is higher.
One way ANOVA has been conducted to analyze this facther.



165

Table 4.8 One way ANOVA on the basis of caste did respondents

Sum of Squares | Mean of Squares
Variable Betweer| Within |Betweer] Within ValTue Significance
Group Group Group | Group

Self-awareness 326.827 23732.639 163/413 28.97895.6 .004
Empathy 677.627 55533.828 338.8§14 67.807 4.997**.007
CEIfgifl:ri\(Jenication 110.405] 17635.050 21.532 55.202 2.564 .078
'F';‘:;gﬁfsohri‘sl 353.697| 20439.818 176.848 24.957 7.086** .001
Critical Thinking 267.367 22826.993 133.683 27.842796** .030
Creative Thinking 44,391 16585.600 22.196 20.251094. 335
Problem solving 267.36]7 22826.993 133.683 27.87296%F .002
Decision making 166.05)7 19398.697 83.029 23.6860375 .002
Coping with stress 110.548 19305.137 55.274 23|522345 .096
Coping with emotion| 33.932 20676.862 16.966 25.246%72 511
Over all life skills 827.823 115496.79013.911 141.022 2.935 .054

The results of the one way ANOVA in 4.8 shows thatalue of 10 core life

skills and over all life skills. Self-awareness €#5.639), empathy (F = 4.997),

interpersonal relationship (F = 7.086), criticalntting (F = 4.796) and problem

solving (F = 3.505) are highly significant at .O@lel on the basis of caste of the

school children and skill of decision making (F H@b) is significant at .03 level.

There is no significant difference in creative H#img, coping with stress, coping with

emotion. However the overall F value is 2.935 whalk significant and thus the

hypothesis is accepted.
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Hypothesis 7
Types of family will not have significant differeaon life skills.

Figure 4.11 Type of family and life skills

The figure 4.11 illustrates the difference betwewrrtlear family and joint
family in terms of life skills. The result exhibithere is significant difference in
decision making (t = -2.394) There is no significalifference in self-awareness,
empathy, effective communication, inter personkti@nship, critical thinking, creative
thinking, problem solving, coping with emotion aodping with stress. There is no

significant difference in overall life skills scoaad hence the hypothesis is accepted.
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Hypothesis 8

Mother’s and father’s education would significantifiluence the life skills of

school children.

Figure 4.12 Mother’s education on life skills

96.22
100

80

60

40

20

O.00
V.UV

-"

S.D Mean S.D -3.84

-20
Illiterate Literate ‘t"value | Significance

Figure 4.12 clearly denotes that there is sigmnificdifference based on
mother’s education such as self-awareness (t =34, Enpathy (t = -4.161), critical
thinking (t = -3.048), creative thinking (t = -2&)7 problem solving (t = -3.598),
decision making (t = -5.142), coping with stress3(601) and coping with emotion
(t = -3.238). Whereas there is no significant ddfece on the skills of effective
communication, inter personal relationship. Thedgtishows that the mother’s

education has high significance in the life skifschildren.
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Figure 4.13 Mean and S.D of father’s education olife skills

Figure 4.13 clearly denotes that there is sigmfiadifference in self-awareness
(t = -3.459), empathy (t = -2.482), effective conmumation (t = -2.320), creative
thinking (t = 2.067), problem solving (t = -2.64dgcision making (t = 4.601), coping
with stress (t = -2.737), thinking skills (t = -38), social skills (t = -3.345), civic
value (t = 2.141), coping skills (t = 2.141) andep\wll life skills (t = .-2.641).
Whereas there is no significant difference on tki# ef inter personal relationship,
critical thinking and coping with emotion. The syushows that mother’'s and father’s
education has high relevance in the life skillclildren and hence the hypothesis is

accepted.
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Discussion

Part | discusses the analysis of various socialoggaphic variables and the
interaction between two variables on life skillshi§ study proves that various
demographic variables have influence on life skillee findings of the study states
that each variable may not have influence on al gkills but they have significant
influence of few of the life skills. The findingg the study reveal that the interaction
of gender and age, schools and residence has no#luen life skills. The study
conducted by Anuradha (2014) prove that gender age, type of school and

residence has significant influence on life skalssshown in the present study.

The category of gender and religion, birth orded aiblings don’'t have any
significant impact on overall life skills of schodlhese results are in agreement with
(Prajina et al., 2015). The research by SharmaQ3R0Lokeswari and Anuradha
(2017), and Susan et al. (2013) proves that soemedraphic variables like mother’s
occupation, father's occupation, family income, hests education and father’s
education was significantly associated with hidé 8kills in adolescents. A research
done by (Sobkin et al., 2016) showed a significdegjree of essential connections
between socio-demographic factors of a child’s mled¢velopment especially gender

and mother’s and father’s education.

In the present study it is found that types of fgrdb not make any significant
difference in the life skills of children. It is gported by the study conducted by
(Aslan, 2009) which shows that children belongingat particular types of family
don’t have any effect on children’s participationschool or in development of their
skills. From the above study it is clear that I&agroutcomes may reflect the
importance of demographics, such as age, gendespkand residence. Therefore it
was felt important that all these factors must bestdered when designing a service-

learning activity or programme.
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PART Il
4.3. IMPACT OF COMMUNITY SERVICE LEARNING ON LIFE
SKILLS

After assessing the life skills development of sihchildren in 14 schools
which are located in Siliguri, it was found thaetlevels of life skills among school
children are low and they needed help to enhangie life skills. There are different
forms of life skills intervention methods availaldeross the globe both using direct
and indirect methods. Most common form is training school children in life skills
on the basis of a simulated training module. Howetree researcher has decided to
adopt an innovative way of imparting life skills tiee children and that too without
giving any formal training. The strategy was to artgdife skills to school children by
involving them in the form of community service fieimg. After detailed interactions
with the school managements, it has been decide@dki® up community service
learning method for developing life skills amondhaal children. One government
and a private school were chosen to implement camitgngervice learning module to

train them in life skills and its impacts.

Hypothesis 9

Community service learning intervention has a $icgmt impact on developing

the life skills of school children.

Table 4.9 One way ANOVA of overall life skills sc in pre-test, post test | and

post Il assessments

Variable Sséjlﬂr%fs df Sl\(;ljzz:rnes VaII:ues Significance
Between Groups 10803.279 D 5401.640
Sl_lgﬁs Within Groups | 335836.424 294  1142.301 4.729* .010
Total 346639.704 296

Significant at .010 level
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The overall life skills score in the pre-test ang@st-test assessments was
analyzed and the results of the one way ANOVA shithas F-value is 4.729 which is
significant at .01 level. Table shows that the safmsquares between groups is
10803.28 and within groups is 335836.424 and itarmgquare between groups is
5401.64, whereas within groups it is 1142.30. Maad SD of the respondents data
was further analyzed to establish the developmElifecskills further.

Figure 4.14 Mean and S.D of different tests on oxall life skills
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The mean score of the pre-test was 313.46 and athrdeviation is 29.82.
Immediately after the community service learnindgeiaention, post-test-1 was
conducted; its mean score shows that there is wmepnent in the life skills; Mean
score 322.69 and SD was 21.77. The second postdedticted six months after the
intervention and the Mean score was shown as 324nd1S.D was 34.22. The mean
of second post test is much higher than that of test and post test I. It clearly shows
the life skills of school children have improvedeova period of time after the
intervention. The data was further analyzed to theedevelopment of life skills in

each core skills.
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Figure 4.15 Mean and S.D of 10 core life skills ipre and 2 post-tests

Figure 4.15 shows the Mean and SD of the 10 céeeskills. The Mean and
standard deviation of pre-test and post-tests stabstantial difference in the life
skills due to the intervention of community serviearning programmes. The study
proved that there is improvement in all the cofe $kills considering the Mean and
SD.
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Table 4.10 One way ANOVA of 10 core skills’ scorim pre-test and

2 post-tests assessments

Variable SS um of df Mean F Values | Significance
guares Squares
Between Groups 74.424 2 37.212
SA | Within Groups 10286.303 294 34.987 1.064 347
Total 10360.727, 296
Between Groups 102.976 2 51.488
EM | Within Groups 7699.576| 294 26.189 1.966 142
Total 7802.552| 296
Between Groups 94.384 2 47.192
EC | Within Groups 6686.586| 294 22.743 2.075 127
Total 6780.970| 296
Between Groups 226.990 2 113.495
IPR | Within Groups 8127.253] 294 27.644 4.106** .017
Total 8354.242| 296
Between Groups 68.128 2 34.064
CT | Within Groups 8079.980, 294 27.483 1.239 291
Total 8148.108| 296
Between Groups 210.081 2 105.040
CR | Within Groups 5022.828 294 17.084 6.148** .002
Total 5232.909| 296
Between Groups 106.108 2 53.054
PS | Within Groups 6536.323| 294 22.232 2.386 .094
Total 6642.431| 296
Between Groups 203.414 2 101.707
DM | Within Groups 9134.465 294 31.070 3.274** .039
Total 9337.879| 296
Between Groups 80.350 2 40.17%
CS | Within Groups 7645.091 294 26.004 1.545 215
Total 7725.441| 296
Between Groups 103.051 2 51.52H
CE | Within Groups 10613.677 294 36.101 1.427 242
Total 10716.727, 296
Legend: SA- Self Awareness; EM-Empathy; EC- E#fectCommunication;

IPR- Interpersonal Relationship; CT- Creative Thimk CRT Critical Thinking;
PS- problem Solving; DM- Decision Making; CS- Capivith Stress; CE- Coping

with Emotion; LTOT- Total Life Skills
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One way ANOVA has been conducted for all the 1@dide skills. This was
compared with their F values. After administeringmenunity service learning
programmes and when it is assessed among coreHifis three core skills i.e.,
interpersonal relationships (F = 4.106) significat .01 level, creative thinking
(F = 6.148) is significant at .00 and decision mak{F = 3.274) is significant .03
level and has shown very high impact, whereassskilko were improved, but not

very substantially. The overall life skills (F =729) is significant at .01 level.

Table 4.10 (i) Post hoc analysis of life skills prand post tests

95%
Mean Confidence
Dependent ) (J) , Std. | Interval
Variable | PREPOSTF| PREPOSTF| Difference | oo | Sig.
(1-9) Lower | Upper
Bound | Bound
1 2 -1.030 841 4783 -3.10 1.04
3 -1.091 .841| 432 -3.16 .98
1 1.030 841 4783 -1.04 3.10
SA 2
3 -.061 841 997 -2.13 2.01
3 1 1.091 .841| 432 -.98 3.16
2 .061 .841| .997 -2.01 2.13
1 2 -.586 27| 728 -2.38 1.20
3 -1.434 727 145 -3.22 .36
3 .586 27 728  -1.2( 2.38
EM 2
1 -.848 727 507 -2.64 94
3 1 1.434 727! 145 -.36 3.22
2 .848 727 507 -94 2.64
1 2 -.808 .678| .492 -2.48 .86
3 -1.374 .678| .130 -3.04 .29
3 .808 .678| .492 -.86 2.48
EC 2
1 -.566 678 .706 -2.23 1.10
3 1 1.374 678 .130 -.29 3.04
2 .566 678 .706 -1.1( 2.23
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95%
Mean Confidence
Dependent ) (J) , Std. | Interval
Variable | PREPOSTE| PREPOSTF| Difference| o | Sig.
(I-9) Lower | Upper
Bound | Bound
L 2 -1.071 747| 360 -2.91 77
3 -2.141 | 747 | .017 -3.98 -.30
PR . 3 1.071 747 360 -77] 291
1 -1.071 747 360 -2.91 77
2 1 2.141 747 | .017 .30 3.98
2 1.071 747! 360 -.77] 291
. 2 -1.657 587 | .020 -3.10 -.21
3 -1.889 | 587 | .00 -3.33] -.44
3 1.657 587 | .020 .21
ot 5 3.10
1 -.232 587| .925 -1.68 1.21
2 1 1.889 587 | .006 .44 3.33
2 232 587| .925 -1.21  1.6¢
. 2 -.636 745| 695 -2.47  1.2(
3 -1.172 745 292 -3.00 .66
3 636 745| 695 -1.20 2.47
CRT 2
1 -.535 745| 7783 -2.37  1.3(
2 1 1.172 745 292 -66|  3.0(
2 535 745| 773 -1.30  2.37
. 2 -1.232 792 300 -3.18 72
3 -2.010 | .792 | .041 -3.96] -.06
1 1.232 792 .300 -.72
DM ) 3.18
3 -778 792| .618 -2.73 1.17
3 1 2.010 792 | .041 .06 3.96
2 778 792| 618 -1.17 2.77
. 2 .030 670| .999 -1.62  1.6¢
3 -1.253 670 .176 -2.90 40
3 -.030 670| .999 -1.68 1.62
PS 2
1 -1.283 670| .162 -2.93 .37
3 1 1.253 670 .176 -.40]  2.9(
2 1.283 670 .162 -37] 2.93

D
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95%
Mean Confidence
Dependent ) (J) , Std. | Interval
Variable | PREPOSTF| PREPOSTF| Diference | g o | Sig.
(I-9) Lower | Upper
Bound | Bound
1 2 -1.404 .854| .260 -3.51 .70
3 -.990 854 512 -3.09 1.11
3 1.404 .854| .260 -.70 3.51
CE 2
1 414 .854| .889 -1.69 2.52
3 1 990 854 512 -1.11 3.09
2 -414 .854| .889 -2.57 1.69
1 2 -.828 725 521 -2.61 .95
3 -1.253 .725| 226 -3.04 53
3 .828 .725| 521 -.95 2.61
CS 2
1 -.424 725 .848 -2.21 1.36
3 1 1.253 725 226 -53 3.04
2 424 .725| .848 -1.36 2.21

Legend: SA- Self Awareness; EM-Empathy; EC- EffectCommunication;
IPR- Interpersonal Relationship; CT- Creative Thimk CRT Critical Thinking;
PS- problem Solving; DM- Decision Making; CS- Capiwnith Stress; CE- Coping
with Emotion; LTOT- Total Life Skills

From the table 4.10(i) post-hoc analysis it is dieanderstood that pre-test
score of the core life skills of interpersonal tiaship, creative thinking and
decision making is significantly higher in postitegores. The result of post hoc
analysis shows that there is significant influecelife skills of children based on
interpersonal relationship. The difference has oeclbetween pre-test and second
post-test (Mean difference = -2.14, significanc®%7, P < 0.05). It is also significant
on creative thinking between pre-test to first ptesit (Mean difference = -1.616,
significance = .019, P < 0.005) and pre-test tosggost-test (Mean difference = -1.89,
significance = .006, P < 0.005). In decision makthgre is significant difference
between pre-test to second post-test (Mean diféeren-2.01, significance = .042,
P < 0.005). This indicates the community serviariang programmes are helpful in

enhancing the life skills of school children anch&e the hypothesis is accepted.
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Community service learning has significant impaectThinking skills, Social

skills, and Coping skills.

Table 4.11 One way ANOVA of thinking skills, socibskills and coping skill

scores in pre-test and 2 post-test assessments

Variable gc?t:zlr%fs SI\(;IL?:rr;zs F Values | Significance
Between Groups 1986.50 993.253
Tglr(‘i‘l‘lisng Within Groups | 65046.82 4 221.2484.489% 012
Total 67033.333 >
Between Groups 1820.95 910.478
giﬁ:";" Within Groups | 69199.37 4 235.3723.868* 022
Total 71020.33(
Between Group 330.391 165.1P5
Csokﬁ’lilrs‘g Within Groups | 25731.05 4 87.521 1.888 153
Total 26061.44] >

Table 4.11 shows the life skills score in the gs-and 2 post-test assessments of

thinking skills, social skills and coping skills dime basis of one way ANOVA and it

depicts that F-value of thinking skills is 4.49 whiis significant at .01 level and the

F-value of social skills is 3.87 which significaat .02, whereas community service

learning has not made significant changes in copkiltg.
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Table 4.16 Mean and S.D of thinking skills, sociadnd coping skills

B Pre-test Mean

Pre-test S.D

| | Ppst-test -1 Mean

Post ~test- 2 5.D Post-test -15.D

Post —test- 2 Mean

Post-test -15.D Post —test- 2 Mean

Post-test -1 Mean

12478
// M3

160 < A2i08

140 1/

120 - i

100 -

80 </ /1B

60 7// Pre-test 5.0 Post-test- 25.D
40 - Pre-test Mean
20 1 §
®» 9 9
0 3 | T T T T T ' [

Table 4.16 show the mean and standard deviatiothinking skills, social
skills and coping skills. The Mean of and S.D aépest of thinking skill is M =121.8
and S.D = 13.89. The Mean and S.D of post test2 M4.78, S.D = 16.00 and the
Mean and S.D of second Post-test M = 127.61, S14.66. The Mean of and S.D of
pre-test of social skill is M = 135.12, S.D = 141D7e Mean of first post test is
M = 138.62, S.D = 16.06 and the second post tegt +141.16, S.D = 15.82. It can
be concluded that there is substantial differenceenhancing thinking skills and
social skills due to the intervention of commursgrvice learning programmes. The
result proves that the community service learnimicam effective methodology for
imparting life skills and the hypothesis is accepgartially for thinking skills and

social skills.
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Discussion

In this present scenario it is important that atgifdlearn 2% century skills to
face the fast changing world. (Alismail and McGui2®15) in their scholarly article
illustrate that 2 century skills in the curriculum is not only beicédl to students and
teachers, but also necessary to prepare our youtthéir future careers to be the
innovators of the future. It is important to alleudents to be creative and learn the
necessary skills and learn in unique ways. It higtté how educators can link
students’ current knowledge with authentic expexgsnthat motivate, as well as allow
them to create and collaborate. (Knowlton, 2003pleasized the importance of a
paradigm shift in our education system which inmgpkesignificant change in teaching
tools and methodologies. Sabat et al. (2014) suggEsmmunity service learning
could be one of the models to be introduced in sshto impart 21 century skills.
The ability to work well with others in a team @ snportant in this 21st century than
20" century because needs and demands are diffeRuothgrham and Willingham,
2009) specify in order to face the future with adahce the youth of our nation need
to be good with following 21 century skills such as complex problem solving,
creativity, critical thinking, people managemertpainating with others, emotional
intelligence, judgment and decision making, servarentation, negotiation and

cognitive flexibility (The future of job report, 28).

From the result it is clear that community servlearning has impact on
overall life skills, thinking skills, social skillend it doesn’t have any significant
effect on coping skills. The present study is sufggbby Novak, Markey and Allen
(2007) meta-analysis proves that the communityiserearning has positive impacts
on the development of skills. The service learrnggrammes increases team work
and leadership. (Lombardi, 2007), Sivalingum anch1(2015) in their studies also
suggested to focus on social skills which are iqadée in the Malaysian education
curriculum and due to which they are unemployede Pphesent study, community
service learning intervention has high significanoesocial skills and is in tune with

their suggestion.
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Astin et al. (2000) in their findings emphasized thie impacts of service
learning among college students. There is sigmfidéference in academic performance,
values, self-efficacy, except the interpersonallskiThe present study has high
significance on interpersonal relationship skillis has proved that community
service learning needs to be introduced amongaheds children at very early stage.
When the children are young, it is easy for themetate and adjust with each other,
the children get an opportunity to work in team ethkeeps changing and they are
exposed to face different situations. An analybisws that self-esteem of student’s is
strengthened during service learning interventibnncreases the skill of empathy
among the students (Brandt, 1998).

Nelson and Eckstein (2008) suggests in their sthdy emotional skills need
to be developed which is so true for the presamtysin which community service
learning intervention doesn’'t have high significaran coping skills. Coping is one
such life skills which is the need of the day. Baluce the effect of stress, coping
skills must be imbibed. Coping represents a comsci@tional effort to regulate
emotions, cognitive, behaviour, physiology and #wvironment in response to
stressful events or circumstances. Stress occuen whe demands placed on an
individual exceeds that person’s psychological tepiCoping means a conscious
effort to solve personal and interpersonal problahsg with the efforts to see that

the problems are minimized (Pardeshi and Jha, 2015)
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4.4. INFLUENCE OF DEMOGRAPHIC VARIABLES ON LIFE
SKILLS AFTER THE COMMUNITY SERVICE LEARNING
INTERVENTION PROGRAMME

Hypothesis 11

There is no significant difference on the childeerife skills after the

community service intervention on basis of gender.

Table 4.12 Two-way ANOVA of pre post-test and geret on life skills and
over all life skills

Main Effect F value Integration
Variables Effect Significance
Pre post-test | Gender (AB)

Self-awareness 1.068 .032 .035 .965
Empathy 2.014 6.525** .044 957
Effective Communication 1.774 4.282*¢ 1.991 138
Interpersonal Relationshig 4.023** 2.567 .293 746
Critical Thinking 1.148 1.954 .166 .847
Creative Thinking 6.138** 6.032** .022 .978
Problem solving 2.288 4.274*F 425 .654
Decision making 3.160* 1.706 .060 942
Coping with stress 1.495 6.483** .099 .906
Coping with emotion 1.429 2.846 .068 .934
Over all life skills 4.623** 7.160** 224 .807

Community service learning has high effect in ipgsonal relationship
(F = 4.023), creative thinking (F = 6.138), deamsimaking (F = 3.160) and over all
life skills (F = 4.623) in the pre-post and empatRy= 6.525), effective communication
(F = 4.282), creative thinking (F = 6.032), problsoiving (F = 4.274), coping with
skills (F = 6.483) and overall skills (F = 7.16based on gender. In order to
understand this further the Mean and SD has beelest
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Mean and standard deviation of life skills in pestt first-post and second
post-test show substantial changes in both boygji@lsdMean and standard deviation of
boys pre-test, M = 316.57 (S.D = 49.44), first pest, M = 328.69 (S.D = 52.14),
second post-test M = 333.01 (S.D = 51.99). It eackhat there is gradual increase in
the enhancing of life skills among the boys aftartipipating in the community
service learning programme. The mean and standewdttbn of girls in pre-test
M = 309, (S.D = 48.46), first post-test M = 315(8D = 54.46) and second post-test
M = 320.86 (S.D = 51.55). There is enhancementfefskills among girls after the

community service learning programme.

From the result it is obvious that there is sultsdhchange in the mean score
and standard deviation of boys and girls. HoweMsran and standard deviation score
of boys is higher than that of the mean and stahamviation of girls. Hough
community service learning helped in enhancing diéls of both boys and girls the
influences in boys are higher as compared to dit&ice it is concluded that gender
has influenced the development of life skills amasahool children during the

community service learning phase hence the hypstieaccepted.
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There is no significance on children’s life skidter the community service

intervention on the basis of type of school.

Table 4.13 Result of Two-way ANOVA of pre and postest and type of school on

life skills
Main Effect F-value .
Integration
Variables Preand | o Effect | Significance
post-test (B) F-value
(A)
Self-awareness 1.137 8.018%* .848 429
Empathy 2.053 3.915 2.031 133
Effective Communication 2.277 3.677 4.677* .010
Interpersonal Relationship 4.659*F  7.527%*  10.239* .000
Critical Thinking 1.300 3.744 1.407 247
Creative Thinking 6.753** 3.501 5.831** .003
Problem solving 2.468 13.196%*  4.412** .013
Decision making 3.641 8.839*1 5.276** .006
Coping with stress 1.649 14.685¢* 2.264 .106
Coping with emotion 1.646 29.822%* 1.068 .345
Over all life skills 5.518** | 22.027*  7.516** .001

The F-value of pre and post-test is seen in tablel 4nd it depicts that
interpersonal relationship (F = 4.659), creativiaking (F = 6.753) and over all life
skills (F = 5.518) are highly significant afterenvention. Whereas, the type of school
has high influence on self-awareness (F = 8.0b8rpersonal relationship (F = 7.527),
problem solving (F = 13.0196), decision making (F8:839), coping with stress
(F = 14.685) and coping with emotion (F = 29.822&¢r intervention. The integration
effect of pre and post-test has effect on effeatw@munication (F = 4.677), interpersonal
relationship (F = 10.239), creative thinking (F 8%l), problem solving (4.412),
decision making (F = 5.276) and are significan0.&1. The Mean and SD value of
life skills on the basis of type school also hagrbanalyzed to see the impact of

community service learning in life skills developmhe
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Figure 4.18 Mean and S.D score of life skills ofiné basis of type of schools
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The Mean and SD score of life skills after intev@ms have substantial
improvement. The government school Mean score d@ndsSPre-test M = 313.59
(S.D = 31.60), first post-test M = 305.71 (S.D =), second post-test M = 319.57
(S.D = 31.61). The mean of the first post-testeisslthan that of the mean of the
pre-test and second post-test, whereas, the meaa stthe second post-test which
was conducted after six months was very high than af the pre-test and Mean and
SD score of private schools during pre-test M =.333S.D = 28.13), first post-test
M = 340.73, (S.D = 34.30), second post-test M =.B371S.D = 34.92). The first
post-test Mean and SD score which was conducteckedrately after the community
service learning programme was very high as consptethat of the pre-test. The
second post test mean score and standard deviatiain was conducted after six
months of community service learning programme Wagher than that of the pre

tests whereas slight difference in Mean score coimg&o post tests.

It can be concluded that there is substantial ckanghe pre-test, first post-
test and second post-test. Community service legrhas effect on the life skills of
children studying both in government and privatbosds but the result shows the
children studying in private schools life skill more enhanced than that of the
government school children. The hypothesis is tegkc
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Hypothesis 13

There is significant difference on the childrenfe kkills after the community

service learning intervention on the basis of reisae.

Table 4.14 Two-way ANOVOA of pre and post-test andesidence

Main Effect F value Integration
Variables Preand | o ionce Effect (AB) | Significance
post-test (B) F-value
(A)

Self-awareness 2.076 .042 1.172 311
Empathy 1.346 .018 124 .486
Effective Communication .062 .035 405 .667
Interpersonal Relationship 1.477 1.795 701 497
Critical Thinking 234 2.937 312 .733
Creative Thinking 1.727 2.340 .836 434
Problem solving 914 3.548 .060 941
Decision making 1.566 515 1.429 241
Coping with stress 2.081 .057 918 400
Coping with emotion .054 011 .488 .614
Over all life skills 1.742 444 .384 .681

Table 4.14 has not shown any significant changthénscore regarding life
skills and type of residence of school childrenemmhancing their life skills after
community service interaction. However, in ordeigtd a clear understanding of the
change in Mean and SD score of children on theslEdheir residence whether rural
and urban these were taken during pre- test andptgt-test. Table 4.34 gives the

picture of the same.
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Figure 4.19 Mean and S.D score of school childream the basis of their residence
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Figure 4.19 shows that mean score and standardtaeviof children residing
in rural and urban area. The Mean and SD scoreladd children residing in rural
area is pre-test M = 312.83 (S.D = 23.57), firsttgmst-test M = 334.50 (S.D = 26.47)
and second post-test M = 329.55 (S.D = 30.42).Nlkan and SD of school children
residing in the urban area in pre-test M = 313.S1D(= 30.27), first post-test is
M = 321.32 (S.D = 37.82) and second post test is 827.89 (S.D = 34.84). There is
a substantial change in the Mean score of childesiding in the urban area. The
Mean of the first pre-test is higher than that o$fptest and Mean of second post-test
test is higher than the post-test and first pre-tes

From the above explanation it is clear that therenhancement of life skills
after community service learning intervention amdahg children from both urban
and rural settings and hence the hypothesis igtede
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There is significant difference on the childrenfe kkills after the community

service learning based on the age of the schotulrehi.

Table 4.15 Two-way ANOVA pre and post-test and agen life skills

Main Effect F-value | |ntegration
Variables Pre and Age Effect Significance

post-test F-value
Self-awareness 1.083 1.162 1.001 .369
Empathy 3.628** | 6.307* .369 .692
Effective Communication 1.502 1.450 .523 .593
Interpersonal Relationship 4.136** .041 1.044 353
Critical Thinking 1.316 .188 .503 .605
Creative Thinking 8.160** 3.238 1.007 .367
Problem solving 2.151 1.345 190 .827
Decision making 2.465 407 .563 570
Coping with stress 2.319 3.092 310 734
Coping with emotion 1.131 913 2.333 .099
Over all life skills 5.073** 1.305 874 418

The F-value of pre and post-test in life skills ggnificant in empathy
(F = 3.628) interpersonal relationship (4.136),atike thinking (8.160) and overall
life skills (F = 5.073). The school children’s algas effect on empathy (F = 6.0307)
which is highly significant at .00 level. The indetion effect of pre and post-test and
age has no significant impact on any of the skilid over all life skills. However, the
Mean and SD was calculated on the basis of prepastlitests to analyze the impact

of age in life skills after community intervention.
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Figure 4.20 Mean and S.D of life skills on the b&sof age
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Mean and SD score of school children of 14 yearpréstest M = 318.30
(S.D = 307.89), first post-test is M = 320.05 (Ss[82.63) and second post-test is
M = 335.75 (S.D = 28.53). There is a substantialaase in life skills among the
school children of 14 years. The mean score ofreb@mst-test is higher that of the
pre-test and first post-test. The result indicdted there is effect on children’s life
skills after taking part in community service leiag programme and even after six

months without any intervention of community seeviearning programme.

The school children of 15 years Mean and SD scoeetgst M = 307.89
(S.D = 31.56), first post-test is M = 323.35 (S.D38.12) and second post-test is
M = 326.59 (S.D = 35.19). It is clearly understdbdt there is substantial change in
mean score of school children who are of 15 ye@@mnmunity service learning
intervention has effect on the children of 15 yestraight after the intervention as

well as after six months even without any interi@mt

From the above result it is clear that communityise learning has effect on
the life skills of the school children of both 1éars and 15 years. Comparing the
effect of community service learning on both thes agroup, it is observed that
community service learning has more impacts orifeeskills of the school children
of 14 years than that of the school children of/&&rs. The hypothesis is accepted.
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Discussion

This section analyzed the impact of community sErJearning and various
demographic variables on life skills. It is obsehwbhat community service learning
intervention has significant impact on developiifg bf school children. There are
many studies done on the impact of service learmihgch goes with the present
study and it's findings. Rhee and Sigler (2010) éhastated in their study that
participation in community service learning couallews students to acquire tangible
skills that will prepare them to face the futuréhwconfidence, also will prepare them
to be future leader who will have a better underding of how effectively take
charge in their communities and in workplace. Serearning experience leads to
improvements in communication skills and ability delegate tasks while working

with others in a group (Gregorovéa, Heinzova andv@hoova, 2016).

In the course of community service learning thddrkn learn to connect the
theoretical knowledge to do something worthy fog tommunity and the problems
they face. The experience of doing something tgesthe issues enhances the moral
reasoning and problem solving (Eyler and Giles, 9Q9A study conducted by
Chavez-Yenter et al. (2015) approves of the presamdy on community service
learning has impact on thinking skills and empathlye skill of empathy motivated
the students to do more for the development ottmamunity. A study conducted by
Sevin et al. (2016) support the present reseamhctiildren who have been engaged
in service learning increased their interpersorkdlss During the intervention the
children worked in a group which was changed ratplahich challenged them to
mingle with many in the group. They were put iniaaion where they had to
interact with the peer and with the members indb@munity. This is one of reasons
in the present study that there is higher signift@aon interpersonal skills.

In this study it is found that after participatimgcommunity service learning
there is a high effect on decision making whiclapproved by Hamilton and Fenzel
(1988) who found that those youth who participatesérvice learning learn how to
shoulder responsibility to plan, make decisionyegiroblem related to real issues in

the community. Children, who participate in thentelbased service learning, develop
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emotionally intelligent traits self-awareness, sainagement, social awareness and
relationship management (Einfeld and Collins, 2088tin and Sax, 1998). They
develop the ability to cooperate and collaborata &sam. While working in a group
students gain self-confidence individually, thushamcing the team members
self-efficacy to succeed and overcome challengésofastacles they encounter while
working together (Gullicks, 2006; Gutheil, Cherngsind Sherratt, 2006). This study
also showed that he significance of empathy, ipggsonal relationship and effective
communication of school children has enhanced tnelmasly after participation in

community service learning (Warren, 2012).

The findings of (Geringer et al., 2013) indicatattcademic major, age and
ethnicity had a strong impact upon student commyusetrvice learning experiences.
Gender had only a minor impact on these studembowts. The present study proves
to support the findings of experiment that malesdézl to have higher mean score

than females across all the skills after servieemg intervention.
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4.5. IMPACT OF COMMUNITY SERVICE LEARNING
PROGRAMMES ON CIVIC VALUE, CIVIC RESPONSIBILITY
AND STUDY HABIT

During the course of study, the researcher hasddddio understand the civic
values, responsibilities and study habit of thddtbn and how it changes after their

participation in community service learning prograe The data collected has been
analysed to see the impact of the same.

Hypothesis 15

Community service learning programmes has imprdhedcivic values, civic
responsibility and study habit of school children.

Table 4.16 One way ANOVA of civic value, civic rggnsibility and study habit

score in pre-test and 2 post-tests assessments

. Sum of Mean F N
Variable Squares df Squares| Values Significance
Between | o) 505 | 2| 45751
Groups
Civic Value Within 3568162 294 12137 3.770* .024
Groups
Total 3659.663 296
Beween | 153697 | 2| 61.848
Groups
Civic —
. Within 4.316** .014
Responsibility Groups 4213.212| 294 14.33]
Total 4336.909 296
Between | 125 g55| 2| 86.428
Groups
. . .
Study Habit Within 6668.283| 294 22681 3.811 .023
Groups
Total 6841.138 296

* Significant at .02
** Sjignificant at .01
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The score in the pre-test and 2 post-tests assessiecivic value and civic
responsibility was analyzed and the results ofahe way ANOVA shows that civic
value score in pre-test and 2 post-test assessmhastshown that F-value 3.770
which is significant at .02 level. The sum of sgsabetween group is 91.50 and
within group 3568.16. The mean square between giodp.75 and within group is
12.14 and the F-value of civic responsibility iS¥6 which significant at .01. The
sum of squares between group is 123.70 and witlinpy4213.21. The mean square
between groups is 61.85 and within groups are 4.3hé sum of squares between
groups is 172.86 and within group is 668.28. TheaMsquares between groups is
86.42 and within groups is 22.68. The F value &L3* which is significant at .02
level. The study has shown that community servigervention has enhanced the
civic values and responsibility and study habittted school children tremendously
and hence the hypothesis is accepted.

Discussion

Community service learning intervention has impawctlife skills and beside
life skills it has also positive effect on civic lua, civic responsibility and study
habits (Brandes and Randall, 2011). In their stedplained that when children
participate in service learning they become awdrth® social issues that prevail in
the society. They become more sensitive to thesieédthers and they begin to build
a meaningful relationship with themselves and aherthe community which leads
to a feeling of self-worth that they are useful fdy, 2007). They gain personal
satisfaction that they can do something for oth@sewart, 2012) conducted a study
on community based service-learning and youth erepment and it is emphasized
that it is an effective method to impart moral \eduand it empowers the youth to
realize their full potential as individuals andiz#ns. The pedagogy is a catalyst for
youth to become responsible adults and contributieghbers of their community and

society at large.

Students who had many hours of service learning rfiéction tend to
become responsible citizen and they significantty lgetter in numerous civic

responsibilities and are academically more sucaks€ommunity service learning
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experience awakens them to ask few questions whaits one to be responsible for
their own actions (Scales, 1999). They are lefhwite feeling of wanting to do and
solve the problem to help the community which matiés them to become socially
responsible (Markus, Howard and King, 1993). Cleifdgain leadership quality while
they are involved in community service learning #ndevelops students as positive,
contributing members of society (Prasertsang, Nciaalgrm and Pumipuntu 2013).
If the youth are involved in community based sesviEarning with the opportunity of
having high degree of student voice in the prograsinthey will own the projects
and as result they will be interested in politikabwledge and engagement, positive
attitude towards out-groups and desire to be pall§ active and cynicism toward the
government declined (Morgan and Streb, 2003). Théests involved in community
service activities gain a sense of social respditgiland a deeper understandings of
the problem faced by the communities in which teege (Koh et al., 2014). Jesuits
mission of community based service learning expegeenabled students to develop
self-awareness, and confidence in interpersonatiogls, the importance of clear
communication of ideas and attentive listening &rand Malony, 2012). When the
students and community members worked together wdbh other, the students
became aware of their social responsibility anésaf good citizenship (Hervani and
Helms, 2004).

Community service learning is a learning pedagodyictv connects the
concept that is learnt in the classroom is put prectice in the form service. Dewey’s
philosophy of doing a meaningful project to produearning from experience has
numerous effects in academic achievement. The shabjt of children become
healthy and not so much of theory based but instequerience based (Giles Jr,
1999). According to Bransford et al. (2000) comntyrservice learning is form of
experiential learning where a student is encourdgelansform factual knowledge
into usable knowledge. It requires critical thindina theoretical application of
knowledge to practical situations and higher orslatls of analysis and subjects.
Children who participate in service learning depeémn understanding of when and
how knowledge which can be applied in differentteats. The students participating

in community service learning experience begingwaiiop an interest towards to their
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academic subjects as it being practiced practicalhey also learn to keep target to
complete their study related work on time. Studemts motivated to learn because
they see the usefulness of their learning. Theyectorbelieve that their knowledge
can contribute to their local communities. They abde to connect between current
knowledge, previous experiences, and the servicegcademic task at hand (Swartz
et al., 1998). This study is accorded with the aese of Terry (2008) who discovered
that the community service learning instructionmobed creative thinking and helped
solve problems of the community. The findings ineald.37 express the studies

conducted by the above authors.

4.6. INTERRELATIONSHIP BETWEEN 10 CORE LIFE SKILLS
Hypothesis 16

There will be significant relationship between eclife skills.

Table 4.17 Relationship between 10 core life sisl

SA EM EC IPR | CRT CT DM PS CE CS

SA 1

EM |.484 1

EC |.129 | .237" 1

IPR | .341" | .360" | .164 1

CRT | .443 | 436 | .153" | .423 1

437" | 508" | 260" | .379" | .432" 1

DM |[.327" | 523" | 286" | .265 | .239" | .368" 1

PS | .495 | 836" | .198" | .380" | .448 | 517" | 597 1

CE | .134 | 111" | 275 | .160" | .118" | .165 | .185 | .095° 1

CS | -.012| -.049| .253| .063 | -.066| -.062| .191| -.077 |.213 1

Table 4.17 shows that self-awareness, empathyctefe communication,
Inter personal relationship, creative thinkingtical thinking, problem solving and
coping with emotions are positively correlated axle other. From the correlation
matrix, it can be seen that correlation betweenathpand problem solving is very
high (r = .836). Problem solving is highly corr@dtwith critical thinking (r = .512)
and decision making (r = .597). Empathy highly tedawith critical thinking (r = -512)
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and decision making (r = .523). Coping with strisspositively with related effective
communication (r = .253), problem solving (r = .1%nd coping with emotion
(r=.213).

Discussion

The result shows they depend on each other ananéination of skills will
enhance the abilities of the school children. Biigly is supported by Daisy (2018)
where the ten core skills are related each othéchwis supporting the present study.
In the present study the 9 core skills are relatedach other whereas coping with
stress is not positively related to other life kskilThe present research fulfils the gap
that exists in the study that was conducted by KEi(2015) to train the children
problem solving. Community service learning interien turned out to be one of the
best models to inculcate skill of problem solvingaag school children. It has been
shown when the children participate in communityw®e intervention they get to see
the pain and suffering of the people which leadsitto feel empathy towards them
and increase an urge of solving the problem. Agersho is able to solve problem,

can think critically is able to make better deamsio

Coping with stress is related to life skills. Tisigidy shows how the present
children are in immense stress these days. Whenate under stress they are not
able to be aware of themselves. It is difficult &styone who is under stress to think
of others with empathy. Therefore it is impossitdethink critically and creatively.
They also keep themselves aloof and have lessotten with others. Roodbari et al.,
(2013) proves in their study that life skills traig can enhance emotional adjustment
among the children. Talukar and Das (2015) empkagize importance of having life
skills training to learn effective coping mechanismhandle day to day challenging
situations in life. Therefore the children needltomore such activities in community
service learning that it will improve the copingillskof children especially coping

with stress.
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4.7. INFERENCE FROM THE FOCUS GROUP DISCUSSION

The purpose of focus group discussion was to arayzl to infer on the basis
of the perspective of principals, parents, teached members in the community, the
experience of community service learning programrtiet the school children
participated in. From the group discussion, itesyobvious that community service
learning programmes played a significant role aad & powerful impact on the lives
of the students. From the discussion it can be loded that the community service
learning intervention played an important role ieveloping life skills among the

participating school children.

In the present study two focus group discussioasevarranged. 20 parents
and 6 teachers from each school attended the discud o initiate the conversation a
few pre structured questions were put forward phrents, teachers and they were
encouraged to share their experience and thateaf ¢hildren who participated in the

community service learning programmes.

The parents were able to share from the observatidheir children as they
themselves were involved indirectly in this commurservice learning programme
for eight months. The parents themselves as welhaselected students were very
hesitant initially in participating in the prograremmbut in the process they witnessed

gradual changes in their own as well as the childrattitude and behavior.
Parents

The parents were happy that something different hagpening in their
children’s school. Though there was initial hesitaand apprehensions to see their
children going out of the security of the schoot bimce it was an activity that had

been organized by the school they signed the agneem

One of the parents shared with pride that her sahihformed them that he

would take minimum pocket money as he was now awaehis pocket money was
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more than of the daily wages of laborers and dadge earners who work in the tea
estates.

Three of the parents shared that their children &ddt to share about the
community service activity that they participatedand didn’t want to miss classes as
their interest had been aroused and now they shélweedillingness to go to school
even on a Saturday when service learning actiwtiere arranged. It was mentioned
that a child willingly missed an important programiat home to attend the community

service learning programme.

Parents were happy to observe that the topic af domversation changed at
home and they took more interest and helped imthese hold work enthusiastically.

They liked spending more time with family members.

Two of the parents confided that their childrencdugebe timid but after going

through this intervention they began to open upstaded to go out by themselves.

They also said that before attending the commugatyice learning programmes,
they had to repeat instructions over and over agaithey did not pay attention or
heed to their guidance, but now they understood taegt were able to engage in

meaningful conversations instead of arguing anavaiga rebellious attitude.

They also mentioned that their children had forraegroup in the class and
preferred to interact with the participants of tlgaoup but during this programme
they got to know that their children have made frégands in the class.

Parents were of the opinion that this should hasenbintroduced earlier in
school life and they were also anxious to knowhistwould be continued. On the
whole the parents were happy that this exposuregnes by the school and within

school hours.
Teachers

The teachers found the entire experience veryasterg and practical. Earlier

they were not sure whether they would be able toptete their syllabus and were
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speculative but once the children were involvedammunity service learning they
witnessed a major change among the children. Thagd the children to be much
more active and alert. The students were moredatiee in the class, the same class
who used to be the trouble shooters \and constaathplaining about so many issues
like peer pressure, unstable friendships and grbegsn to interact and mingle well

with each other.

Their class teachers said that they had come tevkhe children at a very
different level, which helped them to understanel diifferent talents and capabilities.
The class which had been considered to be mosblasome and weak in their
academic performance had turned out to be a nesvaiad become a challenging skill
bank now. They also expressed that a child whoaeasidered to be timid surprised

them with the way he started to respond in thesclas

The social studies teacher said that childrenestaasking extremely relevant
questions in the class. Teachers were of the apithat the children took more

interest and paid attention in the class.

Few teachers observed that some of the childrendeaeloped leadership
qualities, their level of confidence and their épito take decisions increased manifold.
They imbibed the skills and the art of organizic@nmunicating, analyzing and evaluating.
The sense of responsibility that was developedrerasrkable. They showed enthusiasm

and initiative to help at any time and seldom tamis and mood swings were visible.

The coordinator of senior section of the schoolasad that as one learns
reading and writing, they should participate in commity service learning. To make
service a part of one’s ethic there must be contimof experience which enables the

students to bring out in the student the subtldityuaf compassion.

They also shared that the children have become mdependent and creative
and are now capable of putting up a meaningfulmabBeon their own without the
help of the teachers. According to the observaiiahe teachers, the children participated

in the study have become more expressive and ttieuylate their views confidently.
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Community Members

The members in the community were very happy talseehildren coming to
their place because they never had anyone frorsdheol visiting them so far. They
said that they were little hesitant to interacthwiite children when they were taking
survey because they did not want to share muchnrdson with them. They had
even told the children to ask question and giventrsmme advice that would be

sufficient for them.

It was good to know that they interacted with creldto find out what was the
need of the community. The people said that theglgally understood that children
needed them help to do things and all did the wodether and as a result the

children brought the whole community together.

One of the ladies expressed that she no more thnewubbish outside her
house because she saw the children cleaning thetstrStudents helped them to
become aware of so many issues in the communitytiiey were not aware of. The
students were involved in identifying the issued &mthe process of planning and
creating the solution.

Another man said that his attitude has changed risvgoung people as he
found them to be active agents of change. Theynéshnew ways of doing things and

found strength in numbers and we were able to cetmphe work faster.

The youth in the community observed that how theyeanmotivated to help
their own community. They got opportunity to relatgh children who are vibrant,
with creative insights and are full of innovativieas to solve problems. The adults
came to know through them that there are many ressuavailable especially
government schemes and other schemes of the I6&@sN

Now there is a relationship built between the stlaoa the members of the
community and both have become partners in actiwth the people have even

requested if the children could continue to com#h&r community regularly.
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4.8. INTERVIEW WITH THE SCHOOL PRINCIPALS

The principals of the government and private sthoollectively expressed
that they were happy with the concept of experanéarning but initially they were
also hesitant to allow community service learnimggoammes to be organized in the
school. This was due to their concern about thetygalf the children and apprehensions
whether it would be a risk to take children outief school as they are accountable to their

parents. They were also afraid that they wouldpi# &0 complete the syllabus on time.

They confided that they were convinced only onceytlsaw a structured
community service learning module. They were vepsifive about the whole
experience that enabled the school to have a ctionewith the local community.
The children become aware of the needs of the comtynand that are able to

connect the content what they learn in the schmthé community service learning.

One of the Principals sounded very remorseful thatschool is celebrating
fifty years of its existence but they had never enahy effort to visit and do
something for their neighbours. So organizing thigs an eye opener for the school.
Both of them admitted that organizing requires taollotime, resources and vision to
initiate service learning in the school. They esges their views on enrolling mostly
weak and naughty students to take part in this coniy service learning but they
noticed a gradual change in their behavior in #s¢ €ight months. They have become
more available and sensitive in the school. Thesp albserved that these children
have become more confident and responsible.

One of the Principals expressed her desire todotte 20 hours of community
service as her school was affiliated to the ICSErthovhich has a subject called
Socially Useful Productive Work. As shared by orighe students “I have become
aware that | am comfortable to work in a team. Ftbim experience | am motivated
to take up commerce as my subject in higher studlesnmunity service learning has
helped me to come to know more about myself. Dunmyggroup activities when my
friends used to point out my weaknesses and teased to feel very bad but now I
am able to handle myself and feel confident in kigp.5



201

4.9. CASE STUDY

The following are the case studies of children frooth the schools adopted
for this particular mission. The names of the al@idhave been changed to protect

their privacy.

Roshan

One of the students who undertook the program dhéua the experience of
going out to participate in the community acti\stieas provided him with a unique
learning opportunity. Since he happens to be thly child, he has led a very
pampered and protected life with hardly any intBoamcwith many people, however,
this provided him with the challenge to not onlyeiract with many strangers but also
understand their lives in a better perspective.iftgal hesitation of not knowing how
to open up and converse with strangers was temparat to his own amazement he
faced the act. Earlier he had a limited friendsleiand found it difficult for himself
to build a strong rapport with people and makingnds .The community service
learning activities saw him getting assigned tffedent groups of people to work
with which made him very unhappy and uncomfortalblee joy of discovering new
spheres in his personality gave him the impetusdoy on and this paid rich
dividends as he found a major change in his attitad to how he had perceived
others. He learnt and inculcated the art of effeatommunication whereby he learnt

to listen to people intently and also voice whatédvewanted to say or ask clearly.

Rodham started to look forward to participate esthstically in this service
learning experience especially the opportunityeaiching the little children put under
his care. Through these children he learnt aboeir thtrengths, struggles of the
parents and other eye opening details. The mogoh® see the more he understood.
It became easier for him to move out of his comkame and reach out to others. He
now understood that he was capable of doing songetwiorthwhile for others and
making a difference. The power of conviction haswgr tremendously. The experience

has been memorable and filled with memories he ati#lrish forever especially the
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day they were joined by the members of the communitleaning in and around the

community areas.

Anand

Another participant shared that his life has undeega surprising change
once he started to visit the community in the vtgirof his school. He had been
coming to school for the past 12years but had neeésre noticed that the village
existed. The first time he visited this village tealised that happiness does not come

with materialistic items but from within.

It was amazing to see that these people lived jecapoverty and yet were so
happy and contented. This changed his approaclpenmsgective towards life. All that
he had taken for granted because it was given o Without asking was now
cherished and appreciated; Anand now became gratefus parents. He held them
in great reverence and was thankful for all théd had bestowed on him. He felt
empowered and took keen interest to make a difteren the lives of people.
Suddenly he enjoyed going out of school to be phtie activities in the village. The
walk with friends to and fro from school was thegnhenjoyable as he had great fun
with his friends. He saw a sudden transition indws attitude; no longer did he give
up easily but developed persistence and problemingpkkills. He shares that he has
now made meaningful relationships with people eftommunity and can understand

them better.

He appreciates their generosity as they willinghared the fruit from their
trees in spite of their deprivation. Anand was noare confident and able to work
harmoniously in a group. From a ‘me’ centered peatity he has become a “we”
focused person. This experience has made him awfahes own potential and is
motivated to choose the commerce stream for higiedies. It has been a great
learning tool and has helped to overcome his wesdas which he was not even
aware of but felt bad about when they were poimgdby m his friends. Today he is

a confident and mentally stable individual -thatikghis journey of self-transformation.
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Vanshika

Another participant voiced that the experience akirtg part in community
service learning brought joy to her life. She wagi® that many things that are
taking place in the society are not environmermnidly and are absolutely detrimental
for health. She had studied hygiene, sanitation gameral wellbeing in school and
was even aware of a few precautions and preventimrtsshe could not do anything
to combat the problem. Once she was introducedhi® opportunity of doing
something worthwhile for the community she did hesitate. Planting of saplings,
participating in the go green march and workinghwihe community to make
composite pit was an interesting endeavor. Shecpgaated enthusiastically in all the

other activities too.

She remembers the experience of meeting the amgacibar with the letter
requesting him to put up dustbins to segregateMdiete. The motivating experience
was that this request was taken care of the vexy d&y. This positive experience
stimulated her friends to write another letter kwao the drainage that are uncovered
and running in front of the residential area. Stvenfl it comfortable to converse with
the strangers. She is now motivated to take palicience and social studies for her
higher studies. Vanshika got the opportunity todmee a leader in the group. At times
she was challenged to take spontaneous decisioits pdrforming the activity. The
experience of problem solving and decision makiag imade her more responsible.

From the above case studies it is evident thatiaml enjoyed participating in
community service learning programmes and they fitedeimmensely. Not only
various life skills enhanced in them but it haspleel them to set their higher
education goals and developing their leadershiditeesa They also expressed that
this activity should continue otherwise they wouldt get to see the real world
because at this stage of school life they go framdnrto school, school to tuition and
tuition to home. They are at times so caught ugh@&r own cocooned world that they

are unaware of the actualities of life.
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General Discussion

The world is changing exponentially, to cope witle increasing pace of the
modern world children need new life skills to mtéet demands of everyday life. Our
present education system is academic oriented.nTdr&s that children score in the
school decide their destiny. Therefore teachers war@er pressure to cover the
syllabus instead of discovering the syllabus. Treeeschools which teach life skills
but there are again space bound, it ends in theoscdampus itself. The traditional
methodologies used to impart life skills brain storg, storytelling, one act play,
group discussion etc are not highly relevant todase life skills development among
school children. Therefore, the researcher decidadtroduce an innovative way of

enhancing life skills.

The researcher assessed the levels of life skileng 14 school children both
at government and private school in Siliguri, WBshgal. The assessment was based
on various demographic variables such as gendkgjore age, school, residence,
father's and mother’s education, (Parents Educpatiaother’'s and father’'s occupation,
(Parents occupation), types of family and totabme. It was found that the level of
life skills of school children was low. Communitgrsice learning intervention was
used in order to enhance the efficiency of lifdlskkmong school children. Thus, the
researcher designed a community service modulel26r hours within the school
time. A total number of 99 students i.e., Governnsehool (54 students), and private
schools (45 students) were chosen to participattencommunity service learning.
The duration of this programme lasted 8 monthsiwiitademic session 2016-2017.
A post-test was taken soon after the community iserdearning intervention
programme and after the interval of six months eosd post-test was taken to
analyze the difference in the level of life skiflemong school children. The post-test
was conducted in 2018 by the time the studentseatri @ standard.

By participating in community service learning mvention the school children
have been enhanced in the level of overall lifélskF = 4.729) which is significant
.010 level. The result shows that the intervenposgramme has high significance on

interpersonal relationships (F = 4.106) significatt .01 level, creative thinking
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(F = 6.148) is significant at .00 and decision mgk{F = 3.274) is significant at .03
level whereas, it has significance on the othee dife skills also, but not very high. It
was also found that community service learningrnase effect on thinking skills and
social skills rather than on coping skills. F-valfethinking skills is 4.49 which is
significant at .01 level and the F-value of sosialls is 3.87 which significant at .02.
Whereas the F-value of coping skills is 1.89 asdsignificance is .153. Community
service learning has also had impacts on civicevale., F-value is 3.770 which is
significant at .02 level, civic responsibility Flua is 4.316 which significant at .01
and study habit F-value is 3.811 which is significat .02 level. The statistical
analysis proves that community service learningrirgntion is an effective tool to
impart life skills among school children. Moreovdocus group discussion with
parents, teachers, and interviews with the prifsipad case studies of participating
children invariably proves that community serviearhing intervention programme is
an effective method to teach life skills among sdhchildren. The case study also
emphasizes that it was a fun learning experiencecfoldren and they had the

opportunity to have the first-hand experience oétthey learnt in the school.

The present study is relevant with many researttgshave been carried out
to impart life skills education across the globek&a and Kumar (2010), Sharma S
(2003), Subasree (2015) Roodbari, Sahdipoor andeGBa13), Parvathy and Pillai
(2015), Gomes and Marques (2013), Gulhane (201d43dHan and Nair (2016),
Soumyashree (2014), Khera and Khosla (2012), Hemarad Shojaee (2006),
Mahmoudi and Moshayedi (2012), Suminar, Prihatid 8yarif (2016) and Behroz-
Sarcheshmeh et al. (20007) have conducted stumleessess the level of life skills and
done intervention at different standards among alctioildren. The result of all these
studies has proved that through direct intervenabtife skills training, there is an
immense possibility of enhancing life skills. A dguconducted by (Ranjan and Nair A,
2015) on life skills approach gave the possibilifyexploring innovative strength
based approach. Link S (2008) in his article diseason teaching life skills by using
different methods. It is mentioned how communityvaee learning could be

introduced to teach life skills.
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There are several studies conducted on communityceelearning and its
impacts which also enhance various skills amonlgiedm. The studies done by Cabo,
Prada and Pereira (2017), Taylor and Raykov (20443¥inath (2013), Herlihy and
Brown (2015), Tsou, Chen and Lin (2016), Hou (2018grzberg (1994), Ash,
Clayton and Atkinson (2015), Schelbe, Petracchi Wehver (2014), Bringle and
Hatcher (2000), Furco (1996), Giles (1991) illustsathe methods and the process
they have used in service learning at variouslle’/the children at different context
to know what conditions foster children’s growthdaglevelopment. The impacts of
service learning and it challenges are relevanth wite present study. A study
conducted by Celio, Durlak and Dymnicki (2011) metaalysis of the impact of
service-learning on students to study on the fivc@me areas: attitude toward self,
attitude towards school and learning, civic engag@msocial skills and academic
performance and result was significant. From thevebdiscussion it is clear that
community service learning intervention method dbese impacts on life skills
development of school children. Community servieaning and life skills are part
and parcel of any school core curriculum in manyth& countries. The researches
(Demir et al., 2014) prove that students involveccommunity service learning are
oriented towards a positive attitudinal change tbatbles them to respond to

community concerns.

High school students who participated in high dyabtommunity service
learning programmes developed more sophisticatelérstanding of socio-historical
contexts, were likely to think about politics andnatlity in society and were likely to
consider how to effect social change, developetkatgr sense of civic responsibility
and ethic of service increased their understandihdiow the government works
become active, positive contributors to societyndreased their political attentiveness,
political knowledge and desire to become more pality active Yates and Youniss
(1996; 1998), Susan and Hill (2001), Ashley (201Ghmmunity service learning
helps to develop students’ sense of civic and soesponsibility and their citizenship
skills. Students who engaged in high quality comityuservice learning programs
showed an increase in the degree to which theyaletire of community needs,

believed that they could make a difference and veeramitted to service now and
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later in life (Verjee, 2010). Community servicerl@ag is more likely to be personally
meaningful to participants and to generate emoliooasequences, to challenge
values as well as ideas, and hence to supportlsemiational and cognitive learning

and development (Buch and Harden, 2011).

4.10. CONCLUSION

Pre-test of the study was conducted on 14 schdw#) government and
private to analyze the level of their life skilladed on various demographic variables.
It shows that the life skills of the children inetlstudy area is F = 4.12 which is not
high. Thus the researcher decided to go for amvetgion study by using community
service learning as an intervention tool to seethdrethe life skills of the school
children will be enhanced. The result showed tlhrmunity service learning has
positive effect on overall life skills F = 4.729 wh is significant at .010 level
especially social skills and thinking and it dogedmave high significance on coping
skills. The coefficient correlation shows that @idé 10 core life skills are positively
related to each other. The impact of communityiserlearning on civic values, civic
responsibility and study habit was also assesseéditawas found that community
service learning intervention has influence on sthahildren’s civic values, civic

responsibility and study habit.

The study has proved that community service legrisnhelpful in not only
enhancing the life skills of school children, bigcadeveloping their civic values and

responsibilities, values of life, understandingiabissues and study habits.



