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CHAPTER 2

REVIEW OF LITERATURE

2.1. INTRODUCTION

The literature review is done keeping in mind tlegwords related to the topic
directly or indirectly. It explores not only thenslar investigations (studies) conducted
within the area of study in the recent past bub &ssures that our present study is
original, avoiding repetitions throws new insigim$o the current research area. The
valuable data and ideas that have been gathergdthe related studies helped as a
guideline for the present study. It connects amkklithe previous works with the current

study in order to arrive at its contemporary refessg significance and purpose.

The review of literature is a highly helpful todiat enables us to find the
research gap that exists in this particular fidldesearch. It enhances the researcher’s
endeavour to select a potential area for researethich positive findings are likely
to be arrived. It will eventually be a determiniiagtor for the future researches. It provides
an authentic update into the understanding of timeept related to the present study by
stating its objectives clearly and concisely anthatsame time giving extensive insight

into the statistical methods through which validifythe results could be established.

The studies collected and reviewed are presentddrwarious subheadings.

2.2. STUDIES ON COMMUNITY SERVICE

Huml et al. (2018) has studied on “Building an Atiel Community Service
Motivation Model: Investigating the Relationshipt@een Athletic Identity, Student
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Involvement, and Community Service” found that apmately 90% of college
athletes participate in community service and ye@@% of college coaches require
community service as a team activity. The purpokehs study was to measure
college athlete motivation as it pertains to comityuservice participation, as well as
how athletic identity may impact a college athlstenotivation to participate in
community service. Participants included collegbleaes (n = 546) from NCAA
Division I, 1l, and Il institutions. To increaséd generalizability of the results, the
researchers targeted collegiate athletes at aletiMCAA divisions. A stratified
random sampling technique was used. Data was tedlocom participants on three
separate constructs: (1) athletic identity, (2) oamity service motivation, and
(3) community service benefits. In addition, da&@swollected on demographics (e.qg.,
the participant’s year in school), frequenciesteglato community service (e.g., the
amount of community service they performed during most recent semester), and
antecedents/consequences related to communitycedevig., whether they performed
community service as a form of punishment. The ltegas found that there was a
significant positive relationship between an aiketyear in college and the number
of his/her community service hours, and a significaegative relationship between
an athlete’s year in college and community servitgivation. Additionally, there
were no significant differences between communigyviee hours and NCAA
division. Lastly, a significant, negative relatibifs between services as punishment

while community service hours were reported

Vézina and Poulin (2017) conducted a study on ‘8tigating civic participation
developmental trajectories among Canadian you#imsitioning into adulthood.” The
study aimed to identify youths Civic Participatig8P) developmental trajectories
from age 18 to 22 and examine their predictors ate ladolescence. The four
following CP trajectories were identified among 32&nadian youths (61% Female;
90% Caucasian; 100% French-speaking) through seamygric modeling: Low with
slight decline (56.9%), Moderate sustained (25.18igh with steep decline (12.5%),
and high sustained (5.5%). Youths displaying higaeademic performance, civic
attitudes, altruistic orientation, and prosociatioounity-oriented and academic/vocational

activity involvement were more likely to be assign® higher at baseline and/or
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sustained CP trajectories. Data were drawn froongitudinal study initiated in 2001
with 390 students (58% female) recruited in eigign€h-speaking schools in a large
school board located in Quebec (Canada) and edrimll&rade 6 (12.38 years old) at
the time. Participants were mainly Caucasian (90Bt¢nch speaking (100%) and
most came from intact families (68%). The curreinidg encompassed two phases:
(a) late adolescence (Grades 10 and 11; ages 1673rahd (b) early adulthood (ages
18 to 22). Retention rates fluctuated from 72% 3668ver time as some participants
were in and out of the longitudinal study. Predictariables were measured at ages
16 and 17 by means of self-reported questionndiited in the classroom under the
supervision of research assistants except orgaraz#dity involvement which was
assessed through structured telephone interviewsluoted by trained research
assistants. CP assessment was carried annuallyafyes118 to 22 through self-reported
guestionnaires. Responses were coded on a 5-pikett lscale. The sum of these
items was computed to create a global indicat@@®fat each wave of data collection.
Cronbach alphas fluctuated from .82 to .85 oveetand higher scores accounted for
greater CP. Descriptive statistics were calculaisshg Pearson’s product-moment
correlations for CP at different ages and for tlesoaiations between predictor
variables at ages 16-17. CP developmental trajestavere estimated performing a
group-based semi-parametric method. The study medgshe following features of
participants’ academic performance, psychologiajustment, social competence,
civic attitude, altruistic orientation, parent—chiend communication, intensity of
involvement in sports, prosocial/ community-oriehteand academic/vocational
organized activities was also measured. The yogthsted with positive contextual
and individual attributes in late adolescence wdwddmore likely to display higher
and/or sustained CP trajectories when transitiommg adulthood. Four distinctive
CP trajectories were identified through semi-parfaimegroup-based modeling
analyses: low with slight decline participation @%), moderate sustained participation
(25.1%), high with steep decline participation §22), and high sustained participation
(5.5%). It was found that not all youth display $eme baseline levels of CP at age

18 nor exhibit identical patterns of participatmith increasing age.
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Grubisich (2017) has conducted a study on the ‘tRelship Between
Participation in Community Service and Studentsd®raic Success”. The purpose of
this study was to explore the relationship betwearticipation in community service
and students' academic success at a mid-sized Midmeinstitution located in a rural
community with a population about 21,900 resideRtstential participants for this
study were full and part time undergraduate studemd identify as a sophomore,
junior, or senior in a mid-sized Midwestern fouryestate institution. The sample
was drawn from the students who choose to parteipathe survey sent out through
the civic engagement and volunteerism listserv.sT$tudy was conducted as a
quantitative study by distributing a survey eleotcally to 3,000 undergraduate
students during the fall semester of 2016. A tahll56 students completed the
survey, with 116 of those responses being usedhtdata. The data was analyzed
using Statistical Package for the Social SciencBBPSEGTM). A correlational
guantitative study was conducted to understantiefe was a relationship between
participation in community service and studentsidanic success. The results from
the t-test showed that there was no statisticatifsignce in the participation in
community service and students' academic succesailt® from the Chi Square test
showed that there was no statistical significamcthe type of service students chose
and their major, the gender participation, andréfoe participation.

A study was done to investigate the participatidnstudent-athletes, with
support from their athletic department, in commysgrvice by (Huml, Svensson and
Hancock, 2017). The purpose of this study was tldofdl) examine how
intercollegiate athletic departments integrate comity service into the educational
experience of student-athletes, and (2) investigatmbles associated with frequency
of student-athlete community service. The targgiytettion for this study consisted of
intercollegiate athletic administrators across &lational Collegiate Athletic
Association (NCAA) divisions (Division I, 1l, andl). This population includes all
universities and athletic conferences across théAAGpectrum. A total of 943
participants were identified within the target ptation. Data were collected from
NCAA athletic administrators working frequently tvistudent-athletes on education-

related activities, yielding 200 participants. Tiesearchers used Qualtrics to disburse
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the instrument and collect results. Survey pardictp were equally distributed
between NCAA Division | (n = 67), Division Il (n 68), and Division Ill (n = 65).
Data were analyzed using the SPSS 21.0 softwaatist8tal analyses of the data
were computed using Chi-Square Analysis to as$esgesearch questions. This study
examined how college athletic departments integcateamunity service into the
student-athlete educational experience and thablas associated with the frequency
of student-athlete community service. This studynfib no significant differences of
community service participation related to the stuteathletes NCAA division and no
significant differences related to frequency ofdetnt-athlete community service and

athletic department mission statements.

O’Keefe (2015) in his study “Children and Communervice: Character
Education in Action” did a survey on community deev activities in elementary
Catholic schools. The sample included 307 schdélsy principals in this survey
reported having a formal community service progranAll of them were contacted
telephonically. 25 of them were interviewed. Comiturservice happens in and
outside the school. One third of the schools alstoerage international awareness
through clothing and money collection, letter wrgti and twinning. Most of the
principals from the schools reported that commuségvice is a co-curricular activity

which is linked to environmental studies and sostaties curriculum.

Nair and Devi (2015), in their study on “Synerggiivouth Programme: An
Interface of National Social Service (NSS) and NeMuva Kendra Sangathan
(NYKS) and its Impact in Community Development”eattipted to understand the
impact of the synergized activities of NSS and NY#&Sillage level. The methodology
used to conduct the study was case study method. stidy was conducted at
Doopakunta village at Warangal district (Andhra d&sh). It is of qualitative in
nature. The study confirms that the synergy is iptsdetween the NSS volunteers
and Youth Club members provided there is a reguiaraction among volunteers
and monitoring by senior level functionaries of tbatrganizations. This will help in

the development of leadership skills, and willingséo collaborate.
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Koh et al. (2014) studied the “Role of Communityngee as a Curriculum
Delivery Tool in the Outcome-Based Curriculum oé timternal Medical University
Malaysia.” In this research a total number of 28&ents participated in community
service, of which 219 were medical students whike test were nursing students. A
self-administered 6-point likert scale question@aivas used to collect data from
participants who had participated in 20 communigyvice events held in a rural
village between the years 2007-2012. The statlstinalysis was done using t-test,
Chi-square and regression analysis. It was fouatl gix out of the eight curriculum
outcomes were achieved through the participationthe community service
programme namely application of basic scienceshi@ &ctivity, clinical skills,
communication skills, enhancement of professionalisethics, and personal
development and disease prevention and health pr@madrhe two domains which
were not experienced by the students were the gromof self-directed learning
with skills in information and resource managemamil the development of critical

thinking, problem solving and research skills.

Jones et al. (2014) made a study on “Promoting atatle Community
Service in the % year of Medical School: A Longitudinal Service-keiag Elective”.
In 2010, the University Of Chicago Pritzker Schaifl Medicine developed a 1 year
longitudinal service learning elective called SER{&ervice, Education, Reflection,
and Volunteerism Elective). These were servicenbe@ activities carried out for the
community development in a structured educatiomairenment. During the 2011-
2012 school years, one third of the class (33/29)students (16 women and nine
men) completed the course, and 20 completed theaia@. It used both qualitative
and quantitative methods. For the quantitativeysadtandard evaluation form which
consisted of a 5-point Likert scale was used andttie qualitative study students
submitted comments to open-ended prompts addreslseng future plans. SERVE
students reported that the course increased thedhviement in the community and
supported their growth into a teaching role. 70%dents agreed to commit
themselves to continue to volunteer in future whweais a very good response as

compared to the previous batch of students.
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Leigh and Clevenger (2013) in their study on “Vatidn and Reliability
Studies of Community Service Activities Scale inrkay — A Social Evaluation”,
examined the extended effect of the reliability aradidity of community service
activity with the help of a scale developed by thehors. The participants of the
study were 313 randomly chosen students from Gemdifit departments from the
faculty of education, Kafka's University. The datas analyzed through exploratory
and confirmatory factor analysis to enhance thesttoct validity. Internal consistency
co-efficiency was evaluated for the reliabilitytbe instrument. The 33 item instrument
with “thinking process and skills”, “awareness” dhenefit’ sub-scales were developed.
The result of the study showed that the structdréhe three factors is valid and
reliable and thus students in the faculty of edocatvere able to perceive the social
service applicationsThe results obtained in the main practices of tbalescan
provide necessary feedbacks on the subject in wthielstudents perceive themselves

in relation to social service applications.

Hutchins and Akos (2013) conducted a study on “Rdrgh School Youth’s
Access to and use of School-to-work Programs”. ®hgective of this article is to
examine whether rurality relates to the availapitt school-to-work programs, and
rural youth’s program use and rural-non-rural défeces on access to and use of
school- and work-based career preparation prograrhe. authors have used a
nationally representative data set and investigatbdther the rural schools can
implement school-to-work programmes and rural yoptbhgrammes. The random
samples of more than 15,000 tenth graders acrdssaritiomly selected schools were
used in this study. Students were invited to cobepéesurvey about their schooling
experiences and future plans. In addition, schabhinistrators at each of the
randomly selected schools were asked to complstienaey about their schools and
about the availability of career preparation progres. The results indicated a few
differences in the availability of school-to-workogrammes by rurality. The rural
school may face barriers in effectively implemegtischool-to-work programmes
because of limited resources and lack of availgbiif community members in

technical and managerial positions to serve asadbework liaisons.
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Camara (2012) carried out a study on “The Effe€¢t€a@ammunity Service on
the Academic Performance of Students at a MassatiBulliddle School”. In his
study a student sample of five students in eackthefthree middle school grades
(grades 6, 7, and 8) was selected from SomersdédeBeRegional High School. On
the 15 sample students the most current MassattuSemprehensive Assessment
Standards were used to define if there is any ladioa between the 15students
performing community service as an extracurricudativity and the academic
performance of said students compared to the 1é&stadwho did not perform
community service during the same time period Aosd comparison was also made
with the students involved in the community serwdth 10 or more than 10 hours in
the given academic year period to the students mvdhe than 10 hours of community
service in the same period. The finding of thisdgtproves that the academic
achievements of students who perform communityiserare higher than who did

not perform the community service.

McNeil (2009) has conducted a study on “Assessmienypothetical Community
Service components in High Schools” to assess hiovdren perceive matters of
autonomy and pro-social behaviour in high schodlse sample consisted of 67
Canadian children and adolescents, divided inteetlage groups: 10-11 years of age
(N =24, M =10.77, SD =.39), 13-14 years of age=(R4, M = 13.93, SD = .49) and
age group between 17-18 years (N = 19, M = 17.E6=S57). The first two groups
contained equal numbers of males and females.ciRanits were recruited through
the use of a database maintained by the Univeo$ifyoronto composed of names of
families who had expressed interest in particigpim the research. To assess each
participant’s evaluation on the quality of eachgosemnme, the students were evaluated on
a 7-point Likert scale. The study was mainly don#hhe aim of fostering pro-social
behaviour and orientation in students. They wes®e alsked to assess on a 5-point
Likert scale i.e., to see how likely a student jggrating in such a programme would
be willing to volunteer after graduation, when stno longer mandatory to do so.
Finally the participants were asked to imagine lymad or bad a student would feel
after completing the hours of service using a fpahikert scale. Results indicated

that the older youth tend to evaluate programs lwloifer choices more positively,
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while younger students make few distinctions. Ak tage groups prefer mandatory

programmes to a voluntary programme.

Bonnet (2008) conducted a study on “Engaging in @amty Service and
Citizenship: A Comparative Study of Undergraduatiged&nts Based upon Community
Service Participation Prior to College”. This studyestigated three service groups:
mandatory volunteers in high school, non-mandatmiynteers prior to college, and
students who had never volunteered prior to collggender, race/ethnicity, and
parent(s)/guardian(s) education were also examibath was collected from 47, 898
undergraduate students from 52 institution acrbeslt.S. Two four-way analyses of
variance were conducted to evaluate the differemcesllege 1) community service
participation and 2) citizenship. The researchesscluded that the mandatory
volunteers reported significantly greater commuisigyvice hours and citizen scores

than students who never volunteered prior to celleg

Henderson et al. (2007) in their research surveyTre Impact of High
School Mandatory Community Service Programs on &mgisnt Volunteering and
Civic Engagement,” used the quantitative and gat@ methods to examine the high
school community service experience. Interviewseweonducted on a sample of
students who participated in mandatory communityise programs in the fall of
2004 to capture their experiences and to assessctiie level of engagement. The
survey was carried out on the students who graduat¢he same year but who had
not been mandated to volunteer. The results werspaced. They assessed the
impacts of the mandatory programme 15 months aftaduation. The findings
suggest that volunteering in high school has pesitmpacts on a student’s civic
engagement. It was concluded that when the studexst made a sustained
commitment to one volunteer placement they becamee roonfident of themselves
and this experience made an indelible impact inrtlees. It was found that the

volunteer placement provides a positive experi¢ache student.

Kielsmeier et al. (2005) made an extensive studyQopmmunity Service and
Service-Learning in Public Schools.” The study syraimed to investigate the scope

and nature of community service and service-legrmmU.S public schools and it
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highlights the potential and challenges in studemtolvement. In January 2004, the
survey was mailed to principals of 2,002 public Kd€chools. Data was collected by
mail and interviews were taken through telephoneall, 1,799 schools participated.
Only 1% of the respondents were service —learnirectbrs or specialists and the rest
were counselors, assistant principals and teaclesvast majority of the principals
believe that the service learning has a very oresdmat positive impact on all the
outcomes such as student’s academic developmadgrsts citizenship, personal and
social development, school-community relationshifige findings of this study show
that the community service and service-learnind télve greater impacts on low-

income students than on the students coming frgmentincome.

Sally and Richard (1999) in their study on “Commuréervice Programs in
High Schools” studied the high school community ggeanmes in Los Angeles
County. The survey was carried out among 385 palkitprivate schools administrators’
with specific focus on attitude towards communigyvsce. They also concentrated on
the community organizations for which students wtdered and 285 students from
22 schools in seven areas were interviewed for thescriptions and assessments of
their community service experiences. Though the rmamty service has positive
impacts on students, the study further suggeststiieateachers need to learn to the

various strategies to train students to reflectiatefrate in their life experiences.

Reese (1997) has carried out a study on "The ImpécBchool Based
Community Service on Ninth Grade Students' Selé&stand Sense of Civic Inclusion”.
A framework was developed to understand the impafctcommunity service
programmes among American youth. The target popualdbr this study was the
ninth-grade class (n = 79) at a local private sthblis population was divided into
an experimental group (n = 27) and a control grup= 52). A pair of survey
instruments was administered to the students: tpgp€rsmith Self-Esteem inventory
and a composite survey which includes questionsirdeavith the four hypotheses
under investigation. This survey was designed tadrainistered in pre-and post-test
format. As a means to better link the variables mmprove the quality of the data,
interviews with students (0 = 13) were conductechalfsis of variance of the
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Coppersmith Self-Esteem inventory, total score anbiscales, found no significant
difference in all but only in one of the subscaletween the groups. The result
showed that among those students in the commuertyce group, the experimental
group demonstrated significant difference from tpeetest school self-esteem
subscale [F (1.77) = 6.39, p < .01] measure froennbn-CS group. Significant mean
differences in sense of civic inclusion were folredween the post-test scores of the
groups [F (1, 76) = 5.93, p < .01]. Moderate effeice, .42, was found between the
two groups. Qualitative results from the intervieasnducted with 13 of the 27

community service participants mirrored the quatitre findings.

Markus et al. (1993) in their research on “IntegigiCommunity Service and
Classroom Enhances Learning: Result from an Expegié collected data from 53
male and 36 female undergraduate students of 8&usities of Michigan who were
studying contemporary political issues in 1992 weinsession. The students were
engaged in 20 hours of community service out oir th® weeks of the course and at
the end of the experience the students gave thedbiack in a reported form. Both
qualitative and quantitative methods were adopbediata collection. The t-test was
used to analyze the data. Through this particigdearning of the course the students
have increased or strengthened their intentiomiteesothers in need, intention to give
themselves to charity, orientation towards one’sigdoresponsibility and finally a

belief that one can make a difference in the world.

Newmann and Rutter (1983) conducted a study orhidwme: “The Effects of
High School Community Service Programs on Stude8tsial Development Final
Report”. This study was carried out in 1983 on setud in volunteer programmes and
in comparison groups at eight high schools. Ite@stvhether such programmes
positively affect the social development of studeolunteers. Through open-ended
interviews, pre-post tests and questionnaire, &searchers compared volunteer and
non-volunteer groups on the following standardk) :sfudent’s sense of responsibility
and concern for the welfare of others (2) Studesgisse of competence in working on
collective tasks and in dealing with adults and Rident’s anticipated participation
in adult groups and politics. The findings of tetsidy indicate that while community
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service modestly increases the students’ senseaidlsesponsibility and sense of
personal competence, it fails to bring special bBenein sense of personal

responsibility, political efficacy, future affiliean and future political participation.
2.2.1. Discussion

(Huml et al., 2018; Huml, Sevensson and HancocK,7phave conducted
studies on student-athlete participation on comtyuservice which is part of their
course. The result clearly shows that there is gamifstant negative relationship
between service as punishment and community seandeno significant difference
related to frequency of student-athlete communégvise and athletic department

mission statements.

A study that was investigated on relationship betwstudent participation in
community service and their academic success byhi&ich, 2017) proves that there
IS no statistical significance in participation aommunity service and students’
academic success. The study recommends having seoree learning activities to
meet the needs of the students. (Vezina and PA&0it7) in their study found that as
the youth grow older than 18 years of age theergdt in Civic Participation (CP)

slows down.

Nair and Devi (2015) attempted to study the synebgyween volunteer
members of both National Service Scheme (NSS) afdiNYuva Kendra Sangathan
(NYKS) for the community development and found wdkers from both the
organization worked together for community develeptbut the study conducted by
(McNeil Justin (2009); Bonnet and Jones 2008) dsailt shows that all the age group
prefer mandatory programmes to voluntary programmiiésereas Henderson et al.,
(2007) in their study they contradict this by saythat volunteers performed greater
service hours than the students who participatethandatory service and volunteer
placement provided a positive experience to thdesit

It is mandatory for medical students to do cenmmimber of hours of community

service as part of their curriculum. It was provkdt the curriculum outcomes were
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achieved through the participation in the commuséwice programme.70% students
agreed to commit themselves to continue to voluntethe future (Jones et al., 2014;
Koh, et al., 2014; Leigh and Clevenger, 2013 ). @unmity service in the school is a
co-curricular activity which needs to be linked énvironmental studies and social

studies curriculum O’Keefe (2015).

The children’s number who participated in commursigyvice has increased,
they have strengthened their intention to serverstin need, the intention to give
themselves to charity, they have a positive ortemtaowards ones social responsibility
and finally a belief that one can make a differeimcthe world. (Markus, et al., 1992;
Camara F. Pauline, 2012; Hutchins and Akos, 20&3pheir study prove that the
academic achievements of students who participatedmmunity service are higher
than who did not perform the community service.lgieeier et.al (2004) in his study
assures that the community and service-learning veiVe greater impact on low-
income students than on the students coming frayhentincome group. Community
service further suggests that the teachers nebghtno to train students to reflect and
integrate in their life experiences.

Community service has clearly shown potential asbénefits students
develops a habit of critical reflection on theipexiences, enables them to learn more
throughout life. This has positive impact on studeiiReese, J (1997); Honnet and
Poulsen, 1989; Sally and Richar, 1999). The comtyw@rvice opportunities that are
offered in school can have more long last effectssocial development than those

within the community prgrammes.

2.3. STUDIES ON COMMUNITY SERVICE LEARNING

Shek and Chak, 2019 extensively carried out a sard{Perceived Changes
and Benefits of a Service-Learning Subject for Updeileged Children in Shanghai:
Views of university students”. A total of 87 studeparticipated in this subject across
two semesters in the 2013-14 academic year. Thieskergs came from different
disciplines including accounting, marketing, hotelnagement, nursing, and engineering.

To address the research questions and to gaugenssugerceptions of their learning
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experience, all enrolled students were invited)todmplete the pre- and post-surveys
developed by the office of service-learning of Rathic University (PC) and (i) write
several reflective journals on what they had ledrotn the service and the course.
The pre- and post-survey questionnaires aim to #arthe overall learning and
development of the students from the beginninghto énd. The data collected was
analyzed by the SPSS. For the assessment quai@ita was used and one of the
reflective assignments which were submitted atetheé of the course. Students were
required to write reflective journals with around0D words on their service
experiences. They were required to reflect on:tlfgir ability in integrating the
knowledge into practice; (ii) their 3 perceived obas and benefits of a service-
learning subject, responsibility, and contributias a professional and as a citizen;
(i) their own strengths and potentials; (iv) thpassion in helping the underprivileged
children and adolescents; (v) their problem-solvamgl decision-making capacities;
and (vi) their social competence and interpersshals in collaboration with others.
A general qualitative orientation was adopted iis #$tudy. The collected data was
analyzed by using the general techniques propogddiles and Huberman (1994).
Firstly, 86 reflective papers were read once anelvamt raw codes were developed
from students’ work. Then, the codes were furtteegorized into different patterns.
Lastly, the categories of codes were revealed tader themes for further analyses.
The result showed that the Polytechnic Univerd€) students had positive changes
throughout their service learning experience. Thewolvement, motivation, and
proactive attitude shown during in the summer cavepe impressive. With reference
to the field observation, it was found that soméhef Polytechnic University students
who had egocentric approach had undergone lotseainmgful self-reflection and
self-exploration in the process and hence begacate about others and be more

altruistic.

Clever and Miller (2019) has done a study on “I Ersiand What They're
Going through: How Socioeconomic Background ShapesStudent Service-learning
Experience”. This study explores the connectiortsvbéen socioeconomic status and
learning trajectories within service-learning. Tsidy was conducted at a small,

private liberal arts college in rural Appalachiaigbh focuses heavily on student
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engagement and experiential learning. The studgnilation is comprised predominantly
of full-time, traditional age (18-22 years), undadpate students. The student
population is 56 percent female and 78 percentefn-Hispanic. Students were
provided written reflections on a service-learniegperience focused on food
insecurity as part of course requirements. Theigui@e coding was conducted using
the Coding Analysis Toolkit available through thaikérsity of Pittsburgh’s Qualitative
Data Analysis Program. Analysis reveals that sttglenth low socioeconomic status
(SES) demonstrate different learning processesoagared to medium- and high-
SES students. Namely, low-SES students were lksly lthan high-SES students to
hold prejudiced attitudes prior to service, and -BBS students emphasized a
systemic understanding of food insecurity and piyyevhile medium- and high-SES

students were much more likely to emphasize arviddalist understanding.

Gerholz et al. (2018) conducted a study to ingesé the “Effects of learning
design patterns in service learning courses.” THritcle presents a study on the
experiences of students and charitable organizationa service learning course
concerning the learning design patterns. The contéxthe study was a service
learning course (summer term of the academic y8adPat bachelor-level within a
faculty of business and economics at a mid-sizedeusity in Germany. The students
worked in groups to solve social problems at comtyuorganizations in the
community. There were six groups with 36 studentshie service learning course.
They had an average age of 24 years and the nyayoeite female students (70%).
During the problem-solving process, the studengsvdyn scientific methods of social
science. A mixed-method approach in a convergemallph design was used to
examine the relationship between the design ofst#gice learning course and the
overall development of the student. The quantitatiata was collected in a pre-test
and posttest group design with a questionnaire. dinestionnaire included items
regarding the students’ self-efficacy, self-concapt civic attitude. Each of these
variables was assessed on six-point Likert scaehEonstruct had a high internal
consistency (self-efficacyitl = 0.87,at2 = 0.90; self-conceptitl = 0.83;at2 = 0.90;
and civic attitudesotl = at2 = 0.73). The quantitative results show that iserv

learning has an impact on the cognitive and petsteaelopment of the students. The
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qualitative results provide a deeper understandihghese changes, including the
different perspectives from students and from ¢able organizations. The results
showed there is difference in the learning desigepns in self-efficacy, self-concept

and civic attitude and its support for the senaoe learning process.

Chao (2016) conducted a study on “Community Serliearning as Critical
Curriculum: Promoting International students’ Setdranguage Practices”. It is a
qualitative study exploring how community serviaarning (CSL) contributes to
wards the in learning of English as second languageternational students and to
assess its practices and identity language deveoprihis study was conducted in
Northwestern U.S Duquesne University during thedecaic years 2013-2015. The
university had a total enrollment of 4,781 studdms 42 U.S states and 22 foreign
countries in the fall semester of 2014. The redearbad used snow ball sampling to
recruit the participants. The participants repressix countries: China, the Kingdom of
Saudi Arabia, Iran, Korea, Kuwait and Japan. The @gnge of the participants was
20-42 years. Data was collected from five differessurces. The primary data
included semi-structured individual and group imiews and students’ reflective
journal entries. The interview questions based loeirtthoughts and community
service experiences were open-ended and phrasaceigday English. There were a
total number of 72 interviews, each of which wasaof average duration of 50
minutes in length. The reflective entries showed téelings of participants, their
thoughts, and concerns. The finding indicates thatcommunity service learning
enabled the participants to speak English without besitation/fear. Community
service learning helped them in their reading amding skills as well as in their
commitment to conduct research. The students’ aefle entries indicated that the
students’ English language proficiency had improasda result of CSL. The study
suggests that pre-service has to be prepared welittee second language teachers

should become critical intellectuals to go beydmel text book.

Miceli-Randolph (2015) investigated the Assessihthe Impact of an Elementary
School's Service Learning Program”. The study fedusn the implementation of a

service learning pilot program at a suburban el¢argnschool located in the
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Midwest. The service learning program included tlifferent types of programming:
a 22-week cross-age peer tutoring program (PT), ari®-week service learning
project co-taught by a school psychologist anddtlgrade teacher. The impact of
service learning on the participating studentssesrof civic efficacy, responsibility,
and awareness was ascertained through both quesmetieend qualitative measures.
Feedback from various stakeholder groups - stugdgatents, and school staff- was
sought through both quantitative and qualitativeanse Staff members' perceptions
regarding their ability to effectively meet both @mon Core State Standards and the
lllinois State Board of Education's Social-Emotibhaarning Standards through
service learning was assessed through surveysfiedes. In addition, students'
learning processes and the products created dserwce learning were aligned with
Common Core standards. The items on the studemis' Attitudes Survey had four
potential Likert-style responses. Cronbach's Alplag calculated for each of the four
hypothesized factors - Civic Awareness, Civic Resllity, Civic Efficacy: Group
Skills, and Civic Efficacy: Individual Skills- usgnall of the students' scores obtained
within each factor. This was done to provide a ganmeasure of construct validity
and reliability for each factor. To determine ifeth were significant changes in
students' responses from pretest to posttestid-tesre performed for the scores
students received on each of the individual suiteays. In addition, the mean scores
for each of the individual test items were alsccukdted for the pretest and for the
posttest to examine patterns of change. An additionatched pair t-test was
conducted using the mean item scores within eatlorfat pretest and posttest. The
.05 alpha level was used for all statistical te$tse teacher and student interviews
were audio-recorded, then transcribed to ensuteathpertinent data was accurately
captured. The summary data was then analyzed wrndieie interviewees' overall
perceptions of the service learning experience. reisalts of the current study shed

light on the positive potential service learningy&at the elementary level.

Ellerton et al. (2015) worked on a study on The dotpof Academic Service
Learning on Community College Students”. Four facatembers from four different
community colleges within the City University of WeYork incorporated service-

learning into their classrooms while also maintagncontrol classes. During the 2013
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spring semester 155 service-learners of experirhagrtaup and 88 non-service-

learners students of control group completed bae#: pnd post-surveys for a total
student sample of 243. The age variable was sét sptcific age categories, the
youngest of which was 18 or younger. Quantitatiseadvas collected through surveys
where students were asked to self-evaluate theic tivolvement and attainment of

academic skills and general education knowledges $hrveys responses were
collected and from those students that did, andhdig participate in service-learning
were compared. The data demonstrated meaningftéreliices between the non-
service-learners and service-learning studentsticpiarly in the area of civic

engagement. To determine quantitative studieseifettwere differences between the
colleges on the initial pre-survey and/or on thestgurvey outcomes, one-way
ANOVAs were conducted to look for differences ipand post-survey mean scores
of the items among the four colleges. The diffeesnbetween the means of the four
colleges were examined on items related to commengagement and academics,
which included general education skills and knogkdlhe study shows that service-
learners were also more comfortable in controllgggtain college skills, including

public speaking, writing, group projects and intgirsg with their professor.

Rinaldo et al. (2015) investigated a study on “i2&ling Value to Community
Partners in Service-Learning Projects”. The goathtd research was to understand
the value of service learning to community partnéirsvas designed as a qualitative
study to examine the value of service learning dasmunity partners. The study
involved in-depth exploration and comparative ase$yacross diverse experiences
(i.e., different types of community partners, nplki instructors, various courses) to
fully describe the phenomenon. Nine community pamrparticipated in the study.
All nine community partners engaged in servicerdeay projects conducted at the
same Southwestern University within a 12-month tinaene. The projects spanned
multiple disciplinary areas: three in business, twart, two in family studies, one in
architecture, and one in nutrition. The sample atsegd key community partners from
three organizations providing social services foildten, three agencies supporting
families in crisis, an arts community, a food fagjland a hospital foundation, for a

total of nine organizations. A semi-structured ivitew were conducted face-to-face
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at the community partner’s office and ranged frodnt@ 45 minutes. All interviews
were audio-recorded and transcribed verbatim. Comitynpartners described five stages
in their experiences of service-learning proje¢is: initial contact; (2) establishing
expectations; (3) engaging students; (4) implemegntihe project, and; (5) wrapping
up. A significant finding is the value communityrpreers place their role as mentors
and co-teachers in service-learning projects. Conmygpartners expressed a sincere

dedication to the students and their learning egpee.

Hou (2010) conducted a study on “Developing a Rgdalventory Measuring
Perceived Service-Learning Benefits and Barriefsie objective of this study was to
develop a Web-based Faculty Service-learning Belientory (WFSLBI) assessing
faculty member’'s views of the beliefs and barriergolved with service-learning
(SL) pedagogy. The participants were 362 (102 wéhvice-learning experience and
260 without service-learning experience) from ddf@ school/college in the
Southeastern U.S. The members of the faculty weyeerhikely to be females and
younger than 40 years. The research instrumentamasnline survey which was
developed through a review of existing assessnoefg bn service-learning. Descriptive
statistics, item-total correlation, and Cronbacalpha co-efficient were calculated.
The inventory items were loaded consistently orr Bub-scales; perceived benefits at
classroom (PROS_CLS) and community levels (PROS-Cén perceived barriers
at classroom (CONS_CLS) and institutional levelOKS-INST). The WFSLBI showed

satisfactory reliability and validity among facutiyoups with and without SL experience.

Parker et al. (2009) in their study on “More thaxp€&riential Learning or
Volunteering: A Case Study of Community Service fogag within Australian
Context” provide an example of the application omenunity service learning in an
undergraduate health unit at the Queensland Uriyes$ Technology. The study
included a case study methodology. A variety ofhods were utilized in the case
study to gain an insight into the effectivenesshef community service learning. The
survey consisted of 12 items; 7 of which were assgsvith a 5 —point scale, only one
guestion with ‘yes’ or ‘no’ options and the resttbé questions were open ended and
answered at the respondent’s discretion. 36 woraalthhunits participated anonymously
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and on an individual basis, in the classroom. Om ¢bmpletion of the 13-week
semester the assessment was made based on ‘leaatitegy than ‘service’. The
results show that the students were mainly posiéibeut the experience and they

were motivated to be responsible citizens.

Miron and Moely (2006) conducted a study on “Comityugency Voice
and Benefit in Service-Learning”. Interviews weonducted with 40 site coordinators of
various community agencies that had been involvad the service-learning
programme at Tulane university. The types of agenacivolved in the study were as
follows: education sites, health sites, environrakagencies, governmental and trade
agencies, legal sites, non-profit sites and outreayencies. The duration of working
in these sites varied from one semester to nineesems with an average of 3.1
semesters, with performing approximately 30 serfioers. To obtain quantitative
result, a questionnaire was prepared including @oiBt scales based on Agency
Voice (n = 35), Agency Benefit (n = 32), Interparab Relations (n = 40) and
Perception of the University (n = 38). The partamps were interviewed individually
and the responses of the participants were sumathernd interpreted. The findings
indicate that there is a strong relationship betwid» university and the community.

The agency supervisors were quite well satisfigth thie service-learning experience.

Prentice and Robinson (2006) involved themselveslygtg “Improving
Student Learning Outcomes with Service Learninghefican Association of Community
Colleges (AACC) categorized academic learning aue® as comprising of six
measurable areas: critical thinking, communicaticareer and teamwork, civic
responsibility, global understanding, citizenshipdaacademic development and
educational success. AACC used both quantitativk qaralitative methodologies as
evaluation tool for its 2006-2009 horizons grargject. It developed two quantitative
instruments namely one addressing the studentshendther addressing the faculty.
To further explore how service learning affecteddsnt’s learning, the AACC
conducted five student focus groups and three tiadotus groups. Both the student
and faculty surveys contained 24 questions in goeirt Likert-scale. The sample
included a total of 2,317 students and 68 faculliewas found that service learning
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students scored statistically higher in five outltd six learning outcome which are;
critical thinking, communication, career and tearmrky civic responsibility, global

understanding and citizenship, academic developraedteducational success. The
study finally resulted in proving that the commuyribllege faculty and students who
have experienced service learning appear to aftirat service learning is a key

strategy for student engagement and a valuableifeatool.

Crump (2002) study on “Learning by Doing: Implemegt Community
Service-based Learning” presents an overview op#dagogical basis of Community
Service- Based Learning (CSBL). Two Community SssvBased Learning projects
were conducted one at a small university located faral area and the other project
carried out at a large research university withirmatropolitan area. A major
difference between the two projects was the locusamtrol. The ‘yes’ or ‘no’
guestionnaire was used to evaluate their experjgheeactivities were fully linked to
lectures and readings. The findings of this stuttyicate that in order to implement
CSBL successfully, instructors need to plan aheadgelop partnerships and allow

community groups to guide students’ projects.

2.3.1. Discussion

Shek and Chak (2019) found in their study that talynic University
students who participated in community service rigay had undergone lots of
meaningful self-reflection introspection, analyaisd self-exploration in the process
and then begun to care more about others and beswre altruistic. Students with
low socioeconomic status (SES) demonstrate diffdezmning processes than medium-
and high-SES student service learning who are vwadblin community service
learning. It was found that low-SES students wesss llikely than high-SES students
to hold prejudiced attitudes prior to service, do@-SES students emphasized a
systemic understanding of food insecurity and piyyavhile medium- and high-SES

students were much more likely to emphasize arviddalist understanding.

The study by Xia (2016) shows that community seriearning helped in

developing second language skills. The studentiateve entries indicated that the
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students’ English language proficiency increasedaasesult of CSL. The study
conducted by Gerholz et al. (2018) proves thatdifferences in the learning design

patterns effects the community service learning@ss.

The students who participated in community serliegrning were more
comfortable and particularly in the area of civitgagement. The students learned
skills, including public speaking, writing, and gm projects and were at ease in
interacting with their professors. Community seevitearning provides multiple
benefits to college students and it is a key sjsater student engagement and a
valuable learning tool (Ellerton 2015; Prentice aRdbinson, 2006). The study
conducted by Parker et al., 2009; Miron and Mo@&§06) show that the students
were mainly positive about the experience and theye motivated to become
responsible citizens and there is positive impamisstudents who participate in

community service learning at the elementary lavelvisible and noticeable.

Crump (2002) suggested and showed that instructees to plan ahead,
develop partnerships and allow community groupgume students’ projects. Hou
(2010) prepared a Web-based Faculty Service-legrBeliefs Inventory (WFSLBI)
and it was found to be useful to address and tcerst@nd salient motivating or
discouraging faculty involvement in SL. Communitgrimers played a significant role
as mentors and co-teachers in service-learning@ij While involving the students
in various community service learning activitieg tommunity partners expressed a

sincere dedication to the students and their lagrakperience Rinaldo (2015).

2.4. STUDIES ON SCHOOL CHILDREN

An Exploratory Study on Life Skills Intervention éits Impact on The Study
Skills among Young Adolescents was conducted bysy&i.J and Nair (2018). The
aim of the study was to assess the effectivenesgeaskills training on enhancing
study skills among school going adolescents. A $angh the study consists of
adolescents between the age group of 12 to 15 yeatsstudying in 8thStd. Total
sample was of 188 boys and girls. The study wasdecied among the urban
adolescents in Ghaziabad district of UP studyinthen CBSE affiliated school. This



93

study followed Quasi-Experimental research designthis research One Group
Pre-test and Post-test design was used. In thigrdesnly one group has been used
for the intervention study. The level of study Ekilvas assessed by Study Skills
Inventory (SSI) before the intervention programteAthe three months of training in
life skills, the post-test was conducted on the Imerm of an experimental group.
Purposive convenient sampling technique was useddta collection. On the basis
of a module the sample population was trained fenskills. The major content of the
module was self-awareness, empathy, effective conwation, interpersonal relationship,
problem solving, decision making, critical thinkjngnd creative thinking, coping
with emotion, and coping with stress. For effectiagilitation, different training
methodologies like brainstorming, demonstratiotg4may, power point presentation,
video visuals, discussions, simulations and deingsfwere used. The entire training
lasted for forty eight hours which was completedthimee months sessions of 50
minutes each. The result proved a positive impactlife skills intervention in

changing the study skills among the young adoldscen

Seek, L.C et al. (2018) studied variables relatethé presence or absence of
school violence victimization among adolescentse Purpose of his study is to
investigate the predictors affecting the schoolevioe victimization among adolescents.
Descriptive statistics, correlation analysis andjidbc regression analysis were
conducted for data analysis. The population of #tigly was from middle and high
school youths in B county, Gyeongbuk province ofé&o A survey with the help of
questionnaire was conducted in seven schools mtifteel middle and high school in
the academic year August — November 2015. There @85 male students (54.5%)
and 246 female students (45.5%) within the ageggdiB-19 years, with an average
age of 16.2 (SD = 1.58). It was found that the Iothe age, the fewer the friends, the
lower the self-esteem, the more the experiencechbd violence victimization.

Hence all these showed some kind of relation.

Maria and Shubhangi (2017) conducted a survey stoy“Prevalence,
Awareness and Effects of Nomophobia among Adoldgsteihe sample for this
study was 205 adolescent students studying™in98 & 10" standard. They were
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selected from 2 random schools using non probglmibhvenient sampling in suburban
area of Mumbai. A standardized tool was administeie screen for nomophobia.
Adolescents with nomophobia were administered agddrdized checklist to identify
the effects of nomophobia. A semi structured chstlivas used to assess the
awareness about nomophobia and its ill effects.rékalt of this study shows that 54
(26%) adolescents were Nomopobic and 130 (64%) veereisk of developing
Nomophobia. Adolescents with nomophobia (26%) peedethey were uncomfortable
(16%), anxious (16%), worried (12%), annoyed (15%6gred (15%), feet awkward
(11%) and nervous (15%).

Muragod (2017) conducted “A study to assess Effeaess of assertiveness
training programme regarding assertive behaviodrsaif-esteem among adolescents
studying in selected high schools at Bagalkot Kiakes. This was a true experimental
study with pre and post-test control design on @@lescents, selected through multi-
stage random sampling technique. It assigned 3@:scknts to experimental group
and 30 adolescents to control group by using coempggnerated random numbers.
The data was collected using a Self-administeredlifibal Rathus Assertiveness
Schedule to assess the assertive behaviour andhiiogés self-esteem inventory
scale was used to assess the self-esteem of asluieséssertiveness training was
administered 45 minutes for 7 consecutive schogk dar the experimental group.
The data was analyzed by using descriptive anddnfel statistics in terms of mean,
frequency distribution, percentage, mean percentageed ‘t’ test, Unpaired ‘t’ test
and chi-square test. The findings related to sigguiice of difference between post-
test assertive behaviour and self-esteem scoresmérimental group and control
group subjects revealed that, a statistically $iggmt difference was found between
post-test assertive behaviour scores of experirhgndap and control group subjects
[t = 10.78 (table value = 1.96), p < 0.05]. Sinmyastatistically significant differences
were found between post-test self-esteem scoresxpériment group and control
group subjects s [t = 9.25 (Table value = 1.96% @.05]. The study proved that the
assertiveness training programme on assertive bmmiraand self-esteem among

adolescents was effective, scientific, logical andt effective strategy
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Geetha (2017) carried out a study on “Impact of ifRafactors on Academic
Aspiration of Secondary School Students”. In thisidg both descriptive and
inferential statistics were used to analyze tha dathe study using SPSS. The design
adopted in the study was survey design and the Isagnpdopted was stratified
sampling. The population is categorized into stiah as a male and female and
government and private schools. The populationistssf all the children of class X
studying in government and private schools in Dgeae city. The sample for the
study was 100 students who were selected usingonarmdethod. Among the 100
students 50 students were from private and 50 stadeom government school. In
order to assess the study the Academic AspiratcaleSdeveloped by Dr. Yasmin
Ghani Khan was used (Bhopal). Socio-Economic Stadnale developed by
Dr. Meenakshi was used to assess the socio-econmanimeters. It was analyzed
using the Statistical Software (SPSS) 20.0 versidre statistical technique used in
the analysis of the data was t-test of significantelifference between means for
large independent samples. In the result it wag#@ted that 37% of secondary school
students have high academic aspiration, 34% ofestisdhave moderate level, and
remaining 29% of secondary school students haveléoel of academic aspiration.
There is a significant difference in the acadenspi@tion of secondary school
students with high, moderate and low level of fgnedlucational status. Students with
high family educational status possess good acadaspiration as compared to
moderate and low family educational status studemtgere is a significant difference
in the academic aspiration of secondary schoolestisdwith high, moderate and low

level of family occupational status.

Mohammed (2017) examined various factors relatetth \wirug and alcohol
addiction amongst school going students in Purdalihis study was exploratory in
nature. Primary information from teachers of se&dctchools and addicted students
was collected in a structured questionnaire. Stisdevere chosen by systematic
random sampling method. The survey method has beed for the study purpose
and sample of 160 children teachers and 122 addistedents from 24 schools
selected randomly located in various suburbs ofePcity was selected. Teachers

were interviewed to get authentic information peiteg to the addiction among the
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students and various efforts initiated by themtfer eradication of addiction among
students. The result of the study shows the ratirud abuse was very high and there
are many effects of addiction on the psychologamaldition of the students. It was
also found that teachers face several challengdsicounseling process for students

due to the poor response of parents.

Sreedevi et al. (2017) has carried out an “Exptogattudy on Tobacco Use
among Adolescents”. A descriptive survey design wsed for the study. The sample
consisted of 200 adolescents studying in plus enepus two of a selected private
higher secondary school of Ernakulum District, KeréData was collected using
Global Youth Tobacco Survey (GYTS) questionnairee Hata obtained was analyzed
using descriptive statistics. Out of 200 studef#i22%) students enjoyed one or two
puffs of cigarettes during their life time. Majorite., 22(50%) of them took tobacco
for the first time between the age of 14-15 yeAggproximately 22% of the students
stated that they live in homes where family memismmoke in their presence and
nearly half of the students (44%) are around othdrs smoke in places outside their
home. Majority of them, 137(68%) have average leMeknowledge and 38(19%)
have good level of knowledge regarding smoking. &itvan half of the ever smokers
(57.1%) reported that they want to buy 42.9% shat they don’'t want to stop its
consumption. The findings of the study show thattmwo addiction is emerging as a

big threat among adolescents especially the miié¢generation.

Hooda and Devi (2017) conducted a study on “Reiahg of Creative Thinking
Abilities with Family Environment and Intelligen@nong Senior Secondary School
Students”. The main purpose is to study the relatigp of creative thinking abilities
with Family environment and Intelligence among sersecondary school students.
Multi stage random sampling technique was usedetecs the students from four
Senior Secondary Schools situated in Jhajjar distfi the state of Haryana to form
the sample. From each school, approximately 25 estisdof XI and Xlith standard
were selected randomly. In this way, 100 studemtséd the sample of the study. A
sample of 100 male and female respondents was takethe basis of multi-stage
random sampling method. Creative Thinking Abiliti®s Mehdi (1985), Intelligence
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Test by Jalota (1976) and Family Environment StgleBhatia and Chadda (1993)
were used for the collection of the data. To sttldy relationship among variables
product moment correlation was used. Data Analgsisaled that creativity dimensions
of male and female adolescents are negativelyeelad family environment and

Intelligence.

Shahi et al. (2016) made a study on “TemperamerRrasictor of Social
Skills”. The objective of this study was to asst#ss temperament of children in the
age groups from 6-8 years and to examine theirtioelship, social skills and
competence. Four schools were selected in HisgraditHaryana state. From each
school, 40 children in the age group of 6-8 yeaeyewrandomly selected. Total
sample constituted of 160 children (84 boys andgif®) and their mothers. Five
stories of object acquisition were used to assetsgersonal competence. Picture
cards were used to depict the stories. The tempmararschedule developed by
Malhotra and Malhotra (1988) was used to asses$arsit perceptions of their
children’s temperament. Social Problem Solving T&®ST) developed by Rubin
(1988) was used to assess the interpersonal somiagpetence of the children. The
results pointed out that the temperament of chldasea predictor of social competence.
It's clear from the result that temperamentallyhhygsociable children were more
competent and on the other hand distractible aldvere poor problem solvers.

Alam (2016) has done a study on “Self-Efficacy &uf-Concept as Predictors
of Occupational Aspiration of Adolescents”. Simpédom sampling technique was
used in selecting the participants. A random sanopl800 students (150 boys and
150 girls) from different schools of Hyderabad oitgs selected using Self-Efficacy
Scale developed by Schwarzer and Jersusalem, Setfept Scale developed by
Ahluwalia and Ocupational Aspiration Scale devetbpg Grewal. The age range of
the students was 15 to 17 years. Analysis of thelt®was done using correlation and
‘t" test. The findings revealed that (a) self-efity and self-concept have large
association with adolescents’ occupational aspmnatnd (b) there is significance
gender and residential difference in the relatigpsbetween self-efficacy, self-concept
and occupational aspiration of adolescents. Noifsignt relationship is found in
self-efficacy and gender of adolescents.
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D’'Sa and Sheela (2015) have undertaken a studyniesiigate “School
learning and school effectiveness of secondaryasholhe study was conducted on
a sample of 451 students, 120 teachers and 45htpdrem secondary schools of
Bangalore division. The selection of secondary ethwas done on the basis of
random sampling method. The Patterns of Adaptivarhieg Survey (PALS) was
used to assess the school learning culture an8dheol Effectiveness Questionnaire
(SEQ) was made available to measure the levelfettfeness of secondary schools
among government, private aided private unaidedash Descriptive method was
adopted for the study. The obtained data was aedlyrsing ‘t' test, one way
ANOVA, and product moment correlation. The findingfsthe study were: there are
no schools with weak learning school culture and level school effectiveness in
Bangalore. There is a significance difference @ $hhool effectiveness of government,
private aided and private unaided schools. Thetegls positive correlation between

school learning culture and school effectiveness.

Mehar and Kaur (2015) have investigated “Careeri€¢ghBreferences among
Rural and Urban Adolescents in Relation to thetelligence”. The sample of present
study consists of 200 adolescent boys and girldystg in class 10th drawn from
government schools of Amritsar district affiliateml Punjab School Education Board,
Mohali. The sample consists of 100 boys and 10 giho were drawn out using
simple random and purposive sampling techniqueta ¥as collected with the help
of career choice preferences checklist by Bhargamd Bhargava (2004) and
intelligence test by Raven, Raven and Court (20085 used. The data obtained was
analyzed statistically with the help of Mean, Sbatio and correlation to arrive at the
following conclusions: (i) There existed signifitadifference between the career
choice preferences of rural and urban adolesceiits respect to mass media and
journalism, artistic and designing, science antirtetogy, agriculture, commerce and
management, defense, education and law & order.Tgiere existed significant
difference between the intelligence of rural andamr adolescents. (iii) There existed
significant difference between the dimensions ofeea choice preferences of
adolescent boys and girls. (iv) There existed &igpmt difference between the

intelligence of adolescent boys and girls. (v) Ehexisted significant relationship
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between the dimensions of career choice preferemres intelligence of rural

adolescents. (vi) There existed significant relalip between the dimensions of
career choice preferences and intelligence of udmdrlescents. (vii) There existed
significant relationship between the dimensionscafeer choice preferences and
intelligence of adolescent boys. (viii) There eadstsignificant relationship between
the dimensions of career choice preferences arglliggnce of adolescent girls.
(ix) There existed significant and positive relasbip between the dimensions of
career choice preferences and intelligence of gaaiple.

Geetha Gopinath (2014) has conducted “A Study oe Emvironmental
awareness Among Secondary School Students in rctlist Kerala State”. Random
sampling technique was used to select 158 secondahpol students from
Pathanamthitta Disrict, Kerala. Normative surveythod was used for the present
investigation. Environmental awareness scale cocsd and validated by the
investigator was used. Mean and standard deviati@ns calculated. The ‘t’ test was
used to test the hypotheses. Total scores of ammeatal awareness stood at a low
level (< 50). It was found that girls’ environmelnséavareness was greater than boys;
urban students’ awareness was greater than rwdérsts and Malayalam medium

students’ awareness was greater than English mestiughents.

Tian L et al. (2013) conducted a study on “PeragiBocial Support and
School Well-Being Among Chinese Early and Middleofescents: The Meditational
Role of Self-Esteem” This study examined the imlattons among social support
from parents, teachers, and friends, global seders, and domain-specific school
well-being among early and middle adolescents fféimma. Participants were from
China and there were 221 early adolescents (Mag&3#6) and 140 middle
adolescents (Mage = 16.4). Social Support Scalalesdent's School Weil-Being
Scale (ASW-BS) and Rosenberg's Self Esteem (Chiession) were tools used to
data collection. The goodness of fit index is espesl by the Chi-square value
including the ratio of Chi-square with degrees etiom, Normed Fit Index, the
comparative Fit Index and Root —Mean squared Esfdkpproximation. Descriptive
analysis, t-test, Pearson product moment correlapath analysis, were obtained to
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test the hypothesis. The findings supported samghitive models of well-being in
Chinese context.

Bhutia (2013) has conducted a study on “Personhlégaof Secondary school
students”. The sample of the study included 23destts from the class IX and X of
secondary schools of Shillong. The random samplag used to collect data from
the population. The study carried out using deseepsurvey and the data was
collected using the standardized tool questionnairegersonal value. The personal
values of secondary schools are calculated usiegfthquency distribution and
percentages in different areas of personal valtigs. study found majority of the
students have high and satisfactory religious, esoc, democratic, aesthetic, power
and family prestige value and very low social, kiemge, hedonistic and health
value. It is also found that there is no significdifference between girls and boys in
religious, social, aesthetic, knowledge, hedonigimver, family prestige and health

value but there is a difference between boys amgligidemocratic and economic value.

Karger et al. (2013) have conducted a study onétEfbf Creative and Critical
Thinking Skills Teaching on Identity Styles and &=l Health in Adolescents”.
Forty boy students of 6th degree (fifteen years) é&ddm the one high school in
Tehran that was selected using a random clusteplsagmethod were divided into
two test and control groups by random assignmeimeyTwere divided into two test
and control groups and responded to questionnairédentity style. Then, the test
group was taught thinking skills. Then, the tesiugr was exposed to 10 educational
sessions (20 hours, one session per week) andawgisttcreative and critical thinking
skills. The participants of test group met witle tinainer once a week (2 hours) for a
didactic session with practice and role play, arteagiven homework at the end of
each session. California Critical Thinking Skilleest form B (CCTST), Abedi-
Scumacher creativity Test (O Neil, Abedi and Spefer, 1994), Questionnaire of
identity style Inventory Berzonsky (1992) and Then@ral Health Questionnaire,
GHQ-28 (Goldberg, 1972) measures used. Finallyh lgobups were tested with the
critical thinking skills test, creativity inventond questionnaires of pre-test. Results
showed improvement of creative and critical thigkindentity style, and general
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health in the experimental group. MANCOVA was usedest the efficacy of the
creative and critical thinking skill teaching relat to the waitlist control.

Pathak et al. (2011) conducted a study on ‘Behasi@and Emotional Problems
in school going Adolescents’. 1150 adolescents2inoll8 year age group in grades 7
to 12 in co-educational schools (government run @mdte) were the subjects of the
study. Stratified random sampling was used forstiuely. Behavioural and emotional
problems were assessed using Youth Self-Report 1j2@@estionnaire. Family
stressors were assessed using a pre-tested 23qitestionnaire. Univariate and
multivariate analyses were performed. Multiple &g regression analysis was also
done. The result indicated that the prevalenceebfisioural and emotional problems
in adolescents was found to be 30%, with girls edogg boys in all age group.
Internalizing syndrome was the common (28.6%) psydb problem. Type of
school, type of family, socioeconomic status, refehip with father, mother’s

employment and educational status were not four teignificantly associated.

2.4.1. Discussion

Menezes and Pangam (2017) and Mohammed (2017) $tadéed on the
problems of adolescents such as behavioural probfashildren due broken families,
tobacco use among adolescents, drug alcohol aoldjdtie increasing prevalence of
Nomophobia among younger generation where the pregneration of adolescents
is afraid of boss of then mobiles. Pathak et &01@9 found in their study that there
30% of the adolescents undergo behavioural and ienadt problems and girls

exceeding the boys in all age group.

The adolescents who get help at their early stdgheir adulthood seem to
recover from this bad habit soon. They need tonwelved in productive projects
which will enhance their creative and critical tkimy and coping skills (Lee Seek C
et al., 2017; Sreedevi, et al., 2017; Karger, 20I8e adolescents who come from
high family social status possess good academicadi®m as compared to moderate
and low family social status students (Geetha 20dut) the study conducted by

Hooda and Devi (2017) revealed that creativity disens of male and female
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adolescents are negatively related to family emvitent and Intelligence. Shahiet et
al., (2016) found in their study that highly socidlildren were more competent and

the distractible children were poor problem solvers

A study conducted by (Daisy and Nair, 2018) hav@dathat there is positive
impact on life skills intervention in changing tistudy skills among the young
adolescents positively. Shakuntala and Muragod {R0Alam Mahmood (2016);
D’Sa and Sheela (2015); Tian L et al. (2013) haskea on giving different training
strategies to study the impact of the programmeadinaf them were found to be very
effective. Their studies empirically proved thateefive intervention was shown to
have positive effects on their knowledge, attity@esl skills and on behaviour.

2.5. STUDIES ON LIFE SKILLS

The aim of the study “Effectiveness of Life SkiEslucation Programmes for
Adolescents”, by Suriakant (2018) was to find o teffectiveness of life skills
education programme in developing life skills amaimg adolescents. The sample for
the study was 180 students from St. Thomas HSSuvdmanthapuram. There were
90 students selected for experimental group andralogroup consisting of 90
students. The module developed by SCERT on “AdeleiscHealth Education” and
the materials prepared by Centre for Adult ContiguiEducation & Extension,
University of Kerala were adopted. The other tdide awareness test, attitude scale,
situations test, application test and skill develept test were used. Purposive sampling
technigue was used for the selection of sample. Post-test Non-equivalent group
design was adopted for the study and it was coeduatnong all the students selected.
Life skills education intervention package was iempénted for the experimental group.
No treatment for control group was given. Statati@chniques such as percentage
analysis, arithmetic mean, standard deviationte'st, test of association, analysis of
variance, analysis of covariance, fishers’ exast #éad chi-square test were used for
analyzing the data. It was found that the studantseved various life skills to cope
up with some specific issues (situations) like peeissure to participate in smoking,

teasing, sexual abuse, creating self-image andigealationships. The skills related
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with peer pressure to actively participate in smgkisexual abuse, creating self-
image and creating relationships significantly eaged after the intervention. The
students were able to develop coping skills to gareamotions and stress through the
intervention. Results of the study show that likdls education must be given due

importance and it should start from the initialgetathat is, from class one onwards.

Sanchez et al. (2018) worked on the EffectivendsSohool-Based Mental
Health Services for Elementary-Aged Children: A Mdémalysis To date, Most
research on school-based services has evaluatddgaeducational contexts with
services implemented by highly trained study staffd little is known about the
effectiveness of school-based mental health sesweaeen implemented by school
professionals. Random-effects meta-analytic promdwere used to synthesize
effects of school-based mental health servicesefementary school-age children
delivered by school personnel and potential modesatf treatment response. Forty-
three controlled trials evaluating 49,941 elemeantachool-age children met the
selection criteria (mean grade 2.86, 60.3% boys)er@ll, school-based services
demonstrated a small-to-medium effect (Hedges0.39) in decreasing mental health
problems, with the largest effects found for taegeintervention (Hedges= 0.76),
followed by selective prevention (Hedggs 0.67), compared with universal
prevention (Hedgeg= 0.29). Mental health services integrated intadshts’
academic instruction (Hedggss 0.59), those targeting externalizing problems
(Hedgegy = 0.50), those incorporating contingency managéniidadgesy = 0.57),
and those implemented multiple times per week (ldedg- 0.50) showed

particularly strong effects.

“Life Skills Education in Secondary Schools in Laokv City: An Exploratory
Study” was carried out by Soni (2016) to identify ta what extent Life Skills are
being taught to the students through the conterih@fcurriculum and its delivery.
The sample was taken from students of class 6. Seene from secondary school,
some from private schools, some government and sgmaernment aided schools
(including 1.C.S.E., CBSE and U.P board) of LucknoWhe books taken up for
content analysis were of subjects like Hindi, EslgliCivics and Moral Science. The
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target population was the teachers and studentlaxs VIII. Purposive sampling
technique was used to sample teachers and stualethtwas a qualitative study. The
students and teachers were interviewed through apeh formal conversational
interview which was tape recorded. The major figdiof this study were that majority of

the schools focus more on the development of aatloywriting and reading skills.

Woodruff (2016) conducted a study on “An Explorgt&@tudy of Essential
Life Skills for Adolescent Elite Athletes in Sou#tirica”. The aim of the study was to
explore and identify the life skills necessary foclusion in life skills programs in
South African elite sport focusing on the developtr&f adolescent athletes to enable
them to grow up to become competent, healthy aadhréheir full potential. A pure
qualitative research design was employed using dtienanalysis. The data was
analysed through the lens of Positive Youth Develept (PYD) theory. Moreover, a
semi-structured interview guide, consisting of ogered questions, was developed
utilizing the 5 C’'s of PYD as themes to facilitatee interview process. Data was
analysed through the lens of the 5C’s model of RM&ory as described in chapter
two. A set of codes has developed using predefowtes and those that emerged
from the data. Predefined codes included the 5Cemdlicators of PYD namely;
confidence, competence, character, connection andgc Nine current adolescent
elite South African athletes, on the Mac Steel M&és program, participated in the
study. A purposive sampling procedure informedgampling process and a thematic
coding framework was developed to analyze the wiger data. Results Findings of
the research provided a contribution to the liteain two ways. First, it provided a
South African perspective of the life skills needey elite adolescent athletes.
Secondly, it identified the life skills elite adstent South African athletes deemed
important for their holistic development to include life skills programs in South
African elite sport. Time management and self-aatéeself-confidence skills were
identified as the crucial life skills to be devedajp

Gayatri et al. (2017) has conducted a study on EK#éls Education Program
among High School Children: An Intervention Studyn attempt was made to study
the efficacy of life skills education program amoamgh school children, who were



105

academically weak. The objectives of this study evey assess the needs of the
children, impart the appropriate life skills andttéhe efficacy of the intervention. 15
ninth standard children consisting of 6 girls anddys were referred by teachers in
the school. The data was collected using life slgtale (Vrunda, 2011) and through
interview method. The study was carried out usiiy3ingle Subject Design and the
data was analyzed using non-parametric tests. Nesdssment showed that the
children lacked self-awareness, creative thinkimgl &ritical thinking skills. Life
skills activities were implemented using group warkthod suggested by WHO. The
major findings of this study showed that out ofctldren 13 children’s parents were
either illiterates or educated up to 10th standenig. The children also had very poor
parental supervision. Wilcoxon Signed Ranks testad that there is a significant
difference between Pre-test and post interventiothe domains of self-awareness
(p < 0.05), creative thinking (p < 0.001) and catithinking (p < 0.01). It was also
observed that parental supervision and academiorpgance had been increased

significantly.

Bardhan and Nair (2016) in “Life Skills Educatiof:Strategy for Handling
Adolescents’ Risk Behavior” have made an attempartderstand whether and how
school children learn life skills through their ¢mwmous involvement with school
authorities, their classmates, councilors andntpact in modifying their behavior.
Qualitative methodology was adopted for the redeatudy. Data was collected
through case studies. The study was conducted athengdolescent school children
with risk behaviour. The students studying in atasd" to 11" who have shown
mental problems were taken as samples for thestadg. Regular sessions were held
with the students to understand their problemsthadeasons behind the problems to
generate holistic picture. Discussions were helth wine parents of the identified
students, peer groups and coaches. Small groupaesnigroup counseling and life
skills activities formed part of the interventiomang the students. The study proved
that the continuous life skills training along witfe structured counseling helped in
developing positive changes among the children @salye among children with
problematic behavior. It has helped to developnfilg relationship with teachers,

peers and parents. The involvement of parentsta wi the process and they should
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be made partner in the whole process. They tostateholders in the development
of their children and should contribute then bit.

Thote and Mathew (2016) conducted their study omakgamation of Life
Skills Education in Core School Subjects: CurricalDesign, Schemes, Challenges,
Concerns, Issues and Solutions.” The study was umad in a Private English
Medium school in central India. They have formutiat@rious models to integrate life
skills with English language teaching for class ¥l VIIl. The most common
technique was group discussion, cooperative legraimd competitive learning. It was
a qualitative research and the survey method wHsewied. Snow ball sampling
method was employed to draw the sample. Data wasrgied through questionnaires,
interviews, document analysis, and classroom obsiens. The teacher interviews
were focused on; 1) Type of life skills integratedh English Language Teaching
(ELT). 2) Strategy to integrate life skills in Emil teaching language (ELT).
3) Problems encountered during implementation. @here 18 life skills identified
that may be combined with language teaching. 7skils out of 18 which empirically
combine with ELT are Trust worthiness, Courage,cpie, Collaborative work,
Decision making, Communication skills and Critithinking. It was found that the
techniqgue was most effective to develop commurocaskills, interpersonal skills

and social skills.

Chandra (2016) study on “A Comparative Study okeL8kills Education in
the Government, Government-Aided and Private Semgn&chools in Lucknow”
aimed to identify the importance of life skills @dtion in school setting and identified
the gaps in providing the life skills especiallyetbontent of the curriculum and the
teaching methodology that is adopted in the classroThe study basically used a
qualitative and phenomenological methodology okaesh. The procedure adopted
was in —depth individual interviews and conversagiwvith the students and teachers
of class VIII of all types of schools. The interwievas also tape recorded. Questions
were specifically focused on 6 important life skillproblem solving, decision
making, self-confidence/self-awareness, empathy, @@mmunication/interpersonal

skills. Some of the questions were based on exgahe teaching methodologies of
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teachers on different subjects, teaching moral nseileand other extracurricular
activities that take place in schools and classscdrhe researcher has explored the
kind of practical experience and exposure the stisdesceive in core life skills to
facilitate them to apply these skills in their gdiVving. One of the major findings of

this study is that the private schools are in logtsition.

Cecily and Jabastina (2016) worked on the “The khmdé Need Based Life

Skills Intervention on Skill Development and Sedteem among Adolescents of the
Marginal Group”. The sample of the study consisté@B0 adolescents between the
age group of 11 years to 17 years belonging to doseeio economic background
from the city of Bangalore. Purposive sampling waed to select the participants.
Through randomization technique participants weleded for the semi structured
interview. The participants were given a pretest were made part of need based life
skills training for 4 years. The study incorporatesxed methodology and the result
obtained from statistical analysis is substantiabgd personal experience of the
adolescents. A correlation method was used to stieyrelationship between need
based life skills training and self-esteem. Tridagan method was used to integrate
the data obtained from both quantitative and cat@h analysis. The quantitative
analysis of the data results shows that there isigr@ficant impact of the need based
life skills intervention on skill development andlfsesteem but it was interesting to
note from the qualitative analysis that the stuglédotind it interesting and fun based,
it increased self-awareness, and improved intesopet relationships, increased awareness
about the surrounding, interrelated the emotiospkats and adolescents issues.

Kurian (2015) conducted a study on “The Extent @& LSkills among the
Adolescents”. The research design is explorativanature and the researcher had
chosen purposive sampling for collecting the datee data was collected from 73
students from B standard. The primary data was collected throuife Bkills
Assessment Scale (LSAS), (Nair et al., 2010). I¢ veaund that majority (73.97%) of
the adolescents have average score in life skilie. result showed that majority of
the adolescents have average level of life skilisdnly a nominal percent have high

level of life skills and none of the adolescentsehaery high life skills.
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Subasree (2015) conducted a study on “Impact otaglemic Performance
of High School Students between the Age Group oft33through Life Skills
Training” The study was carried out amoryy 8" and 18' standard students between
the age group of 13 and 15 years (N = 96) from Hedgscent Matriculation Higher
Secondary School, Thiruvalluvar district, TamilnadRandom sampling method was
adopted for the study and the students were sdldsed on inclusion criteria and
randomly assigned to experimental and control gsodfne experimental group was
subjected to a very specific life skills intervemtiprogramme. The life skills training
programme consisted of interesting activities wéhrning objectives in mind. The
study revealed that life skills training programimes shown intensive effect on the
academic performance of students who attend tbeskills training programme. The
students’ academic performance as well as theirmweh has improved among
experimental group students as compared to thea@rbup.

Parmer and Katoch (2015) in their study on “PronmtSchool Based Life
Skills Education to Influence and Empower adoletsdiowards Healthy Transition
to Adulthood” designed a digital curriculum for yoy boys and girls studying in
classes 8, 7" (aged 10-14 years). The schools were divided imto groups for
implementation - one group used the digital cuftou and the other the print
curriculum. Structured self-administered pre andtpguestionnaires were used to
assess the adolescents’ knowledge on sexual anddregive health and life skills
issues and its retention through use of differeatd@ts. Focus group discussion with
students and in-depth interviews were conductedh wetachers and principals to
ascertain the social desirability and cost effestass of the two models. It was found
that digital media is more effective in increasikgowledge among students in
comparison to print media. Knowledge gain was fotmdbe 24.22% higher among
students where digital curriculum was used. The ofs@rint medium has lower

effectiveness/ cash ratio as compared to digitaliome.

Parvathy and Pillai (2015) in their study on themplact of Life Skills
Education on Adolescents in Rural School” analydeel knowledge of life skills

among adolescents. The study was carried out icdhstal area schools in the Taluk
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of Karunagapally, Karala, India. The study undestekvas experimental study method
involving pre-posttest with experimental group aperiment-delayed group. The
sample size taken consisted of 57 girls and boy$4ei8 years with 30 samples in
experimental group and 27 samples in experimerayeel group. Life skills training
module prepared for the study by the researchessadainistered to experimental
group and experiment-delayed received no trainifige data was collected through
guestionnaire developed and administered by theareBers such as 1) Social
demographic sheet which describes the socio ecanstatus of the respondent. It
covers details of name, age gender, religion, iooabf residence, family type,
financial status of the family, number of the familumbers, employability, marital
status of parents and type of parenting and 2) skit's knowledge level questionnaire
which includes questions covering ten life skillfie result of the study was that the
experimental and experimental-delayed groups weumd similar in their socio-
demographic status. The study has revealed thaé tisea significant impact on

adolescents of the experimental group after tieeskills training.

Anuradha (2014) in her study on “Assessment of Skédls among Adolescents”
explained the importance of life skills training @mg adolescents and how to assess
these among the adolescents. The sample taken6®8radolescents (300 boys and
300 girls), studying intermediate course in thrgpes of colleges (Government,
Aided, Private and Corporate) across four townsd@gigbad, Vijayawada, Vizag, and
Tirupati), and were selected through multi-stageatdied random sampling
technique. Life Skills Self Rating Scale (LSSRS¢@plly developed for this purpose
was used for assessment of life skills of adolescafter standardization. The results
revealed that adolescents scored moderately goo@ @ LSSR scale. Significant
gender difference was observed in the mean scdrge gkills. Boys secured better
in few skills than girls and the same girls haveoakcored better than boys in
particular skills. With regard to the place of tesice, the students from Vijayawada
scored better than the others in few skills.

Deshmukh (2014) evaluated the impact of life skiiésning on the emotional,
educational and social adjustment of the secondahool children. The study
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population included 69 children of class Xth froecendary school students of a
private management school in Navi Mumbai who wezkected in simple random

sampling. The emotional, educational and socialsidjent rate was measured using
AISS adjustment inventory. The data was analyzeagusoftware SPSS and paired t-
tests. The findings indicated that the mean scérthe emotional, educational and
social adjustment had a significant difference he tntervention group before and
after the intervention. The results revealed tljusting life skills could indirectly

help in promotion of positive adjustment throughg@n management, self-esteem,

problem solving and communication skills.

Akyeampong (2014) in his study on “Reconceptualiséel Skills in Secondary
Education in the African Context: Lessons LearotrfrReforms in Ghana’ explains
that life skills education in many secondary edwcatcurricula started with an
emphasis on developing specific technical vocati@hdls considered essential for
employability or Self-employability. The main argant of the author is that although
the reconceptualization of life skills in secondagucation to reflect Z1century
skills is a welcoming shift in the African contexihese needs to be accompanied by
reforms in teacher education. So it is importanéncourage classroom teaching and
learning needs to be adapted in a fundamental wayder to ensure that youth fully

benefit from the inclusion of 24century life skills in secondary education curhicn.

Chhadava and Kacker (2013) conducted a study ofectfeness of Life
Skills Education on Adolescents” by using an ane®ytmethod. The sample for this
study was 400 students from different schools abBa city; 200 students were from
schools providing life skills education and 200 ladoents from schools not providing
any life skills education. The students were betwd®e age group of 14-16 years.
A questionnaire was prepared using 3 life skillstdel) Life skills test by Walker
Hannor (2009), 2) Life skills 39 (LSP-39) by Rosén,et al. 3) State test from state
and trait anxiety inventory STAI by SpielbergerDCet al. The prepared questionnaire
was given to all 400 students and the individushaan all dimensions for all students
was calculated. The authors emphatically bringtbat life skills education is a must
for all students especially adolescents to helmtteal effectively with life’s challenges.
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Anand et al. (2013) studied the effect of Life kkitraining on dietary
behavior of school adolescents in Delhi. The stwdg undertaken to assess the effect
of life skills training on dietary behavior of agskents studying in grades 9 and 11 of
2 schools in Delhi. This was a non-randomized w@gtional study with a control
group. A self-administered questionnaire was use@d$sessment of dietary behavior
at baseline i.e. 15 days, and 3 months after fieeskills training. Two life skills
training sessions were imparted to the intervengooup, focusing on the use of life
skills in making healthy choices. Participants e tintervention group (n = 180)
showed significant improvement in knowledge (P @1)) attitude (P = review of
related literature (96 .007), and practices (PGd)Gollowing the life skills training.
To conclude, it was found a skill based approacksdbelp improve the dietary
behavior in adolescents.

Gomes and Marques (2013) made a study on “LifelsSkil Educational
Contexts: Testing the Effects of an InterventiongPamme” to examine the effects of
training programme on students’ acquisition of Ig&ills, life satisfaction, life
orientation and expectations about academic acimiene The study involved 84
participants from four schools in the same geogcagplarea in northern Portugal. The
students were divided into intervention group (B boys = 18; girls = 23 and
control group (n = 43) boys = 17; girls = 26. Greupere comparable as the
participants had completed elementary educatiormdagaphic questionnaire was
designed to collect the participant’s bio dataelskills training were implemented
during the academic year and each session was ofi@ites per week. Participants
completed the Youth Experiences Scale consisting7oftems with 12 scales, the
satisfaction with life scale, the life orientatidest-revised and expectations about
academic achievement. Results showed that stuedrdsreceived the intervention
reported having more developmental experiencegdecklto life skills, greater life
satisfaction and a stronger tendency to be optinidthe findings show that the
training of life skills can indeed produce positivlanges. Most significantly,
participants in the intervention group showed higlife satisfaction and optimism.
Expectations about academic achievement were hifgirethe intervention group

before and after the intervention.
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Roodbari et al. (2013) under took an extensiveystud “The Effect of Life

Skills Training on Social Development, EmotionaldaBocial Compatibility among
first-Grade Female High School in Neka City”. Thady is of experimental type in
which pre-test and post-test design were used euititrol group. The sample of study
was all female students in first-grade of high growof 15 subjects. The experimental
group was trained in life skills about 10 two-h@assions, once a week. The tool
used in this research was social development questire of Alice Witsman and high
school student’s adjustment questionnaire of Sauich Singh (1993), respectively. To
analyze the data Multi-variable variance analy8A\NOVA) were used. Findings
showed that life skills training has a positiveeetfon social development, emotional
and social adjustment and this kind of skill oirtrag increase the public health level
and children and adolescence compatibility.

Khera and Khosla (2012) investigated “A study ofrecd.ife Skills of
Adolescents in relation to their self-concept depel through yoga school life skills
programme”. The objective of this study is to fitlte relationship between cores
affective life skills and self-concept of adolesisedeveloped through yoga school life
skills programme. The sample was randomly seleamlescent student from ten
government senior secondary schools of south Rdtloi enrolled in for YUVA SLP.
There were 50 students from each from class frackasses VI to XI respectively,
so a total sample of 500 adolescents from senicorgtary schools of south Delhi.
They used self-concept - test developed by Dr. titag Deo and self-made test of
core life skills comprising of 50 statements comgrten areas of core life skills viz.,
coping with Stress, Empathy, Interpersonal relaom and coping with emotions,
self-awareness, critical thinking, Decision makiEffective communication, Creative
thinking and Problem solving . Split-half and testest reliability of the test is 0.79 &
0.80respectively. With the help of following todl$ Variance, Pearson correlation
2) Two tailed test, ANOVA, Regression it was fouthét self-concept is developed
through Yoga school and it plays vital role in tieéationship between self-concept
and core life skills. By using Quantitative Methibety found that there is a co-relation

between core affective life skills and self-concepadolescents.
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Maryam et al. (2011) in their study on “Effectiveseof Life Skills Training
on Increasing Self-esteem of High School Studemggstigated the effectiveness of
training life skills on adolescent students. Thss pseudo-experimental with two
groups in which one of them is study group anddtieer assigned as control group.
The sample is of 160 male students from all theoslshin Karaj city in Iran. They
were selected randomly from list of students incélthe school in Karaj. They were
divided in two groups randomly, 80 of them as stgdyup and the other 80 assigned
as control group. Trained counselors taught the diills to students of the study
group. Life skills programme continued for 10 sessitwice a week and 50 minutes
for each session. After the training programmey there administered Cooper Smith
self-esteem questionnaire (58 items version). Thestonnaire was completed by
two groups after educating sessions. T test wad taseompare the groups in order to
analyze and the significance results indicate thate is significance difference
between two groups (T = 4.95; df = 158; P < 0.0&1Indings of the study indicated
that life skills training lead to significant inase of self-esteem in study group in

contrast to control group.

Mohammadi (2011) worked on “Survey the Effects d&LSkills Training on

Tabriz High School Student’s Satisfaction of lif@he research study was experimental
method using pre-post test design. The samplehferstudy was 24 female students
from Tabriz high school, Iran. They were dividedoirtwo 12-students groups of
examinee and witness. The life skills training vasformed on the examinee group
in 12 sessions (each session 90 minutes) duringe8ksv Training techniques
included lecture, discussion and dialogue, quesaod answer, doing practical
exercises, role play, model-copying, provision d@i@ational pamphlets, introduction
of book and journals. The research tool was thestipnaire of satisfaction of life
which comprises 24 questions based on Likert S€alenbach Alpha Coefficient was
calculated as r = 0.86. Results showed that witht @dnfidence, life skills training
increases high school students’ satisfaction ef lif

Yuen et al. (2010) made a study on “Enhancing ISfells Development:
Chinese Adolescents’ Perception”. The study invélsix focus groups, involving 52
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Hong Kong high school students (boys = 23, girl2% Grade 10 students = 18,
Grade 12 students = 34). The students came froferelitt parts of the territory. All
the participants were nominated by their guidafite students were all leaders who
were very actively involved in extra-curricular &dies. The participants were asked
to describe examples of life skills from their oexperiences and how the guidance
and counseling programme in any way enhanced flifeiskills development. The
interview was tape recorded. The students were alde to suggest practical
strategies that school might use to further enhataédents’ life skills development.
They identified five areas of counseling needs agitugh school adolescents namely,
human relationships, career development, self-dgveént, social value and learning
skills. The selected students were already activelglved in extra-curricular activities

and leadership in their school so their awarenébteskills was very good.

Yadav and Igbal (2009) in their study on “ImpactLafie Skills Training on
Self-esteem, Adjustment and Empathy among Adoléstéad used explorative and
analytic method to examine the impact of life skilaining. The samples of the study
consisted of 60 students (30 male and 30 femaleydem the age group of 15-17
years. The sample was collected from the Hans Ragjldi1School Punjabi Bagh.
Self-esteem inventory, Adjustment inventory and Bthyp quotient were administered in
a group session before and after training werengilrethe post condition, test scores
were obtained after 5 months of training. The rssof these studies clearly indicates
that if adolescents develop some life skills, tipasitive feeling of self-worth will

naturally follow in their character formation.

Sharma (2003) in his study on “Measuring Life Skiif Adolescents in a
Secondary School of Kathmandu: An Experience” dgyedl a scale to measure life
skills and to assess the levels of life skills dol@scents of a secondary school at
Kathmandu. The study was descriptive in nature arabs sectional survey of
adolescents from class VIII, IX and X of ShivapiMadhyamic Vidyalaya, a public
co-educational school of Kathmandu supported byitgtize techniques with focus
group discussion of interviews. A total of 347 amlents participated in the study.
Out of 347 students 176 adolescents (51%) hadkilés scores above the mean, and
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were termed as having “high level” of life skillech 171(49%), had “low level” of
skills scores. It was found that connectednessfamdy support are important factors

to develop life skills.

2.5.1. Discussion

To identify as to what extent life skills are betagight to the students through
the content of the curriculum and its delivery S(#016) finds that the that majority
of the schools focus more on the development dhmaetic, writing and reading
skills. Kurian (2015) found in his study that maijprof the adolescents have average
level of life skills but only a nominal percent leakiigh level of life skills and none of

the adolescents have very high life skills.

Suriakant (2018) has proved in his study that #ilssto handle the issues
related with peer pressure on smoking, sexual akaffemage and creating relationships
increased significantly after the intervention. slgygested that life skills education
must be given from the initial stage, that is, frolass on onwards. The life skills
training has helped to develop friendly relatiopshiith teachers, peers and parents
(Bardhan and Nair, (2016). They suggested the w@roént of parents is vital in the
process and they should be stakeholders in theepsaaf life skills training.

Life skills training programmes have been found help in developing
personality traits like self-esteem, self-efficaagsertiveness, self-confidence, critical
thinking, emotional-wellbeing, time management, e solving and decision
making (Khera and Khosla 2012; Maryam et al., 20M@hammadi, 2011; Yuen et.al
2010, Sharma, 2003, Yadav and Igbal, 2009). Thegested that involvement of
parents is vital in the process and they shouldhbde partner in the whole process.
Sanchez, et al., (2018) suggest school can platabrele in decreasing child mental

health problems.

Suriakant, (2018); Shahi et al. (2016); Thote anathdw (2016); Chandra,
(2016); Cecily and Jabastina, (2016); Subasreel52®Parvathy and Pillai, (2015);
Chhadava and Kacker, (2013) in all these studigsirezally confirmed that student
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adolescents can develop life skills through lifédlskintervention. They explain in
their study that life skills education must be givéue importance for all students
especially adolescents to help them deal effegtiveth life’s challenges and it
should start from the initial stage onwards. Thi®rder is to develop in them coping
skills to manage emotions and stress. Life skilntng can improve the character of

competence, confidence, connection and caring (\Wadd2016).
2.6. COMMUNITY SERVICE LEARNING IN LIFE SKILLS DEV ELOPMENT

Farber and Bishop (2018) conducted a study on &eriiearning in the
Middle Grades: Learning by Doing and Caring. Theppse of this research was to
describe and analyse fifth grade students’ expeeienf service learning. The
participants for this research were fifth gradedstits at Willow Park Middle School
(WPMS) which is located in a rural New England towtn qualitative study using
ethnographic methods of observation and intervisare used. 21students participated in
this study. They were White, approximately half egéemale, and their ages ranged
from nine to eleven. The data collection techniguetuded interview, observation,
review of student work, and student questionnal®éi21 participating students were
engaged in individual, semi-structured, interviemswhich they reflected on their
experiences in the service-learning program at WPNIBese interviews were
conducted at the end of the service-learning ptaoje@ private space within in the
school. Individual interviews were conducted witie tsustainability teacher, the
building principal, and a core science teacherdio ¢heir perspectives on the project
and on the students’ experiences. To make sentdee afata a process of coding was
followed to develop and explore themes presentedhs research. Codes are
researcher-generated constructs that attribute ingpém data for later purposes such
as patterns, categorization, theory, and essensea Ahe result the analysis of
interview and observation of data suggested thadlesits experienced seven key
features of the service-learning class: (1) culfrédoing,” (2) a culture of problem
solving, (3) a curriculum of caring,(4) an integmat curriculum, (5) a joyful
environment in which to learn, (6) opportunities f@ompetence, and (7) opportunities
for independence. It concluded that the participdrad the standards of high quality

service learning and the stages of experientiahleg unfolded.
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Sivalingam and Yunus (2017) worked on “Nurturing®2Century Skills
through Service Learning: from Isolation to Conmact This quasi-experimental
study explored the effects of service learning twdent’s attitude towards learning.
The sample for the study was 5 year old studentsf #em (10 male and 5 female) at
a primary school in Merlimau, Melaka. Students ¢aa topic from their English
textbook with the title “Being a Good Citizen” aarpof the English language subject.
The first session was conducted without the serWs@@ning meanwhile for the
second session, service learning (SL) was incotpdras part of their lesson.
Students were brought to a nearby old folks homdetimau. Students were able to
apply the knowledge they gained in the classro@ix statements were asked in the
pre and post survey forms and 3 Scale Likert wasl imemely; Agree, Not sure, and
disagree, to ensure a ground understanding oftdtensents. A pre and post survey
was conducted to measure student’s attitude towks@sing. The pre and post-
survey data shows that service learning has sogmifi positive impact on student’s
learning attitude (Mean = 10.2, SD = 1.74). It vimsnd that service learning has a

bright prospect in our country in honing®2dentury skills among our students.

Farber (2017) has carried out a study on LearninBding: Service Learning
As a Means of Personal Growth in the Middle Gradless. a study on review of the
literature. In this literature review the developrtad match between service learning
and early adolescence is analyzed, in additioméarésearch on personal growth and
service learning among K-16 populations. Servicarmmg is referred to in this
literature review as the following: personal deyst@nt, for the purposes of this
study, are issues pertaining to an adolescentfsc@efidence, happiness, self-efficacy,
perceptions of belonging, sense of civic engagenagnt open-mindedness. In addition,
personal development in this review refers the epte of tolerance, biases and
stereotypes. This literature review is organizet ithe following sections: (a) the
developmental match between service learning amy edolescents, (b) personal
growth as a result of service learning, (c) senl&ning as a tool for fighting bias,
(e) curriculum considerations, and (f) service m@ag pitfalls. In addition, the issues
of reducing bias, possible pitfalls of service teag in relation to personal

development, and a measurement tool for futureiestuale shared. Findings include
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the importance of reflection, project duration, amdtual understanding between
those served and participants of service learnigh these components in place,
service learning can lead to significant persomaiwh in students, especially middle
level learners. The study indicates that servieenieg has impact on empathy, civic
responsibility, civic engagement, and self-efficady addition, findings include

growth in students’ communication with parents teathers.

Gregorova et al. (2016) investigated the developroéikey competences of
two student groups enrolled in courses that inc@tga service-learning strategies
during academic years 2013-2014 and 2014-2015 & jNBel University. The key
competences are communication competences, doptapetences, competences to
solve problems, learning to learn, social and pebkoompetences, sense of initiative
and entrepreneurship, civic and cultural competenBata was analysed from only
those items that appeared in the questionnairenglboth years. Data pertaining to
the assessment of changes in students’ subjeatinception of their key competence
levels were obtained using a competence questimn&tudents completed the
competence questionnaire voluntarily both befor after taking the service-learning
course. Students conducted self-assessments ofiflBes within the individual
competences. Respondents assessed the level ointigidual skills according to a
5-point Likert scale. The data were analysed uSR&S 19.0. Collected data did not
show normal distinctions; therefore, the Wilcoxesttand Mann-Whitney U test were
used to detect statistical differences. The rdiigbof questionnaires was evaluated
by using Cronbach’s alpha and varied from 0.5 t 8ased on the results, we
concluded that there was a statistically signiftcdifference in students’ perceived
level of competences before and after completing gkrvice-learning course in
academic year 2013-2014, with large effect size {0.52 to -0.71). Comparison of
students’ subjectively perceived competences befodeafter completing the service-
learning course in the 2014-2015 academic year sHowstatistically significant
differences in communication competences, mathealatompetences, and sense of
initiative and entrepreneurship, again showingeased competence after passing the
service-learning course, with medium effect size (0.46.to -0.57). The findings of

the study suggest that service-learning stratedjigge positive impacts on the
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development of students’ key competences. Thediion of the study was that it was
conducted with a small research (experimental) gfustudents who passed service-
learning course. It recommended service-learning asitable strategy for students’

key competencies development.

Infante et al. (2015) made a study on “Communityviée Learning: An
Effective Vehicle for Inter Professional Educatioifeams of students from four
disciples (medicine, nursing, dentistry, dental iapg) worked as volunteers with a
unique population of transitional homeless familiesdevelop individualized health
and wellness plans. Pre and post-participationesisrwere used to measure changes
in student perceptions of working in multi-disci@ry teams. The results showed
positive pre-dispositions in working with each athehich was further enhanced by
collaborative, inter-professional experience. Comityuservice-based learning may
be a powerful combination for demonstrating theugadf clinical teamwork to health

profession students.

Ellerton et al. (2015) has done a study on acadeereice learning benefits
diverse, urban community college students. Data ewdiected during the fall 2013
and spring 2014 semesters. A quantitative surveyg a@dministered to Academic
Service-Learning (ASL) students by the Office ofalemic Service-Learning. There
were about 750 students from more than 60 classasbmth semesters participated
in this analysis. Fifteen different disciplines weepresented in these various courses
including academic literacy, art, biology, businesducation, engineering technology,
English, health, massage therapy, math, nursingsipé, psychology, sociology,
speech communication and theatre arts. After caimgléhe service learning project
students completed surveys. A post-only design wsesd to achieve a deeper
understanding of how students reported the impécseovice learning on civic
engagement and their academic and workplace kngeledkills, and interests.
Students were asked to self-report if they gaimeteiased confidence in a variety of
specific abilities as a result of their participatiin service learning. The same survey
was consisted of 23 questions related to academicse content, general education
learning, career skills and volunteering/societyeheral education learning” refers to
the general objectives most colleges have for thieidents and here are categorized
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as competency in reading, writing, speaking, anatyand problem solving. Twenty-

two questions were graded responses on a five-poketrt-scale, and one was an
open-ended question. The open-ended question edluah the survey allowed

students to reflect on their service learning edgmeres. A chi-square test was
performed to analyze the relationship between serigarning and retention. They
also tended to express greater confidence in themeral education learning and
workplace skills. Students also responded thatr teervice learning experience.
increased their interest and knowledge of civic agggnent. These results shows
while students generally reported positive exp@esnin service learning, certain
groups of students reported slightly different eigreces than their peers. A majority
of students (76 percent) agreed that ASL projeelpdd them learn class material
more effectively and served as an opportunity tphagvhat they learn in class (79

percent). Male students (83 percent) were mordylittean female students

Essa-Hadad et al. (2015) conducted a study on “Wiadct does community
service learning have on medical students’ apptieciaof population health?” This
study aims to examine how participatory communigaching methods impact
students' understanding and attitudes towards camtynhealth. Mixed quantitative
and qualitative designs was used for this studstidi@ants for the study were 75 first
year students. They completed the required putgalth course utilizing participatory
community methods, including community visits, Te&ased Learning, an ethnic
forum, and lifestyle medicine. The study was euvaday comprised skills assessment
through project work and an analysis of reflectivges. A comparison of assessment
scores was done with students in the previous Wedrexperienced a formal lecture-
only based curriculum. Reflective notes revealedapth understanding not only of
course aims, but an appreciation of the socialrdetants of health and the local
community. The students gained awareness of puidalth. Test marks indicated
public health knowledge reached a comparable stdn(@8 = 7.3) to the previous
year (85 £ 9.3P =0.431). Participatory community learning equigtsidents with
public health skills, knowledge, and enhanced wtdading of communities. It offers
a way to effectively teach public health, while drapizing the extended role and

societal responsibilities of doctors.
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Sabat et al. (2014) conducted a study on “Devetpdtudents’ Twenty-First
Century Skills through a Service Learning Projett’their study they proposed that
service learning through the applied community iservproject can uniquely
addresses the essentiaf'2&ntury skills. The participants for this studynsisted of
232 college of business students enrolled in stki@es. Approximately 53% (N = 122)
of the participants were female and 45% (N = 104yevmale 3% (N = 6) of
participants did not indicate their gender. Pgpacits had a mean age of 27.0 with
ages ranging from 19 to 52 years of age. There wesggroups of students. Both the
groups of students had to enroll in one principlEnagement course with the same
instructors. The only difference is the design atadcollection. The experimental
group had to do a service-learning project whicts whudent-led consulting project
that focused on family-owned and operated busiseaseoss multiple sections of a
Principles of Management course. There were foyr [deases to this student-led
consulting project: 1) interview with owner, 2) eloyee survey and data entry,
3) data interpretation, and 4) technical reporttingi For the project that was
designed to serve as the control, students weneiregtjto work independently to
assess an organization that was of interest to.tfiley utilized online resources and
the course textbook to evaluate the strengths asmkmesses of that organization.
Core Management Knowledge, Practiced and Appliedwdedge, Teamwork, Civic
Engagement were assessed by using various Linkate.sResults indicate that
service-learning increases teamwork and civic eagegt, and partially increases
practiced and applied knowledge. Additionally, smt$ in the service-learning
condition outperformed students in the control ¢bod on a test of core-curriculum
knowledge. Thus, this study supports the overaédmn that service learning can be

used to successfully teach students 21st centilty.sk

Scott and Graham (2015) have done a study on ‘@elearning: Implications
for Empathy and Community Engagement in Elemen&uiyool Children”. The total
participants were 155 students (n = 79 males n feifales) using a pre/post design
for five-session pilot service learning programmbe student from participants were
first, second and fifth graders. This study usedoaimy measure and community

engagement measure which consists of five to sggenquestions. Paired-samples t
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tests indicated positive changes in empathy andraority engagement. Post-community
engagement was examined by mediation analysis pa#m on community service.
Additional analyses revealed an overall changampathy and community engagement
for all grades, but cognitive empathy increased dot fifth graders. Similarly, only
fifth-grade participants showed a significant chaung civic engagement. The findings
show by connecting students to their communitydetts will feel morally and

socially obliged to become valuable citizens.

Taylor and Raykov (2014) conducted a study on “Tbeg-term Outcomes of
Community Service-Learning”. This study analyzed gurvey data of 525 students
who took part in community service-learning coufsam 2005 to 2012 at (North
Campus, Augustana campus Saint-jean) UniversityAlberta. This included 438
community-based students and 87 classroom-baseérgtu(the latter attended the
CSL courses but did not participate in off-campugjgrt). The average age of the
survey participants at the time of survey was 2dryand 80% were female and 83%
of male respondents were living alone. It appliednique mixed-method research
involving a combination of exploratory and explamgtsequential methods. This study
extends the community service-learning evaluatimg@mmme. A comparative study
has been made between Community-based and clasbas@t service-learning students.
From this study it was found that the students whadicipated in community-based

service learning benefited more than the classrbased service learning.

Schelbe et al. (2014) studied on “Benefits and Iéhgks of Service-Learning
in Baccalaureate Social Work Programs”. A natiswaley was conducted on Social
Work Education-accredited baccalaureate prograf®.r@spondents were part of the
service learning programme. A web-based survey wsasl to administer all those
who are part of the programme. The survey consisfe2ll items of which 5 were
open-ended question to gain detailed accountspbrelents’ experience of implementing
service learning. A qualitative analysis softwar®iW08 was used to analyze the
respondent’s experience. They reported that these vibenefited by incorporating
service learning into curriculum. They gained s®lfifidence, self-awareness, were

able to apply theory and social skills.
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Kasinath (2013) in his article on “Service Learni@gncept, Theory and Practice”
enlightens in above concept, origin, types, cuitefenefits and research issues
connected with service learning”. Service learnaivities should be organized
around and designed to meet actual community neadd, integrated into the
student’s curriculum. Through participation in deevlearning, students may develop
truncated understandings of the nature of sociablpms and of strategies for
fundamental social change. Service learning gogeriskwhat is learned in the class
room. It is a hands-on experience. Students gaw skdlls by working directly with
the community. Service learning enhances studeatsable academic skills, including
communication, team building, and critical thinkiniguilds their self-esteem; and
develops their sense of responsibility for decisimoaking. Service learning has
potential to transform teaching and learning inabademy and to call a generation of
students to develop social responsibility and drnceof service. Teachers should
provide time for students to reflect on and wrib®at their service experience, offer
opportunities to apply newly learned academic skihd knowledge, and strive to

enhance both academic learning and a sense ofidarinthers.

Leigh and Clevenger (2013) examined the impacipéeence and the learning
outcome from problem-based, service-learning oppdis carried within the context of
a travel course focused on sustainable design amdtruction. Students from
Colorado State University traveled to meet theariéng partners from the University
of Costa Rica. They participated in one day serlgeening project. There were 19
participants from various disciplines of studiehieTgroup diversity comprised of
Cost Rican (42%), American (53%) and Chinese (5&b)i@pants. They prepared a
project goal to make nine desks and ten chairgHerelement school Bagaces in
Costa Rica. The project goal included safety, leayrand teamwork, giving back and
having fun. They found that pre planning was valeaBtudents were verbally asked
three questions: what did you learn? How did yal &bout what you learnt? What
would you change? Sixty coded statement were llyitgenerated from six major
themes Expectation, satisfaction,, team work,/tbaiiding, learning added value/social
responsibility. The study concludes that studeetsame collaborative while working

as team, recognized the skill of problem solvinmpathy, creative thinking and
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achieved cross-cultural understanding. This studp @mphasized the impacts of

international service-learning experience.

Celio, C. et al. (2011) has done a study on “A Matalysis of the Impact of
Service-Learning on Students.” A meta-analysis @f fhudies involving 11,837
students indicated that, compared to controls,estisdparticipating in service learning
programmes demonstrated significant gains in fiuecame areas such as attitude
toward self, attitude toward school and learningiccengagement, social skills, and
academic performance. The recommendation of thadysitas linked to curriculum,

community involvement and reflection.

Williams and Reeves (2010) have conducted a studyDeveloping Social
Work Values through Service Learning”. The partaifs were 22 first year Master of
Social Work students (2 males, 20 females) whose vegs between 24-40 and 2
MSW graduates (female) who functioned as superyiassistants. They spend 8 days
at a camp for 100 burn-injured children. The claldrat the camp were from age
groups 5 to 17. Duties assigned were s cabin céanssesupport crew, maintenance,
kitchen duty, security. Data collection was doneemhstudents maintained journals
by making daily entries of personal reflectionsaneting impact of camp experience
as a learning opportunity. Two focused group disimus were conducted after camp
experience to assess utility of service learningaapedagogical approach. An
evaluation was done as open-ended questions. Degaanalyzed by using Utilized
Constant Comparative Method (Glaser & Strauss, 19¥alidity and reliability
safeguarded by: Triangulation of data through mldtsources and multiple methods,
peer examination with second author, member chettk students/participants to see
if findings “rang true” rich, thick description ireporting the research. The study
concluded, that students’ learning benefits asnieg to take pride in accomplishment of
new tasks, enhancement of self-confidence, aceunsif networking skills, enhanced
insight/self-awareness, confronting biases andigiegs, developing conflict negotiation
skills, new learning about burn-injured populateomd enhanced professional identity

development.
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Morgan and Streb (2001) undertook a research ore “lilpact of Service
Learning Programs on Students’ Self-concept, RalitEngagement and Attitudes
toward Out-groups.” The data was collected throagbre and post survey given to
more than 200 high school students in 10 diffesaftools. Huber regression scale
was used to assess the impact of student voideeirsérvice-learning project on six
dependent variables. The results of this resedrotv shat if students are involved in
service-learning projects in which they have a hiiglgree of voice and ownership,
their self-concept and political engagement willpnove and students will become
more tolerant toward out-groups. Thus by havingi@esin service-learning projects,
students are becoming more educated, more toleeart, more active. Service

learning can indeed build better citizens.

Scales (1999) studied “Increasing Service-Learsirgipact on Middle School
Students” provides the research findings on studieslevelopment of children to
grow up well and health at their critical middleildhood stage. It provides insights
that can influence to build better relationshipsbildren with themselves, others as
well as to form programs and policies that will mope their lives, how positive
values learned at schools through various envirotsneventually become deep
commitments that guide young students to think aai how social competencies
learned through service-learning can lead studentespond to new and challenging
situations and also sharpen their decision makapacities. In his analytical method
the author collected data from more than 1000 reiddhool students of"&hrough
8" grader from three schools. The students who hac ti@n 31 hours of service-
learning and a lot of reflection had developed mskilfs in the course of time. Apart
from stating the implications of service-learningpgrammes the researcher suggests
number of programme recommendations especiallyelbstructured service learning
programme for middle schools to follow in orderit@rease the possible academic

impact of service learning.

Brandt (1998) investigated “The Effects of Servigsarning on middle and
high school students with emotional disturbancdie ©bjective of this study is to
investigate into the efficacy of the integrationsefrvice learning into the curriculum
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for emotionally disturbed students as a means sfefong their social/emotional
well-being. The study was qualitative in nature dand separate service learning
approaches were used to observe the effects atedrarning on (a) school related
behaviors, (b) academic performance, (c) positittss in empathic feelings,

(d) improved self-esteem, and (e) individual locdissontrol. The participants for this
study were from middle and high school studentg emnging from 12 to 15 year old
boys with emotional disturbance from the Boycevilemmunity School District,

Boyceville, Wisconsin. The students were givenvidlial and group service learning
interventions in two different environments and ecastudy was carried out
individually and in a group. Data was collectedngsformalized pre and post test
assessment. Data was analyzed using visual corapasfgest results and qualitative
analysis of observational notes. Results illusttatieat an emergence in positive
growth in both social/emotional and academic domaiccurred after service-learning
intervention and showed that students in both cdsdies were affected by the
service-learning intervention in the areas of séhelated behaviors, locus-of-control,
self-esteem, and academic achievement. The mapitation of this study was that

data were inconclusive and vague when measuring@émp
2.6.1. Discussion

Sivalingam and Yunus (2017) and Sabat et al. (20b4)Yheir studies
illustrated how community service learning can Bedito enhance 2tentury skills.
The students who participate in community servieariing will learn many new
skills which help them cope with the challengintyations in day which they are yet
to face in future. They will learn to be cooperatand collaborative while working in
a team and will have built strong interpersonallskit is proved in their empirical
studies that community service learning has impac' century skills which are
nothing but life skills. They have made a suggestmfocus on social skills.

Community service learning programmes also haven deand to help in
developing personality traits like self-efficacyeativity, self-awareness, self-confidence,
critical thinking, problem solving, decision makingnd achieved cross-cultural
understanding (Infante et al.,, 2015; Essa-Hadadl.et2015; Schelbe et al., 2014,
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Leigh and Clevenger, 2013; Williams and Reeve402®randt, 1998). Community

service learning which is done for a longer perdddime among the middle school

students can also lead to acquisition of networksgls, enhanced insight/self-

awareness, self-confidence, self-control, confrantiases & prejudices, developing
conflict negotiation skills, civic responsibilitgivic engagement and there is growth
in students’ communication with parents and teackiearber, 2017; Gregorova et al.,
2016; Taylor and Raykov, 2014).

Scott and Graham, (2015) and Farber and Bishopl8(2in their study
emphasized the importance of introducing commusétwice learning among thé'5
graders. The impacts of community service lear@irgproduce a culture of “doing”,
a culture of problem solving, a curriculum of cainntegrated curriculum, a joyful
environment in which to learn, opportunities fomqguetence and opportunities for
independence. It especially enhances their skikmapathy. They will also learn to
exhibit civic responsibility and civic engagemeitt.was found that the children
younger than 8 graders could learn very few skills, In the saine with the above
result Scales (2003) suggests having a structuneainzinity service learning programme
for middle schools will increase the possible acasideimpacts and it helps the

children to grow up well and healthy and it incresmghe possible academic impacts.

Kasinath (2013) explains the concepts, origin, sypiteria and benefits of
community service learning. Community service l@agnmotivates and empowers
the students to critically reflect on their rolesaciety. Adolescents experience their
own competence and think of new ways to interath wthers who are unlike them

and thus they can become more tolerant and accoatmgd

Celio, C. et al. (2011) and Morgan and Streb (20tdye suggested to link
reflection as part of service learning programnteisla key strategy for student
engagement in valuable learning and to gain additi@nowledge beyond school. It
helps them to become tolerant. They suggest thatests need to have voice in
community service learning where they have to belired from the beginning of the
planning of the project, its designing till the kwtion. They become educated and

empowered in the process.
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2.6.2. General Discussion

The review of related literature empowered the stigator to have extensive
information on community service, community serviearning, adolescents, life skills

and the impact of community service learning oa $kills development.

The studies on adolescents’ stresses on the preldeih issues they face as
part of their growth. They are vulnerable at ttge @and they need help in the form of
guidance and counseling. The studies are done @gnen the middle adolescent’s
problems and it is proved that different trainimggramme could help them to come
out of the various problems they face and they halable to realize their capacity
and potential. Few researches has been done tp gted/ulnerability and resilience
of adolescent development and to find different sMaypromote cognitive development
in adolescents. Adolescents should be recognizedcesdible area of research. It was
observed that they need new skills to cope withdiffeculties they face in day to day.
The literature reviews on adolescents indicatetittteadolescents need skills to deal
effectively with the demands and challenges of [ifeis led the researcher to search

for studies that has been conducted to imparskits among adolescents.

Studies were conducted on adolescents to impat diills and found it
feasible to introduce them in the school contexte Tevel of life skills among the
school children was assessed and the result showsmoderately low. Direct life
skills intervention method is used to enhancedKils and this was found to be very
effective. The result of the studies shows thatethe positive impact on life skills
development of the school children. The gap in piaid of the literature review is that
no studies have been made on using community sete@rning as intervention
method to impart life skills. It is an unexploregka in the field of life skills training.
Therefore the researcher tries to search for mrdies conducted on community
service and community serve learning and its ingpaxt life skills development
among school children. This is to see if the comityuservice learning intervention

has any benefit on life skills development of sdrauldren.
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The studies conducted on community service explhen various methods
used to carry out the activity and its impactscdn be observed that most of the
studies were from international scenario and studane in India are very less. These
studies were conducted among higher education mstsidthan school students
especially among medical students. The researcies suggested that more studies
need to be carried out to have a structured comtygeirvice programme. It also
suggests that it needs to be connected to schootwum and the teacher needs
training to help the students to plan and implemdime result indicates that the
impact of community service is more on the benaficthan the students. Community
service didn’t have any connection with the schoalriculum. Reflection and

evaluation was not part of the programme.

Many studies have been carried out on communityiceidearning as direct
intervention and its impact on school children. yfeaggest having structured community
service learning with regular reflection and assesg will lead to community service

learning programme becoming successful.

Studies on community service learning have focusedain aspects of life
skills like social skills, thinking skills and acaic performance. However, a holistic
study on life skills development has not conducidtls the researcher has done the
study to understand the impact of community serieeening on the development of

core life skills among school children.

2.7. CONCLUSION

The related literature review enabled the researthéorm the objective, to
formulate hypothesis, to prepare appropriate taals to select a suitable method for
the study. It also gives the knowledge for propaterpretation of data and for
drawing valid conclusions based on the findingbelped researcher to come to know
that there is no study being done in the field 6 kkills education by using

community service learning as an intervention metho



