CHAPTER 1

INTRODUCTION

1.1. INTRODUCTION

Education is the most critical factor that conttdsito the progress of any
society. School education helps in the formatiom abund personality and character
building in children. The purpose of educationesrhing to know, learning to do,
learning to live together and learning to be (Dglal., 1996). As globalization has
opened up vistas of opportunities to the youngenegion, the traditional
perspectives of education are changing and pahegvay to address the needs of the
global world. The combination of conventional and-of-box approach is of utmost
importance to lead a successful life in thé 2&ntury (Sivalingam and Yunus, 2017).
Only then students will be enabled to experieneettitee dimensions of education
namely the ethical and cultural, scientific andhtemogical, and economical and
social. Education is a social experience throughickvhchildren learn about
themselves, develop their interpersonal skills aoguire basic knowledge and skills
(McDonnell, 2017).

As Kay (2009) in his study describes that studezddneducation that offers
skills to thrive in a complex, connected, and astantly changing world. When
students leave school they must be empowered wdteper knowledge of academic
content and with the 2'century skills which in turn, will help them apptheir
knowledge and work with others and manage theieslivThe basic purpose of
education is to impart knowledge, attitude andlskNWhile knowledge is imparted
through class room learning sessions, attitude skilil are ignored. According to



Yuen et al. (2011) appropriate skills and attitwte necessary for competence and
successful careers of students. By introducingski#s in all areas of school education,
students will have academic engagement, belondisgipline, fairness, linking school
with community, student voices, extra-curriculatiates, peer relations, safety and

teacher support and will help develop appropri#titude and skills in children.

In this scenario, it is essentially important tadie our children at school the
power of interdependence and empathy than transgiiducational contents that
lead them to get higher academic results and admisato prestige professional
colleges. Today, to live in harmony and integrntfnat one needs is a greater sense of
self-awareness, empathy, communication and inteopet relationship skills (Gogoi
et al., 2015). Life skills taught in schools whemldren are still young can affect
healthy signs of growth in one’s personality. Ithss which will invariably enhance
our education system to produce effective fruitome’s life and living (Balda and
Sangwan, 2015). Life skills classes will have tgeaand a lasting effect on the
students. There are many ways to teach life skillchools, like introducing it as part
of the curricular activity or co-curricular sessoor by conducting training programmes
in life skills (Ranjan and Nair, 2015). It has bgeoved that children do learn quickly
when they are exposed to experiential way of legyiPowell and Wells, 2010) and

community service learning could be one of the wayisnpart life skills in children.

The present study will explore whether life skidlsuld be enhanced in school

children by involving them in community service fieag.

1.2. COMMUNITY SERVICE

Community service is work done by a person or grofipeople that benefits
others. People do not get paid to perform commusgice. It is often organized
through a local place of worship, school or a grofiganization. It is a voluntary
work that is completed for free in a given commynvith no expectation or regard to
money from the beneficiary. This may include onévég or a series of activities
from one person or multiple persons. Communityi8eris designed to improve the

quality of life for community residents, to solvarpcular problems related to their



needs, including fields such as: health care, ctalce, literacy training, educational
welfare, social services, transportation, housimgl aeighborhood improvement,

public safety, disaster relief, crime preventiod aontrol, recreation, rural development,
community improvement, among others. It can help group of people in need:

children, senior citizens, and people who are wbfidly abled and language learners.
It could also involve the care for animals; imprame environmental places like a
local park, historic places and science area. Camtyngervice programmes may be
mandatory or voluntary and it is planned for studen perform acts of service that
are beneficial to the community. Community servib@es not have a particular
curriculum designed for it. It is not integral withexisting school or classroom

curriculum nor does it have classroom objectives.

1.2.1. Definition and Discussion

Enster and Weinbech have defined community sefaEaservice to the local,

state and national governments’ (Enster and WemkkE283).

In community service, the word service has a stremgphasis on providing
service, is an activity which provides benefitgte recipient who addresses the social
issues like recycling, homelessness, and envirotniieoften takes place after the

school hours and is not formally related to anydacaic course (Furco, 1996).

The elements of community service are that the vdarke is unpaid and the
community is benefited. It is considered as a way dtudents to help others by
volunteering their time, effort, or talents andpisrformed to benefit others without

any compensation in whatsoever form (Camara, 2012).

This innovative approach encourages students teloevan awareness and
understanding of civic responsibility and of théerthey can play in supporting and
strengthening their communities. Individual devahgmt and social development can
flourish for students who are involved in commurssrvice (Farahmandpour, 2011).
The youth engagement in community service has akaevantages not only for the

moral, cognitive, social and intellectual developinef young people but also for the



welfare and betterment of community and neighbodh@ Keefe, 2015). The impact
of community service on the students depends orffieacy of the programme. It is
a meaningful experience that teaches the younge#hize the power of human
potential to create change and gives space to expdality, ask questions, reflect and
act (Herzberg, 2006). In recent years, there has lzedecline in the overall civic
engagement among youth especially when it camévio attitudes and participation
in political processes (Raskoff and Sundeen, 20@bmmunity service helps the
student not only to become autonomous individuais diso members of a larger
community to which they are accountable. It instih youth an ethics of civic

responsibility, seen as an instrument for processivic change (Bonnet, 2008).
1.3. COMMUNITY SERVICE LEARNING

In the 2% century the students must learn to link what thaye learned in
academic courses to real life situations in thekwemvironment. Community service
learning, which is one of the applied learningtstyees, provides students with meaningful

opportunities to make connections between theodypaactice (Astin and Sax, 1998).

Community service learning is a structured learrergerience that combines
community service with classroom instruction, fangson explicit learning objectives,
preparation, reflection and civic responsibilityagRley, 1999; Bringle and Hatcher,
1996; Karayan and Gathercoal, 2005). It providadestts with opportunities to apply
what they are learning in the classroom to sol-liee problems in real-world
contexts (Robinson and Torres, 2015). Communityiser learning project is
developed, implemented, and evaluated in collamoratith the stakeholders i.e. the
community. It attempts to balance the service tbgirovided and the learning that
takes place and finally increases the understamafitige context in which the service

work occurs (Farber, 2017).
1.3.1. Definition and Discussion

Professor Freddy Cardoza defined community sete@ming as ‘a Pedagogy’

(or a specific teaching-learning approach) thatfaaslectures, and its more interactive



hands on educational strategy provides students iwgtruction while leading them

through a meaningful community service process.

The Canadian Alliance for Community Service-Leagnerticulated its first
definition in 2006: “Community Service-Learning (OSs an educational approach
that integrates service in the community with imit@mal learning activities. Within
effective CSL efforts, members of both educatiomadtitutions and community

organizations work together towards outcomes tretautually beneficial.”

The National Service-Learning Clearing House defigervice-learning as “a
teaching and learning strategy that integrates mgar community service with
instruction and reflection to enrich the learningerience, teach civic responsibility

and strengthen communities” (National Service-Lewayi€Clearinghouse, 2012).

Learn and Serve America, a programme by Americai&iddal Service-
Learning Clearing House has defined service legrras a course-based, credit
bearing educational experience in which studenjsp@ticipate in an organized
service activity that meets identified communityeds, and (b) reflect on the service
activity in such a way as to gain future understagdf course content, a broader
appreciation of the discipline, and an enhancedesari personal values and civic
responsibility” (Camara, 2012, p.11).

The National Youth Council’s founder, Presidentd @DEO said, “Service-
learning combines classroom instruction with reftet and meaningful service to the

community” (National Youth Leadership Council, 2010

University of Georgia Office of Service-Learningd(@) has pointed out that
service learning aims at the application of acadeskills and knowledge to address a
community need, issue, or problem and to enhanmest learning.

National Society for Experimental Education, 1994daly defines service
learning as “any carefully monitored service exgece in which a student has
internal learning goals and reflects actively oratvhe or she is learning through the

experience” (National Society for Experiential Edtion, 1994).



The corporation for National Service Providers,egivan insightful and a
narrower definition that sees service learning daethod under which students learn
and develop through active participation in....gattully organizes service experiences
that meet actual community needs that (are) intedranto the students’ academic
curriculum or provide structured time (for reflexti and) that enhance what is taught
in school by extending student learning beyondctaesroom and into the community

(Corporation for National Community Service, 1990).

The American Association of Community Colleges dffa concise definition
that service learning combines service with acadenstruction, focusing on critical
reflective thinking and personal and civic respbitigy. A community service
learning programme involves students in activitiest address community identified
needs while developing polishing and honing theademic skills and commitment

towards their community.

The above definitions are a clear indicator thavise learning is a teaching
strategy that invites students to identify, reskaedldress real community challenges
and issues, using knowledge and skills learnetierctassroom service learning takes
place in structured time to investigate communigeats, thoughtful planning of the
service project, and guided reflection on theivger experience (Kasinath, 2013).
Community service learning is a teaching method thaizes what is taught in a
classroom and equips the student to apply this ledye, in the real world situations.
It is designed to make classroom learning meanirafd relevant to help students’
apply their learning beyond the school setting. rtegration of service experiences
into curriculum as an instructional strategy carubed as an in-class experience and
as an extracurricular activity. It is a way to renect the young and help them gain a
sense of community in a variety of ways througteclirexperiences. The teacher is
encouraged to manage the classes or “coach” thersisi rather than providing direct
instruction through lecturing and note taking. Acbog to Keen and Hall, (2009)
community service learning becomes a way for sttedém learn basic skills, and
enable them to apply what they learn in the cldisss planned around student’s
learning and active participation rather than t@aghA focus on efficiently and



effectively addressing needs with the communityd @ot just for the community.
This experience actively involves the students’alh stages, from planning to
assessment. Austin et al. (2002) suggests botlityfeamd students develop heightened
sense of civic responsibility, personal effectivenérough participation in community
service learning. Community service becomes comiyseirvice learning when there
is a deliberate and explicit connection made betweervices and learning

opportunities which are accompanied by reflectind avaluation.

Community service learning challenges studentstmine active participants
in their community. It enables them to discover domnections between academic
objectives and the service experience. Communityicelearning intends to develop
the community through valuable and meaningful servprojects (Todd, 2008).
Community is considered as an integral componeptiatational experience both for
enhancing a student’'s education and for developutgre societies. Community
service learning evolved as a vehicle to streng#itedents’ learning, to reconnect them
with their communities, to counter the imbalancéneen learning and living, and to
repair the broken connection between learning asmnounity. Students learn to
serve and serve to learn through active reflectiderliny and Brown, 2015). Payne
and Edwards (2010) suggests that early adolesieamtsbetter through peer interactions,
active learning involving in civic engagement amhigecting with community. They

develop meaningful learning by social interactigviggotsky, 1978).

1.3.2. Historical Evolution of Community Service Larning around the Globe

and in India

Ignatian Pedagogical Paradigm (IPP) is rootederspiritual exercises devised in
the 168" century by Ignatius of Loyola, the founder of Sugiof Jesus (commonly
known as Jesuits). He wrote Ratio Studiorum (L&imn“Plan of Studies”) or in the
year of 1599. Although the method was not called tignatian pedagogical
paradigm” initially Jesuit institutions of learning all over the wodtinost for 400
years have adopted this educational system laidnothie Ratio (Hise and Messey,
2010). Jesuits were the first religious order teeha fully-fledged school for any

student, lay or clerical, who chose to come to tk@imally, 1993). The five elements of



IPP i.e., context, experience, reflection, actiow @valuation remain a statement of
educational operating methods and objectives ferhthndreds of Jesuit colleges in
Europe, Asia, and America. These exercises calafoycle of experience, reflection,
and action to help an individual uncover truth,vgroloser to God, and take steps
toward making the world a better place. Chubbudd.§2007) explains that this
method of education focuses to know the contextefstudents, involving them in
experiential learning by engaging the students iatoious experiences, build
opportunities for reflection which help them tontkiabout what they have learned,
what it means to them and feel the need for actamd lastly assess them on the
specific areas of growth. This way of educationlgitues the students’ to become
men and women for other (Mountin and Nowacel, 20Many have adapted this
method as a way of education from which the comptsmef community service

learning have evolved.

John Bosco was born in 1815 popularly known as Bosco in Turin ltaly;
he was a Catholic priest, educator and writer df d@ntury. He dedicated his life for
the betterment of people who were suffering fromnynaf the ill-effects of
industrialization and urbanization. He worked wsdly for the street children,
juvenile delinquents and other disadvantaged yddéhdeveloped teaching methods
based on love rather than punishment, a method kremvthe Salesian preventive
system. His spirit of service is alive even tillay among the many institutions which
are established and run by Salesian fathers. ItDwas Bosco’s dream to look after
the youth especially those who are school dropodt @mless in life. He initiated
many technical and vocational training courses twlooought them to main stream.
Even today it continues to function in many partsttee world. This community
service activity oriented education continues etoglay and Don Bosco is considered

one of pioneers of community service.

Paulo Freire was a Brazilian educator and philosoind a leading advocate
of critical pedagogy. He had indelible and endurinfluence on late 20 century
educators and was characterized by many learnedan@mwomen as “the Latin John
Dewey”. As one of the most important critical edieca of the twentieth century



Paulo Freire emphasized that education should dibethe oppressed and give
freedom especially to the marginalized and theddiaataged. He was against rote
learning where the students are just receiver ofd@dge instead he emphasized on
their need to think and respond. According to hiva teacher needs to engage in
dialogue and involve the students for active pgoditon (Blackburn, 2000). His work

proposes pedagogy with a new relationship betweacher, student, and society. It
is dedicated to the upliftment of the oppressed sndased on his experience of
helping Brazilian adults to read and write. Heicized the system of education,
where students are treated like empty vessels tdillbd in with knowledge. He

argues that pedagogy should instead treat thedea® a co-creator of knowledge
(Braa and Callero, 2006). This led to the cataclgdiberation in Brazilian education.

He gave a different dimension to education itseltl goroposed it as an active
participation of students in liberating the weakd amansforming the oppressive
structures of those who are marginalized and dehim@d. Community service

learning also evolved more strongly based on tbiscept where in a new way of
education system was introduced and the studerdicypation was emphasized

upon. More importance was given to uplift the degdi and the needy in the society.

The intellectual foundation of community servicarl@ng in the United Sates
traces back to the early 1900’s with the work dird®ewey who promoted models of
“learning by doing,” and linked service to persoaald social development. Unlike
traditional educators who stressed on rote learrdnd an authoritative teacher,
Dewey emphasized on the concept of learning byglaiohn Dewey was one of first
persons to develop service based learning in eidmedt setting by combining
experiential learning and service to the community.the benefits of service were
acknowledged a bigger number of associations dtatsed on service in the
community were established. The idea of makingesttslactors of their own learning
is attributed to John Dewey (Eyler & Giles, 199%cRo, 2015). The same concept
was reinforced in the 1980s, with David Kolb, whevdloped his “Experiential

Model Learning” (Kolb, 1984) which is based on Dgsework.
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CLAYSS (Centro Latinoamericano de Aprendizaje yv&go Solidario) is an
innovative pedagogy that was founded in 2002 innLAmerican Centre for service-
learning (CLAYSS). In the early 2000’s, the LatirmArica Center for Service-
Learning (CLAYSS) was called upon at various pototpromote its service-learning
model in Latin America, Africa, and Eastern Asiawasll as in Spain and ltaly.
CLAYSS was invited to present this model to a grotplGO’s and universities from
Central and Eastern Europe which was the startougt @f a joint effort to promote
service-learning in the Central and Eastern Euregen (CEE). It develops financial
educational programs for those who wish to designvise-learning projects.
CLAYSS was created to support students’ educatwlscammunity organizations the
development of community and to support the saligan educational or service
learning projects. According to this pedagogy themefour elements in the process of
service learning projects such as; motivation, wieasgs, project designing and
planning, closure and multiplication. The missidnrCé.AYSS is to construct a more

democratic, just and equal approach in the so¢@hAYSS, 2013).

Campus compact was founded in 1985 to developefigarning in colleges
and universities nationwide. In 1990 the U.S. Cesgrpassed the National and
Community Service Act a way to enhance national @@dmunity service. Therefore,
community service is an integral part of sociat lih the US. At present there are
many countries such as Canada, Finland, Ireland, Aarstralia who have adapted
community service learning as part of their schoetriculum. The term service
learning was coined in 1976 but has its roots daback to the 1900’s when educator
Arthur Dunn incorporated service in the community @art of the social studies

curriculum.

The Gurukula education system that started in prdiy period until the
introduction of English education system in Indsaone of the traditional forms of
community service learning. The students were stawith the “Guru’ — the teacher
and learning from him. Not only that tlshishya— the student was in turn helping the
Guru in his everyday life and participated in hasnenunity. It was the oldest form of

experiential learning. Later, Mahatma Gandhi’'s soée to uplift the deprived and the
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marginalized during the freedom movement with t@ bf non-violence was indeed
a beginning of the community service learning mademra. For instance the Harijan
Sevak Sangh, the Khadi movement and the Sarvodeya all glimpses of community
service learning started by Gandhiji during theffem movement in India. But later
the education plans failed to carry over theseddato the new education system.
The Viswa Bharati University started by RabindrathdaTagore has embedded the
concept of community service in the curriculum. T®niketan project initiated by
him for the upliftment of the downtrodden peopled anakes them self-sustainable

was another example of community service initiativéndia.

Community and social service was given utmost ingrare in Gandhiji's
scheme of Nai Talim. The C.D. Deshmukh Committe856) had commended
compulsory national service for all adolescentsoteefthey could have access to
higher education or employment in government. Tacation Commission (1964-66)
had also recommended that community and socialcgeshould be an integral part
of the educational process. NSS (National Servidee®e) was launched in the year
1969 while celebrating Mahatma Gandhi's Birth Ceaty. The NSS aims at
developing student’s personality through commusgyvice. It is offered in schools
at higher secondary levels, universities and ceBe§ISS functions well in the higher
education level but unfortunately not many schowdse introduced it. In India
community service learning is practiced only inlegés and higher secondary
schools in the form of NSS (National Service Schemes for the ISCE board it
offers a subject called SUPW (Socially Useful Prithe Work) and community
service but unfortunately most of the schools givaere importance to SUPW than
community service. Community service learningtit & very new subject in Indian
schools and colleges. CBSE schools have introdtleedoncept oSewaa few years
ago, which is not given due emphasis any more. éfbe, in India it is still in its
juvenile phase with finite opportunities at the @ghlevel. There are no volunteers’
opportunity programs offered for children and yodthindia, at present service is an

evolving process where the students are involvehiareness campaigns.
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1.3.3. Philosophical Underpinning of Community Serice Learning

The philosophy of Ignatian Pedagogical ParadignhnJDewey and Paulo
Freire, articulate how each one dealt with the k&g relationships namely action to
reflection, and individual to society. The Ignatipadagogical paradigm is a way of
learning and a method of teaching taken from that8al Exercises of Ignatius of
Loyola, the founder of Society of Jesus commonlgwmn as Jesuits. Among the five
elements of his method of education the three rel@ments are experience, reflection,
and action. However, context and evaluation are aéxessary for the success of this
method. Ignatian pedagogy uses this dynamic fiegp-siethod along with an Ignatian
vision of the human and the world to accompany ldener in their journey of
growth and development. It is all about developengd questioning one’s own

conscience, as well as in making sound and cortsaisndecisiongMeirose, 2001).

Jesuit education through Ignatian pedagogy casebe as a critical pedagogy. It
focuses on truth, accuracy, and comprehensiverseggath into the world, especially
used in order to stand for the silenced, excludetdithe poor (Gregory, 2001). The
Jesuit approach towards education for women and eneourages teachers to walk
alongside with students in their learning procdssegins with paying attention to
experience, moves to reflecting on its meaning, emas in deciding how to act. For
Jesuits, education does not only mean to live aittedly enough in the world but to
participate in the transformation of the world (Ma@y, 2013). The goal of Jesuit
education is to produce men and women for whomedmuent is a habit and a way
of life (Haynes, 2006).

In Dewey's writings on pragmatic philosophy, pragiee education has been
invoked to the theory and practice of active, ebgreial, and student-centered
learning. Dewey applied both philosophical and psyagical perspectives to build
his theory of education (McDermott, 1981). It isphed from elementary school to
college and from project-based learning to inteimgirograms also in the ongoing
process of constructing a philosophical and thémkeframework for community
service learning. John Dewey has been consideredhasfounding father of

community service learning. Dewey’s philosophy aghba pioneer and exemplar for
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the theory and practice of community service lesgn{Giles and Eyler, 1994).
Experience and democracy were the central tenetsisophilosophy of education
(Kolb, 1984). Dewey was convinced that childrenwdtanot be authoritatively told
what is good and what is bad even before they desca for themselvegDewey,
1897). Dewey’s pragmatic philosophy ties knowledigeexperience, his progressive
political vision connects individuals to societys lstudent-centered educational theory
combines reflection with action, and his ethicaitiwgs emphasize on democracy and
community. He is also referred as child-centeredicationist (Bantock, 1963).
Dewey is an apt thinker who contextualizes comnyusgrvice learning not only
because of his deliberations on experiential legrihiut also because he connects these
matters, through his social philosophy, to theessof reflective activity, citizenship,
community and democracy (Pacho, 2015). In otherdgjoDewey comprehensively
thinks and emphasizes in his education pedagoggmgton learning but service too,
and the nature of their dialectical relationshiptles most important and essential for

any educational system.

Another reason that Dewey's voice resonates withnoonity service learning
is that to do something with the social contextwBg wants learners to become
active participants in the world. He promotes ativacand participatory theory of
learning and pedagogy. For Dewey, education isran fof growth through active
experimentation and reflective thought (Talebi, 20Dewey's conception of democracy
rests on social interaction and it makes sensdiftheory of education to follow.
The radical interaction and continuity betweenitttividual and society is a cornerstone
of Dewey'’s social, political, and ultimately eduoagtl philosophy. Dewey’s curriculum
theory is based on anthropological, psychologiaal] social-philosophical (political)
perspectives that hold on a child. The child habaexposed to various experiences
and these difference in experiences have to bessta{Berding, 1992). Community
service learning is supported by Dewey’s experagarning, as it offers students a
hands-on, collaborative learning experience, wthelps them to “fully learn new
skills and knowledge” (Haynes et al., 2007). Eyderd Giles (1999) asserted that
Dewey described service-learning as experientaahiag and that such learning has a

continuous direct experience followed by periodsediection and then action.
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Paulo Freire began his work in 1947 with adultaliates in North-East Brazil
and gradually evolved a method of work with whitte tword conscientization has
been associated. Paulo Freire in education wasspodxaction and reflection. He
vehemently believed that it is not enough for pedpl come together in dialogue in
order to gain knowledge of their social reality.tfita, they must act together upon
their environment in order to critically reflect ap their reality and so transform it
through future action and critical reflection (S8l2013). Paulo Freire while talking
of ‘Easter Experience’ says that those who authaltyicommit themselves to the
people must re-examine themselves constantly. Tivbgeundergo it must take on a
new form of existence they can no longer remaitheg were. To him conscientization is
the process of developing a critical awarenessefsosocial reality through reflection
and action therefore it's important that the studeme endowed with the courage and
ability of “critical consciousness” (Yang-Wang, Z)1Action is fundamental because
it is the process of changing the reality. Pauleirérdescribes that social myths will
have a dominant tendency, and so learning is ealriprocess which depends upon

and covering real problems and actual needs (NiSajjadi, 2014).

Paulo Freire’s work has influenced people workingeducation, community
development, community health and many other figlth the concept of freedom
(Shih, 2013). Freire developed an approach to dnuncthat links the identification of
issues to positive action for change and developmiéreire’s critical pedagogy,
which has been influenced by many educational tirigins, has introduced a new
approach to contemporary educational issues (Madmd¢hoshnood & Babaei,
2014). Freirean pedagogy is considered as partaripasituated (in student thought
and language), critical, democratic, dialogicalsdeializing, multi-cultural, research-
oriented, activist and affective. Freire's underdiag of the relation of knowledge to
action suggests learning situations that are cotktive, active, community oriented,
and grounded in the culture of the student and rdawg to Freire, in terms of

education, “freedom” should be its ultimate concgrang, 2004).

Mohandas Karamchand Gandhi known as Mahatma me&anegt Soul’ had
a unified vision and worked towards the developmehtthe rural areas in our
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country. Gandhian strategy of rural reconstructicas based on village Swaraj and
Swadeshi movement. Thus the idea of ideal villageGandhian dream was
comprehensive, self-sufficient and self-contair@;ompassing the economic social
political and educational dimensions. Gandhi emjziealson truth and nonviolence in
every aspect of human life. Gandhi organized th&oNal Indian Congress in order to
defend the rights of Indians (Carter, 1995). Garsfhiggled to get freedom for India
from the British rule based on the principles dfy&graha and Ahimsa. The understanding
of Satyagraha and Ahimsa is that which meant reacthe truth without violence,
and a passive resistance without fight and violeAoeording to Gandhi’'s principle
of Ahimsa, violence should not be reciprocated witblence, and cruelty, with
cruelty. This mentality constituted Gandhi’'s phdpdy of passive resistance. As
Malik et al. (2011) states, Gandhi had a strongebet the philosophy of Satyagraha.
Faithful to this understanding, Gandhi stood againmgperialism with non-violent
actions such as hunger strikes and the Salt Mdreimg a light of hope for other
nations on an intellectual basis (Biswas, 2015)s BRshram was also the base and
starting point of the Dandi (Salt) March. Outsidé lds ashram, Gandhi also
advocated for a form of education that encouragedneunity service and character
building. Gandhi wrote “studies should be undema&aly with the aim of equipping
oneself for service.” Throughout his life, his gigle was focused on humanity
(Prabhu and Rao, 1967).

Raju and Raju (2012) had highlightened 18 item trontve programme
which Gandhi propounded, comprises of (1) commuuaity, (2) removal of
untouchability, (3) prohibition, (4) Khadi, (5) lalge industries, (6) village sanitation,
(7) new or basic education, (8) adult educationw@men, (10) education, health and
hygiene, (11) provisional languages, (12) natidaaguage, (13) economic equality,
(14) kisans, (15) labour, (16) adivasis, (17) lspend (18) students. These programmes
provide a picture of the Gandhian concept of soocialer. Gandhi attempted to
establish certain moral and spiritual values likght non-violence, non-discrimination,
social justice and self-reliance through constugcprogramme. Gandhian principles
are based on a set of philosophical beliefs - aatipa over competition, interdependence

over rugged individualism, compassion for othergropursuit of self-interest, and
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social justice over individual's greed and achieeats. The quaint-essence of
Gandhian ethics is well-being of all (Sarvodayaistice for all (Satyagraha). The
Gandhian concept of social development is basetherfoundation of truthfulness,
love for all, harmonious relations and service tbeos (Dundar et al., 2016). The
philosophy of Mahatma Gandhi on community servieariing can be understood

from his quote “the service lies in serving others”

CLAYSS (2015) philosophy of community service laagnemphasizes that in
service learning, knowledge is used to improve ghimg in the community and
service becomes a learning experience that prokdew/ledge and values. Service
learning becomes interwoven in a win-win relatiopsiChildren gain new knowledge,
explore new topics, and develop skills for life, w@and civic participation. It is a
way of thinking about education and teaching ushregcorresponding teaching tools
and strategies that requires students to learrdamdlop through active participation
in service activities to achieve objectives defilgdeducational institutiorService
learning has a pedagogical linkage in which edusaémd students learn together
from experience and engage together in the tramsfioon of reality. It implies action
and reflection on the practice and the establistiragrolidarity links that allow one

to act and learn from the community.

1.3.4. Theoretical Underpinning of Community Serwte Learning

Community service learning pedagogy has enrichsdlfitwith theory and
practice, and it has been influenced by variousriee. Community service learning
evolved as a vehicle to strengthen student’s legfnio reconnect them with their
communities, to counter the imbalance between iegrand living, and to repair the

broken connection between learning and community.

1.3.4.1. Experiential Learning Theory

Community service learning literature embraces DBesvalea that effective
learning requires contextualization through appicraand experience. He is seen as a
key contributor to community service learning thedrecause of his pragmatic
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philosophy and education as a social phenomendns#raes to reinforce the aims
and methods of the society. It lays emphasis onodeatic participation and student-
centered educational theory (Fredericksen, 200@gHand Wurdinger, 2007; Deans,
1999). John Dewey expanded a theory on educatiochwias known as learning by

doing. He believed that it was essential for effeceducation to include active student
involvement in learning and that the community was essential component of
education. Because the knowledge learned in schaads be applied to the “real-world”

for the advancement of the students and the bettarof society (Dewey, 1916).

According to him reality must be experienced beeagach child is actively
inquisitive by birth and wants to explore. Whendsemts are exposed to hands on
learning they experiment with trial and error, otthen they learn from mistakes and
understand potential gaps between theory and peadtiinculcates in them a critical
approach and analytical thinking. Learning by doma@n effective way of learning
because it helps the brain create pathways that ntadasier and quicker to retain
(Anzai and Simon, 1979). Learning by doing theaapplied in community service
learning. The students apply the theoretical kndggeto solve the problems of the

community, while they practice the abstract contieey learn to understand the concept.

Social psychologist, David Kolb’s considered exgeatial education as a process
where knowledge is created through the transfoomatif experience. Experiential
learning is an engaged learning process wherebgests “learn by doing” and by
reflecting on experience. It is the process ofrieay through experience, and is more
specifically defined as ‘learning through reflection doing’. Experiential learning
theory proceeds from different set of assumptidehsas are not fixed but formed and
re-formed through experience. Kolb’s theory is édko community service learning
as a learning approach that requires both actidrreftection (Chambers, 2009; Kolb,
1984). He published his learning styles model i84.%om which he developed his
learning style inventory. Kolb's experiential leiagn theory works on two levels: a
four-stage cycle of learning and four separateniearstyles. Experiential learning

style is represented by four stage of learningecytich as: 1. Concrete experience,
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2. Reflective observation of the new experienceABstract conceptualization and
4. Active experimentation (Kolb, 1974).

Edward Thorndike was the initiator of trial and agrtheory. According to
Thorndike learning take place by trial and errohefle is no readymade solution
available to the problem. It is all about tryingeomethod and observing if it works
otherwise trying another method till a the problesnsolved. It is an attempt to
learn/solve problem by trying alternative possil@s until correct solution or
desirable outcome is achieved. It leads to repgatie performance of the correct
response and strengthening the association bettiheebehaviour and its outcome.
Once behaviour is learnt it is usually performeckly with fewer errors. Learning is
a process where you need to take risks. In leartieglearner selects a correct
response out of a large number of possible onesommmunity service learning the
students try to solve the problem of the commubityusing certain methods and after
the completion of the project, it is evaluated anithey find out their endeavour did

not work, the students try another method.
1.3.4.2. Constructivism

Constructivism is not a specific pedagogy. Piagétsory of constructivist
learning has had a wide ranging impact on leartinegries and teaching methods in
education. Piaget's theory of constructivism argtieg people produce knowledge
and form meaning based upon their experiences.st@aivism theory encourages
students to explore an aspect of something that hlase not tried or thought about
before. It covers learning theories and teachinthods. A student assimilates when

he incorporates new experiences into the old ezpees.

A child’s cognitive development is conceived to &eollaborative process,
developed through interactions with other people a&ith the environment. Thus the
individual is not the centre of knowledge-makingit lgets his or her learning and
understanding through social interactions (Mangullet al., 2001). The gist of
constructivist psychology is that individual devyateent, including higher mental
function, is rooted in social sources. Educatord psychologists, (Piaget, 1972 and
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Vygotsky, 1978) suggest that a fundamental mechafos child development is the
cognitive conflict that is created through socrekraction; a contradiction between a
child’s existing understanding and a child’s expecde with others, especially with
peers slightly older or more knowledgeable. It esukim or her to question current
beliefs and seek new levels of understanding. \W@atin particular, argues that
“Learning awakens a variety of internal developmenbcesses that are able to
operate only when the child is interacting with pkeoin his environment with his
peers” (Vygotsky, 1978, p. 80). Separating the vidilial from his or her social
influences is thought to be impossible and learnisglf is viewed as culturally and

contextually specific.
1.3.4.3. Freire’s Liberation Theory

Brazilian educator Paulo Freire’s ideas about &itwey education have provided a
theoretical anchor for many community service leagnprogrammes and courses.
Freire advocated learning situations that are bolative, active, community oriented,
and grounded in the culture of the student. (Chasn#009; Chovanec et al., 2012;
Kajner et al., 2013) Freire saw development of humature as a dynamic and fluid
process taking place at the intersection of indigld and their worlds based on
revolutionary restructuring of the political andoaomic status. Liberation pedagogy
intends to transform oppressive structures, people are marginalised and humanized
need to engage in learning and take them from wkeeg are by knowing their
context of social economic and political situatiohtheir background. He outlined
widely influential theory of education in pedagog¥ the oppressed in 1968. His
principles of education were social change, tramsédion, reflection and action
(Stetsenko, 2008; Deans, 1999).

1.3.5. Community Service Learning as Pedagogy

Community service learning is aligned with academucriculum, with the
objectives and clear goals of the students. Stgteatademic engagement
performance is good when the service and learsmgnnected. Students apply what

they have learnt in the classroom. Community serieéarning has positive influence
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on the participants who benefit socially and acadalty (Ceclio et al., 2011). It is a
pedagogical method that connects academic contergetvice and connects the
learning from the service experience to the congamhed. It is a fertile ground to
practice the abstract concept of the text (Len®5)19Service becomes another text
for the course of study as the student participaegrates the learning with academic
content. Community service learning is a teachiadggogy because it proposes that
learning take place in and from the community.niipewers the students to become
responsible learners (Schulteis, 2013). Commueityice learning pedagogy programme
promotes comprehensive, inclusive and quality etiiica It meets the need of a
community. The students are involved in planningali@ment and assessment of the
project. It integrates the learning contents (thipowith community service.
Community service learning fosters civic engagemerdlusivity, builds networks

and modifies common perceptions.

Figure 1.1 Academic learning and service learning

ACADEMIC SERVICE
LEARNING LEARNING

(Source: Self)

Figure 1.1 explains how one could use the acad&nmoeviedge to serve the
community and in turn from the community servicarteng how one could enhance

his/her knowledge and this chain of learning tgdase constantly.
1.3.6. Models of Community Service Learning

Speck & Hoppe (2004, p. 69) have discussed thredelmoof community

service learning.

Philanthropic Model is based on the perceived need for charity. Phitapty is all

about love of humankind. Philanthropic model i®al where the service is done with
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love and care. It is best applied in cases anétsins where immediate relief is
required. One little act can make a lot of differenit is about giving time, talent and

reassurance for the common good. It is a collecoten for the private good.

Civic Engagement Modelis all about equal participation and voice of @tizens
which democracy demands. Civic engagement has gteym positive impact on
communities, as faculty and students serve as sigdrsocial change consistent with
democratic principles. Civic engagement model renand alters the focus of higher
education institutions on service as the focal pah their mission of teaching,
research, and professional service. In this approlae people actually will have to
become active agents of change not mere passiyzemets.

Communitarian Model assumes that humans are social beings who seentheir

concern in politics as protecting their liberty aptbperty instead of being self-
interested individual egotists. Service-learningcentral to developing a sense of
human community at the local level. It is abouticiaction which becomes a public
action and public action converts to collectivei@tt Communitarian paradigm
strives to characterize the good society as onentbarishes both social virtues and

individual rights.

Ignatian Pedagogical Paradigm

This model consists of context, experience, actiefiection and evaluation. It
is used in Jesuit education around the world. Conityuservice learning drew
inspiration from the model developed by Ignatiud.ofala. The context of learning
of the student includes: The real context of hisitie, the socio-economic, political
and cultural context, ethos and climate of the edyciand the concepts that the
students have already acquired. One needs to khevedntext of the students, the
predisposition of the learner, whether the studeould benefit personal care and
concern. In terms of experience, the students’ getsel or a hold on the subject,
knowing facts, concepts and principles with regéwdthe discipline. When the
students understand the subject accurately they ¢ha appreciate the dynamics

involved in it. The experience with the subject ivates the students. The students
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are exposed to participate in various intellectaalivities such as analysis,
comparison, synthesis, contrast and evaluation.stidents are encouraged to reflect
on their experiences and come up with action oegprrojects in service of humanity

which are then evaluated.

CLAYSS Model

There are five elements in the CLAYSS service Iegyrframework which
includes motivation, diagnosis, project design gdnning, implementation and
closure and multiplication. The concept of serviearning and its purpose are
introduced to school management, teachers, studemtanunity members and other
agencies. They are motivated and invited to be mdrtthe service learning
programme. Community service learning experienaas students are described,
including information about the community, theileras service provider and best
practices for working in collaboration with commiynimembers. The participants
identify the needs, problems of the community andd out the challenges and the
possibilities related in executing the activity. @@nthe needs of the community are
found, the process of planning and preparationsstar solve the problem and the
students are guided to connect their book knowledtfe to the real world problem.
After well planning of activities they are impelléadl get into action of their plan. All
these activities are carried out in a team andonsaltation with the community.
Reflection is followed after every activity whiclelps the students to become aware
of their personal learning which then is followeg ddlosure and multiplication. The
projects are evaluated with their peers and withdbmmunity and the students are

encouraged to share their experience with others.

IPARD Framework represents the student-centered inquiry modeinmeunity
service learning projects. This form of commursgrvice learning framework has
five stages namely investigate, plan and prepanera reflect and demonstrate. The
students investigate the needs and the problertfeeatommunity. They prepare and
plan realistic and meaningful service projects anglement the plan through direct

or indirect community service learning approache farticipants make connection
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between learning and action and involve othersotaptete every step together to get
the most out of the experience.

1.3.7. Community Service Learning Framework

In the present study community service learningngaork consists of six
features such as orientation, investigation/idigatiion, planning and preparation, action,
reflection and evaluation are used. A well-struetliicommunity service learning

activities makes it successful.

Figure 1.2 Framework of community service learning
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(Source: Self)

The basic frameworks of community service learningre:
1.3.7.1. Orientation

First and foremost the school management understéinel meaning and
impacts of community service learning on studem&acher gets written permission
from the school management and contacts the memb#re community and informs
them about students’ involvement in the commun#yealopment related issues. The
teacher arranges an orientation programme to expdaihe students the significance
of community service learning and its importanceeadwhile a session is also
arranged for the parents of the students who ateipants of the community service

learning as their children will be involved in oatit activities.
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1.3.7.2. ldentify/Investigate

After the introduction to community service leamimprogramme and its
concept they are taken to the community and engedr#o interact with people and
to observe the surroundings and living conditiohshe community especially, they
are guided to find out the needs and problems @fctimmunity. With the help of
classroom discussion the teacher helps the stutterdentify the issues related to the
community and society at large and particularly cbexmunity in the school vicinity.
The issues that the people face in the communéynated and the root causes of the

problem are analyzed.

1.3.7.3. Planning and Preparation

Community service learning project is designedratientifying the needs of
the community. To make this community service lesgrexperience more enriching
and learning, the teacher read the syllabus okclasd become familiar with all the
subjects and its inter disciplinary features. Thacher and the students relate the
community issues with the academic knowledge tiey study in the classroom. The
following questions are asked before planning thec@ss and the execution of the
activity. What are the problems? What can be dortarihg about positive changes in
the community? How to carry out the activity? Whidl o what work? What is the
time duration? Students are instructed well on ttreoretical connection with the
subject and the activities that will help them ¢dve the problems of the community.
They are divided into groups and given sufficieimet to prepare for the activity
before they go to the community to execute theoactirhe learning objectives are
planned based on the activity and the theoreticadwkedge. The activities are
designed to be fun learning and not boring. The ttharation is well taken care of so

that the students are not physically stressed.
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Figure 1.3 Planning and preparation of community srvice learning
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(Source: Self)

1.3.7.4. Action

Students go to the community and interact withrtteenbers about the project
and convince the members as to how they needhkgrand support to carry out the
action that was planned. All the plans are execw#th the community where
community members become partners with the childfee students work in groups.
If there is a possibility different NGOs, agenci@sd parents of the children are
invited to be part of it. Action is for the welfaoé the community. The students apply
what they have learned in the classroom. It isrthe of the faculty to see that the
students are challenged to be more creative andimai@ve to exercise what they
have learnt. If the planned action is not done miitipulated time and it is carried

forward to another day the faculty and make suiegébmpleted.
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1.3.7.5. Reflection

The action being performed the students spend itnreflection. Reflection

plays a critical role and acts as a bridge betwsssnice and learning (Dubinsky, J.,
2006). Activities are designed to enable studeotsponder and evaluate their
experience, consider its value and transform @ krntowledge. The students grow in a
greater awareness, broadening his/her horizons\@ivledge; understanding divergent
viewpoints, perspectives of the poor, marginalizad disadvantaged and the
oppressed categories of the socidReflection is an essential part of community
service learning and it fosters meaning in studenbility to make meaning from

experience which results in creative thinking. Betilon contributes moral reasoning
and generates new and improved action. Reflectipparts the development of civic

outcomes. Reflection is thinking intentionally aban experience, gaining understanding

or insight, and results in taking new actions.

1.3.7.6. Evaluation

Evaluation is about recording what has been impigate The students need
to spent time on reflection and evaluation of théire process. Since students look
for appreciation it has to be celebrated. It is om@nt to conduct evaluation or
assessment to see if any adjustments, revisiongequéred. The Faculty should foster
relationships of mutual trust and respect which &etlimate for discussion and
growth. Useful evaluative processes include memgprand reviews of students’
journals, as well as students’ self-evaluation ightl of personal growth profiles.
Internal or external feedback may serve to laurteh learners to continuity and
multiplication of service learning projects. Regui@edback from school managements,
teachers, parents and members of the communityheilb to design high quality
community service learning projects. It leads tretipipants to think about the
service performed and its impact on the commurabynsidering what worked well

and what could be changed to make the projectrbette
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1.3.8. Characteristics and Concerns of Communitye3vice Learning

Community service learning links academic contemd & is reciprocal in
nature, benefiting both the community and the serproviders by combining service
experience with a learning experien@detcalf, 2010). It can be used in any subject
area as it is appropriate learning goal and wotkallaages even among children. It
gives structure time for students to reflect. Itais opportunity to use skills and
knowledge in real-life situation and extend leagnhimeyond classroom. It fosters a

sense of caring for othe(€arson and Domangue, 2012).

Community service learning is positive, meaningintl real to the participants,
involves cooperation rather than competitive exgreres and thus promotes life skills
associated with teamwork and community involvem@aebert and Hau, 2015). It
offers opportunities to engage in problem-solvingnf which the participants gain
knowledge from experience rather than only to di@vstract knowledge such as
might come from a textbookBrown, 2011). As a result, community service |&agn
offers powerful opportunities to acquire the habitgritical thinking i.e. the ability to
identify the most important questions or issuesiwita real-world situation. It promotes

deeper learning because the results are immedidté & life time experience.

Community service learning applies to all curriculand students of all ages
and backgrounds. It is fundamental to the teackeagaing process in and out of the
classroom. It helps faculty to become better tee;hpersonalizes learning, and
stresses the social dimension of both teaching leaching (Bringle and Hatcher,
2000; Chessin, Moore and Theobald, 2011). Whenhtwat is touched by direct
experience, the mind may be challenged to chargerehtes opportunities to be
personally involved with people who are sufferingacently unjust structures, and to
become a catalyst for solidarity which gives riseirtellectual inquiry and moral
reflection. Students in the course of their formatface the reality of this world into
their lives, so they can learn to feel it, thinkoabit critically, respond to the reality

and engage in it constructively (Root, Callahan &pdnski, 2002).
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The major concern is for the administrators of sisbool to understand the
importance of introducing it as part of the schootriculum. There is an immense
pressure to complete the syllabus rather than wevohildren in other extracurricular
activities. There is a fear of taking children fartdoor learning as there is a fear of
children’s safety. The administrators of the scedold it time consuming as there is
a lot of planning and organizing involved. The é¢lade for the faculty is to find
ways to integrate community service learning toghiejects one teaches and the project
topics further as it needs to be adapted and apmieur own specific situations.

1.3.9. Impact of Community Service Learning on Indviduals and Society

High school students who participated in high dyabtommunity service
learning programme were more likely to develop sowith more adults, they could
learn from and work with the elderly and disabled #elt that they could trust others
besides parents and teachers to whom they couldduhelp. They were able to trust
and be trusted by others, be reliable and accegptorssibility (Morgan and Streb,
2001). Students who engaged in quality communitywise learning programme
reported greater acceptance of cultural diversitg ahowed greater empathy and
cognitive complexity than comparison groups. Stuslevho engaged in community
service learning were more likely to treat eacheottindly, help each other and care
about giving their best (Reinders & Yourniss, D02). In their awareness of cultural
differences and attitudes they enjoy helping othvth projects, they become more
interdependent and feel more comfortable communigatvith ethnically diverse
groups (Borden, 2007; Gutheil, Chernesky and Stier2806). Community service
learning has a positive effect on students’ intespeal development and the ability to
relate to culturally diverse groups (Conrad andinetio82).

Middle and high school students who participatedcommunity service
learning programme increased their grade pointstasidscores in reading/language,
arts and maths and were less likely to drop ouabiool. They showed increase in
measures of personal and social responsibility,pgience, communication skills and
sense of educational competence (Giles and Ey&4)1 Community service learning

has a positive effect on the personal developmértcibool youth. The benefits of
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community service learning on young people are, tagthing on almost every facet -
moral, cognizant, social and psychological develept{Boss, 1994). They begin to
ask question, reflect, doubt and adapt. It is amcative experience for the student.
Students dealing with social problems begin to tgveritical thinking (Larkin and
Mahoney, 2006).

It allows the students to solidify concepts tauighthe classroom, apply their
learning and discover how they can strengthen comitres and positively impact
society through their actions. In this process e#drihing the students study many
subjects in the class and when they are involvedaimg different action oriented
projects on various subjects their learning becomestical (Rhodes and Dauvis,
2001). So they understand the text better and gtughkze the theory to the local
needs and problems. It increases academic leaamdgability to apply what they
have learned in the real world (Warren, 2012). Tigey opportunities to practice
leadership quality and become resourceful and itsikative not only in their school
but also in other personal, academic and profegsimauits. Students have optimal
opportunities to practice and apply content andcepts and to reflect and evaluate
both their own development and the impact of tisenvice on the local and global
community. Middle school male students reportedaased in their confidence level
and the ability to discern and self-esteem, séifafy, and fewer behavioral problems
less likely to engage in “risk” behaviors (SimonsdaCleary, 2006). Students who
engaged in community service learning experienceatrectured health curriculum,

were less likely to engage in unprotected sexualicor violent behavior.

Students have the opportunity to do what they aaening in class through
experiential education. They have deeper understgndf their self and their
involvement in the society. They become more avedrine issues in the community
and develop a sense of civic responsibility to addrthose issues and plan for the
future involvement (Astin and Sax, 1998; Skinned a&hapman, 1999). Students
participating in community service learning buildacacter, gain civic responsibility,
open door for career possibility (Conway, Amel &erwien, 2009) and high school
students who engaged in quality community serveaariing programme reported
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powerful impacts on both individual and society rffeand Katula, 2001). In the
course of community service learning there willdmnmunity development and the
people will have attitudinal change towards thethicand their capacity. There will be

connection between the schools and the communitfgle and Collins, 2008).
1.3.10. Linkages with Life Skills Development

Figure 1.4 Linkage of community service learning wh life skills development
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(Source: Self)

The impacts of community service learning are atnmbsse to the ten core
life skills. Therefore, the researcher sees comtyg@rvice learning as a pedagogy to
teach life skills in the schools. The students iower in problem-solving skills and
increase their interest in academics, engage mortheir studies and get more
motivated to learn (Parker-Gwin and Mabry, 1998)ey{f more often come to class on
time, complete more classroom tasks and take tlitgatime to ask questions
frequently (Wang and Rodgers, 2006). Students vantgipate in community service
learning reported that they were gaining careetlsskcommunication skills and
increases in career exploration knowledge, posuigek orientation attitudes and had
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develop many other skills (Kendrick, 1996; Billin@000). Community service
learning helped students to become more knowledigeatd realistic about their
career. The teachers believed that participationcammunity service learning

increased career awareness (Hamilton and FenZ$8, Birage, 2000).

At the time of orientation the teacher motivated amke the students realize
the current situation and the reality of the woiltle students become more aware of
oneself and his/her surroundings. When the studasiisthe community to identify
and investigate the needs of the community theyag¢ige for the community and
realize what they are capable of doing for them. @sesult they grow in self-
awareness and empathy. During the time of planaind preparation they tend to
think creatively and critically to solve the probileand make few decisions and plan
how to execute it. During the period of action antpblementation they work in
groups with their own peers and community and dgvetommunication skills,
interpersonal relationship skills, decision makiagd the skill of problem solving.
Reflection helps them personalize their own exmpeeewhich gradually builds the
emotional skills of coping with stress and time stoaint. Evaluation enables the
students to become aware of their own contributithe society, community and to
their peers. Through the dialogue and interactidh weachers, peers and community
members they develop self-awareness. It increas@sat thinking and problem
analysis skills. They are involved in various aitiéés which encourage them to
develop competencies orientated towards collahaaind creative work, effective

communication, decision making and active particgrain their community.

1.4. SCHOOL CHILDREN (MIDDLE ADOLESCENTS)
1.4.1. Definition

Adolescence is often described, as an excitingsitany phase in the human
life cycle but is perhaps the most challenging estag well. This is a time when
adolescents are constantly in search of their aentity (Khera and Khosla, 2012).
The alteration between childhood and adulthoocthis @f the most dynamic stages of

human development. The changes in their biologicagnitive and emotional
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functioning help to develop the ability to assirtelanew feelings and outlooks in
relation to their environment (Santrock, 1990). kdaence is defined as a period of
growth in an individual’s life after the individuglasses from childhood to adulthood
(World Health Organization, 2008). Atwater (1992)nsidered adolescence as a
period of rapid growth between the childhood andilthdod of an individual
including his/her psychological and social develepts. According to Hopkins
(1993), adolescence is the period between childhaod adulthood with much
personal, physical, psychological and social a éssrihat gives the period its unique
place in the field of psychology. Jersild (1997nhsimlered adolescence as a span of
years during which boys and girls move from chilothoto adulthood mentally,

emotionally, socially and physically.

Mascaren (1990) has classified adolescence ingethrages in terms of age such as
early, middle and late adolescence
» Early adolescence is from 10 to 12 years. Theaaggowth increases starting
first in the hands and feet and later in the linlhsearly adolescence persons
shows signs of independence from the family andsard for privacy.
e Middle adolescence is from 13 to 15 years. Thengrfor this is influenced
by genetic factors and nutritional status.
» Late adolescence is from 16 to 19 years the bogyoapmates the young
adult and the development of secondary sex chaistats is completed. In
late adolescence career decisions are finally dratlee child gradually returns

to the family, on a new footing.

Adolescence also can be classified as school gmistudent and non-student.
School is the centre of the daily life of many a$alents who view schooling to be
essential to their long-term well-being and thiditade is reflected in their
participation in academic and non-academic pursditese students tend to have
good relations with the school staff, with the etlstudents and they feel that they
belong to the school.
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1.4.2. Characteristics

Adolescence can be termed as persons in the at@ 19 years Adolescence
is characterized as a transitional phase andvitatstage of growth and development.
It is a period of transition from childhood to athdod and is marked by rapid
physical, physiological and psychological changad aome also refer to it as a
period of confusion (Csikszentmihalyi, Rathunde #dalen, 1993).t is a period of
intensive growth and development with respect tgspial, cognitive, social, and
emotional aspects of child’s personali@rosnoe and Johnson, 2011). Adolescence is
a period of rapid development during which youngple acquire new capacities and
are faced with many new situations and challenges.

Adolescents are a diverse group and are in vargingtions of risk, status
and environments, for example could be married anarried, in-school or out of
school, living in urban or rural areas or havingdifierent sexual orientatiofOffer,
Ostrov and Howard, 1989). They begin extendingrthelationships beyond the
family. They feel an inclination for distancing theelves from parents and expanding
their social circle to carve an important niche agsi their peers. Due to the
hormonal changes they are found to be more restleddatigued (Garfinkel et al.,
1986). There is a need for physical activity; tiere there is a tremendous energy
(Biddle, 1993).

Adolescence is also the stage when young peopkneéxheir relationships
beyond parents and family and are intensely inflednby their peers and the outside
world in general. They have a basic need to begmzed and accepted by their
parents (Parvizy and Ahmadi, 2009). As adolesceratsire cognitively, their mental
process becomes more analytical. They are capablabstract thinking, better
articulation and of developing an independent idggl These are truly the years of
creativity, connectivity, exploring individualisnidealism, buoyancy and a spirit of
adventure (Rich, 2003). But these are also thesye&rexperimentation and risk-
taking, of giving into negative peer pressure, akirig uninformed decisions on
crucial issues, especially relating to their bocesl their sexuality. Adolescence is
thus a turning point in one’s life, a period of ieased potential but also one of
greater vulnerabilitied.arson, 2000).
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1.4.3. Concerns of Adolescents especially thosdated with Education

Adolescence is marked by immense turmoil in ematioand behavioral
spheresSome of the adolescents find the school work diffior have problems in
concentrating in the class. A few of them are naisgl disruptive; they get into tricky
relationships with friends and friendship groupsm® of them do not get along with
teachers, feeling that they are labeled as ‘troublkers’ (Timalsina, Kafle and
Timalsina, 2018). Adolescents who are in the schawgk an acute need to demonstrate
competence and be recognized for any achievemewt\Jey small it may be. Those
who fail in academic achievements may be tempteduiv trying, or end up in
misbehaving or seeking anti-social avenues of gehients and recognition (Steinberg,
1993; Wigfield and Eccles, 1994b). The major donmdidisturbance during adolescence
is the conflict with parents, therefore they havaochdisruptions, risk behaviours and
peer pressure which affects their relationship$ wetachers in the school as a result

they get more distracted and fail to concentrat@éir studies (Arnett, 1999).

A large number of children in a class are challsnfpe the teacher wherein
he/she has to give individual attention to theseestits on homework questions or in-
class assignments. Large class sizes breed rowdgrdt behavior so the teachers are
forced to undertake behavior management in additoomproviding an educational
curriculum (Athawar, 2015). Through the formal edgfien system only 5% of the
adolescent population can receive skill training avhen a large number of school
going children are out of the school, they are ilegkand unable to identify or use
opportunities for career advancement (Ramanujarh5R0Adolescents who are ‘at
risk’, such as orphans, child-labourers, streetidotin and victims of riots and natural
disasters, do not have access to school educalios. section of youth become
aimless and jobless (Singal, 2002).

In India children who can afford to study undertéd@rning in different schools
like English-Medium schools affiliated to the upec@BSE (Central Board of Secondary
Education), CISCE (Council for the Indian Schookxt@ficates Examination) and IB
(International Baccalaurate) examination boardterioig globally recognized syllabi

and curricula. Those who cannot afford private stihg, attend English medium



35

government-aided schools, affiliated to state-les@mination boards. Government or
municipal schools cater to the children who conmnfreconomically disadvantaged
background. The quality of education that youngpbed India receive varies widely

according to their means and background, whichw®aying and problematic trend

(Lall, 2005).

The traditional educational systems gave importatoacelevelop skills like
reading, writing and arithmetic. But to meet thegant day real life situations like
growing unemployment, poverty, inequality, violeraogd environmental destruction,
one is challenged to acquire and learn the conaékiuowledge and skills to face the
fast changing society. Society demands more slaltslities and creative problem
solving potentials in school children as an outcoofieeducation which is a big
challenge at the present scenario (Vranda and RHd,).

1.4.4. Policies of Government related to Adolescen

Adolescence is a phase of rapid growth and devedapauring which physical,
physiological and behavioral changes occur. Ad@esphase is a transitional phase
in life and the adolescents are neither child ndultaat this stage and are full of
energy, have significant drive and new ideas. Yoangd growing children have poor
knowledge and lack of awareness about physical @swthological changes that
occurs during adolescence and the ill health affgcthem. Existing Adolescent
health programmes focus on rendering servicesifikaunization, health education
on sexual and reproductive health, nutritional edioo and supplementation, anemia
control measures and counseling. For this, The @owvent of India has started a
national programme known as “Rashtriya Kishor SwathKaryakram” in 2014.
However, India as a country does not have an adeh¢dhealth policy till date and
hence the country requires a national adolesceatheolicy (Samal and Dehury,
2017). Sexual and reproductive healtlutrition problems, substance abusental
health, road traffic accidentstentional violencenon communicable diseasesd
adolescent labour, are major concerns relateddteacents health.

Population Policies are formulated to address tiveat needs for contraception,

health care infrastructure, and health personnal, t8 provide integrated service
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delivery for basic reproductive and child healtihec& he main objective is to achieve
a stable population at a level consistent withréggriirements of sustainable economic

growth, social development, and environmental taia.

The National Commission for Women was set up byAanof Parliament in
1990 to safeguard the rights and legal entittemehtsomen. India has also ratified
various International Conventions and Human rigimstruments committing to
secure equal rights of women. Key among them igdh@cation of the Convention
on Elimination of All Forms of Discrimination Agash Women (CEDAW) in 1993.
Gender disparity manifests itself in various formig most obvious being the trend of
continuously declining female ratio in the popuwatiin the last few decades. Social
stereotyping and violence at the domestic and tadievels are some of the other
manifestations. Discrimination against girl childyeadolescent girls and women

persists in many parts of the country.

From the above information one can see that In@Giavernment is concerned
about overall development of adolescents. Impartifeg skills will improve the
adolescent health and other specific issues. Eglelescent boys need special care in
competitive environment. Educated girls and mottes only achieve success in

promoting reproductive healthcare issues.

1.4.5. Problems of School Children and Life Skillsas a Tool to Enhance their
Capabilities

Globalization has not only affected the economyneJdt has affected every
individual, their behaviour and the society in aolghand further leads to adolescent
problems. There are wide normal variations betw#en time of onset and the
attainment of full maturity. Drug abuse, homelessnecrime, delinquency, mental
illness, suicide, school dropouts and numerous roeeial problems are very
common these days. Adolescence is the age of chamget is a period of active
growth and development-physical, sexual, social antbtional. As people live
together personal problems, family problems androamity problems are part of life

because they are relational. The changes takinge gla our society have affected
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them in every sphere of life: political, economitdasocial. It is a vulnerable time
when kids can develop unhealthy habits that grow problems in their adult life.
Behavior issues of adolescence, which are quitentmm also crop up during this

time, making it impossible for parents to reachtoutheir teenagers.

Outdoor activities are disappearing as there isnarease in the number of
children playing computer games instead. Childremehbecome screen-addicted.
Experts believe that the lack of outdoor activisyhiaving a significant impact on
children’s health as they exercise very less inftesh air. Children are attached to
electronic tablets, computers, mobile phones, vigames and television show.
Spending of much time with hi-tech gadgets makesctmldren more vulnerable to
ADHD, vitamin D deficiency, depression and chronieight related diseases.
Spending more time indoor means that exposure ¢ogibod outdoor light that
children need in early childhood is reduced thengloyeasing risk of myopia in eyes

already streamed and stressed due to using higeabipets with small screens.

Daily overuse of media and technology has a negatffect on health of all
the children pre-teens as well as teenagers matkiagn more prone to anxiety,
depression and other psychological disorders, dsaweaking them more susceptible to
future health problems. Experts worry that the asloonedia and text message that
have become so integral to teenage life are promatind lowering self-esteem.
Modern teens are learning to do most of their comoation while looking at a
screen, not another person. Children feel that #neynyper connected but they do not
realize that they are missing out on social skillss also surprisingly easy to feel

lonely in the middle of all the hyper connections.

Using social media increased youth’s exposure tim hsometimes contributed to
social isolation and depression. It also openeddber to cyber-bullying. Cyber-
bullying is growing among school students and isoamted with their increased
access to smart phones. Most of the data on thH#gmocomes from students from 12
to 18 years of age. The impact of cyber-bullyingstudents not only can affect school
performance but it can lead them to commit severaec Today, more students and

teens have access to technological mediums tharbef@e. Technology has become
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an integral part of most of the children. Cyberiing can lead to harms ranging
from short to long-term physical, psychologicalcisbor academic effects.

Now-a-days children come from nuclear family ofteave single- parent. The
family structure affects the children’s cognitivadabehavioral development. The
family environment within the home has an impactabiidren. If the adolescents
have positive home environment they are able t@ l@akealthy relationship with their
peers and other associations becomes wholesoméodirem proper attitude and
control of behavior. It has been found that thddebih who do well in life are loved,
supported and encouraged by their parents (KauiSamgh, 2015). Achievements in
academics are directly connected to the persoryshassocial well-being because it
is directly influenced by the demographic and psyogical factor (Subasree, 2015).

To prepare the pupils to face the challenges d dige, life skills education
has to be a special subject in school which wibpmnd to the needs of the
contemporary world (Mahmodi and Moshayedi, 2012 kkills education promotes
mental well-being in the young people and empoweesadolescents to take more
responsibility for their actions. It is not the gwf schools to provide only knowledge
and information (Kaur and Kaur, 2016) because tifigriation is available so easily
everywhere at this juncture however, it is moreont@nt to equip the young people
with right information which will help them to makeformed decision (Parida,
2015). In India today adolescents are more expdsethformation and cultural
alternatives than in earlier periods. This providee adolescent with culturally
diverse choices, which cannot be easily exercisassl td economic dependence on
parents, or prepare them for a global successfult dde of competition and
independent functioning which is possible only thglh enhancing their psychological
competencies through life skills training (VrandalaRao, 2011).

Adolescents (10-19) in India represent almost dwrel-tof the population. The
adolescent and youth population determines theepremnd future human resources of
the Nation India, known as the youngest countyéworld. This demographic dividend
can be utilized as an asset in order to deal vetleial issues existing today. Investing
adequately on their education will transform thessources into human capital.
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1.5. LIFE SKILLS
1.5.1. Concept and Definition

Life Skills Education (LSE) has a long history afpporting child development
and health promotion. In 1986, the Ottawa ChadeiHealth Promotion recognized
life skills in terms of making better health ch@celhe 1989 Convention on the
Rights of the Child (CRC) linked life skills to echtion by stating that education
should be directed towards the development of Hilel's fullest potential. The 1990
Jomtien Declaration on ‘Education for All' took #evision further and included life
skills among essential learning tools for surviapacity development and quality of
life. The 2000 Dakar World Education Conferencekt@o position that all young
people and adults have the human right to benefinfan education that includes

learning to know, to do, to live together and tg bed included life skills.

Life Skills Education is now recognized as a metilogy to address a variety
of issues of child and youth development and thiem@sponses in UNGASS
(United Nation General Assembly Special SessionHHWAIDS (2001), UNGASS
on Children (2002), World Youth Report (2003), Wbrogram of Human Rights
Education (2004), UN Decade on Education for Snatade Development (2005), UN
Secretary General's Study on Violence Against Caild2006), 51 Commission on
the Status of Women (2007), and the World Develagnieport (2007), UNESCO
Approach paper on Education (2015), etc. In Ind@ious policies on children,
adolescent and youth categorically mentions theonmapce and need of life skills
development like population policy (1976), womenpemerment policy (1990),
health policy (1983), skill development policy (Z)PQyouth policy (2014), Draft New
Education Policy (2019), etc.

The International Bureau of Education (IBE) derivissunderstanding from
the Dellors’ Commission Report (1996) i.e. FourldPd of Learning - learning to
know, learning to do, learning to be and learniadive together- and defines life
skills as ‘personnel management and social skilisclv are necessary for adequate

functioning of individuals on an independent badixlors, 1996, P. 22).
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The UNICEF defines life skills as ‘a behaviour cgamr behaviour development
approach designed to address a balance of thras, &m@owledge, attitude and skills’

(Draft final report, p. 12).

According to WHO, (1997, p.1) “It is a person’s lggito maintain a state of
mental well-being and to demonstrate this in adapénd positive behaviour while
interacting with others, in his/her culture and ieowvment” Life skills are defined as
the “ability that can be imbibed and improved thgbupractice to translate the
knowledge attitude and values into positive behavido deal efficiently with the
needs and challenges of everyday life” (W H O 19978). WHO (1997) further adds
that life skills are the abilities for adaptive apdsitive behaviours that enable

individual to deal effectively with the demands aiéllenges of everyday life.

Life skills are defined in the Targeting Life Skil[TLS) Model (Hendricks,
1996) as “Skills that help an individual to be sgsful in living a productive and
satisfying life.”

A skill is a learned ability to do something wedlo life skills are the abilities
that individuals can develop to live a fruitfuldifLife skills are psychosocial abilities
that enable individuals to translate knowledgeifumtes and values regarding their
concerns into well informed and healthy behavidide skills are accepted as
valuable and worthwhile, can effectively influentee development of academic
success, peer relationship, family relationship,pleyment, and extra-curricular,
leisure activities and positive attitude towards (Kaur and Singh, 2015). Life skills
have a great role in enhancing adolescents intouiful and healthy citizen of
tomorrow, helping them to handle challenges andth{pthe challenges of day to day
life in a healthier, programmatic and constructivey. Empowered with such skills,
young people are able to take decisions based logi@al process of “what to do,
why to do, how to do and when to do”. A positivBtatle is essential to cope with the
rapid changes which happen in the life of a youdglescent in the areas of body,
mind and soul. Different values need to be expesdnat different levels and
internalized through development of appropriatereggion. Social skills are needed

to use values throughout the day. Young people tee¢hink about them, reflect on
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them and carry them into their personal and sdesies. They need to be able to see
the effect of their behaviour and choices and dgy&ito socially conscious citizens.
One can develop Knowledge, Attitudes, Value Enhdntéde-Skills (KAVELS),

accurately, objectively and scientifically.
1.5.2. Core Life Skills

Core life skills are essential skills that youngple need to be fully prepared
for to work in a global economy. It sometimes reddrto as deep learning. These are
the 21st century skills to introduce young peopleé¢w ways of working, new ways
of thinking and a new ways of living in a global neb These skills are needed in
many work environments. Life skills empower yourepple to take positive action to

protect them and promote health and positive soelationships.

Life skill is an ability that makes the differeniteeveryday living and it helps
a person to perceive and respond to effectively @mdectly significant events. It
gives a person self-direction and protection tal laaatisfactory life and to contribute
to the society. It enables a person to functioraively in a changing world. It
explores alternatives ways, pros and cons, makemah decisions in solving each
problem or issue as it arises. It is able to eshlgrotective interpersonal relationship
with others and education to fight poverty and eusibility, communicate effectively

to say no and to be assertive and decisive inrsglproblems.

There are numerous skills that can be categorizddeaskills and the nature
and definition of life skills differs across culag and settings. But there is a core set
of skills that are at the centre of skills-basetiatives for the promotion of the health
and well-being of children and adolescents and helpompetence development in
the youngstersAfter long deliberations with various UN agenci®8HO has come
out with Ten core Life Skills namely; self-awaresiesmpathy, creative thinking, critical
thinking, decision making, problem solving, effgeticommunication, Interpersonal

relationship, coping with stress and coping witho&on.
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Figure 1.5 Graphic representation of core life shis
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1.5.2.1. Self-awareness

Self-awareness means the recognition of ‘self’ @arnd the awareness about
oneself (self-consciousness). It makes the studemderstand their strengths,
weaknesses, opportunities, threats, in securikes and dislikes. It helps the students
to comprehend his/her self-worth, self-value andettgp the confidence to face the
challenges of life boldly. Developing self-awareh&an help students to recognize
their stress or the feeling of being under presslirenables one to identify one’s
weaknesses or negative personality traits and colesgly helps the person to work

on him/herself and improve oneself.
1.5.2.2. Empathy

It is the ability to understand and accept onedifgs, emotions, problem and
difficulties. Empathy is our mental ability to aptedthers without any prejudices and
biases and to imagine what life is like for anotherson, even in a situation that we

may not be familiar with. It enables a person taemstand the feelings of others in
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distress and helps in reaching out and in providémgotional support to them.
Empathy encourages nurturing behaviour for those weed care and assistance.
Empathy can help a student to know and accept ti¢rey may be very different
and from diverse cultures and origin. It nurtureenh to be genuinely interested

towards people in need of care and assistanceotardnce.
1.5.2.3. Effective Communication

Effective communication is described as the abildyexpress oneself, both
verbally and non-verbally in ways that are appraijgrito our cultures and situations. It
is the ability to communicate clearly and precisélynables an adolescent to express
his/her opinion, needs, desire, and fears clearlyding both verbal communication
and non-verbal expressions. A person with good comication skills, learn to listen
actively to others and is aware of the importanteraerstanding what others are

about conversing.
1.5.2.4. Interpersonal Relationship

Interpersonal skill helps to initiate and maintawsitive relationship with the
other individuals, Relating with others is an imjpot life skills and one of the most
important forms of human intelligence and is calkesi people skill. This provides
warmth, care, support and collaboration that gi¥e. linterpersonal relationships
teach the students to know the importance of miaimig and sustaining positive
relationship with other people. It also enabledatiis to end relationships constructively.

1.5.2.5. Creative Thinking

Creative thinking is the ability to generate inntva ideas and translate them
from abstract thought into reality. It is novel way seeing and doing things. It
enables the students to be innovative and thinkobdhe box. It consists of ideas,
shifting perspective easily, conceiving somethirggvrand building on other ideas.
Creative thinking is typically used to refer to tlaet of generating new ideas
approaches or actions. It helps an adolescent dponel in a flexible manner to

various challenges of life and adapt to changekdyidt enables him /her to explore
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the possible available alternatives, to access tuogisequences and to create original

ideas to guide them to look for new perspectives.
1.5.2.6. Critical Thinking

Critical thinking is self-directed and self-discip thinking based on logical
reasoning and objectivity. It is the ability to éqe the various sources of information to
particular problems and to analyze rationally betties without judging. Critical
thinking improves the quality of thinking by takirparge of the structures inherent
in thinking and imposing intellectual standards mpleem. Critical thinking enables a
person to analyze information and experiences édigi@and objectively. It also helps
to recognize and assess the factors that influatitedes and behaviour, such as
values, peer pressures and the media. This skisha both problem solving and

decision making.
1.5.2.7. Decision Making

Decision making is the ability to deal construclverith important issues in
our lives and take appropriate decisions and astidinhelps to choose the best
amongst the various alternatives or opinions inyrida situations. It is the skill to
analyze the pros and cons of alternatives and tepcresponsibility for the
consequences of the decision with confidence. iiegistudents to take decision on

the basis of facts and shoulder responsibilityatzefthe consequences.
1.5.2.8. Problem Solving

Problem solving ability is to solve problem constively and to understand
that problems are inevitable. This skill assistganolving a conflict and reaching a
solution. It develops the ability to get out offaifilt situations and achieve the goal
without using anger, coercion, defiance and aggressehavior. Problem solving is a
process that provides an opportunity for a posiéige It enables a student to solve the

problem by adopting creative and critical thinking.
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1.5.2.9. Coping with Emotions

Coping with emotion assists a person to know his taelings and those of others
and respond appropriately to those emotions. Tihergkes a person understand that strong
feelings are normal and that feelings are neu@leptance of feelings is the first step to
control them; this enables a person to learn hegitbsitive and safe ways to express their
feelings and also increases the ability to ideigyor her emotions. It helps students to know
the effect of emotions on behaviour and learneset to emotion appropriately. Students
learn the techniques to control excessive emotikesanger and sorrow. They understand
the adverse effect of negative emotions if one cmésespond appropriately.

1.5.2.10. Coping with Stress

Coping with stress makes a person identify the gupf stress and stressful
situations in life. It also enables a person toarsthnd the effects of stress and how to
relax before worsening the situation. It helpsaimgng the strength to cope with positive
or negative stressful situations. It enables agoets deal with accompanying emotions.
In looking for the most beneficial solution thisilEknables the students to recognize

the sources of stress, effective stress, techniquesntrol stress and overcome it.

1.5.3. Classification of Life Skills
Figure 1.6 Classification of life skills
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1.5.3.1. Social Skills

Self-awareness, empathy, interpersonal relatioaslaipd communication skills
are classified as social skilladolescents need social skills for building postand
healthy relationships with others including peefsopposite sex. They need to
understand the importance of mutual respect andlsodefined boundaries of every
relationship. Social skills are the skills that uee to interact and communicate with
others every day. They include verbal and non-verbamunication, such as speech,
gestures, facial expression and body language. |ID@wng social skills is about being
aware of how we communicate with others. Sociallsskacilitate in strengthening
relationship by helping adolescents to understahdmselves, appreciate the
importance of friends and family and helping themrprove their communication
skills. Social skills of children are effectivelgean when they participate in games,
communicate and help each other (Oden and Ashér,)19

Social skills are crucial in making and sustainfrigndships and are vital in
enabling an individual to have and maintain positiateractions with others. It is
imperative that individuals to have ‘empathy’ assthllows them to respond in an
understanding and caring way to how others arenig@¢Masters and Furman, 1981).
Social interactions do not always run smoothly andndividual needs to be able to
implement appropriate strategies, such as confésblutions when difficulties in
interactions arise. Human beings are sociable awdlop many ways to communicate
their messages, thoughts and feeling with otheasGteca & Santogrossi, 1980).

1.5.3.2. Thinking Skills

Thinking skills are decision making and problemvsay which include
understanding the consequences of the actionsinuateg the alternative solutions
to problems. Evaluating one’s perceptions of sactams and beliefs; self-evaluation
and values clarification fall under critical thimigj. Creative thinking is also one of the
most important skills of thinking skills. These liskhelp in understanding the physical,
physiological, mental and emotional changes duypingerty, thereby helping adolescents
to cope with these changes and help them planhmiglife.
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Thinking skills promotes effective questioning aegtend oral responses.
Creative thinking has implications on intellectyalisciplined process of actively and
skillfully conceptualizing, applying, analyzing,rghesizing, and evaluating information
gathered from, or generated by, observation, ezpee, reflection, reasoning, or
communication, as a guide to belief and action.a@re thinking results openness,
flexibility, autonomy, playfulness, humor, willingss to take risks, and perseverance.
Creative and critical thinking is effective for ingwing mental, physical, behavioral

health and competence among the adolescent (Ketgér 2013)

1.5.3.3. Coping Skills

Coping skills are characteristics or behavioratgratthat enhances person’s
adaptation. It is a strategy used to manage iatensotional experiences. They don’t
solve the problem or help to remove the problemess they help to tolerate or
manage the problem. They include managing stresgilating emotions, skills for

increasing internal locus of control (self-managetrand self-monitoring).

1.5.3.4. Negotiation Skills

Negotiation skills help in problem solving, decisionaking, maintaining
positive relationships. It also helps adolescedtypahygienic practices, improve their
nutritional status and choose to eat wisely. Tisdlks include self-awareness, effective
verbal communication, listening, interpersonaltreteships, reducing misunderstanding,
rapport building, problem solving and decision nmagkibeing assertive and dealing

with difficult situation.

1.5.4. Philosophical and Theoretical Underpinningsf Life Skills

The two landmark UNESCO publications, ‘Learning®’ known as ‘Faure
Report’ (1972) and Learning: the Treasuring Withor ‘Delors Report’ (1996)
recognizes that lifelong learning is integral tonaaningful human life. They have

been influential in promoting an integrated and haistic vision of lifelong learning.
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Faure report had stressed firmly establishingctireept of lifelong education at
a time when traditional education systems weredelranged (Faure et al., 1972). In
this interpretation life skills emphasize both wdplerson development and a life-
long learning perspective, i.e. learning throughdet The title learning to be focuses
on the human condition and on the role of educatowrthe development of every
individual’'s potential. This report recommends tbae no longer tirelessly acquire
knowledge once and for all, but learn how to bwitda continually evolving body of
knowledge all through life-‘learning to be’. Lifelg education is the master concept
for educational polices. It is not an educationatem but the principle in which the

overall organization of a system is found.

Life skills are captured in the simplest and deepesy in the four pillars of
learning of the Delors report (Delors et al., 1996}h outcomes of education relating
to four crucial areas affecting a self-fulfillingfd and contribution to societal
development. They are (1) learning to know whiclanseto master the instruments of
knowledge, (2) learning to do is to apply knowledgepractice, (3) learning to live
together and living with others means is to preaert resolve conflicts, and promote
peace and respect for other people, their cultanelsspiritual values and (4) learning
to be is to ensure all-round development of eadhvidual (Buchert, 2014). Since
then there are two additional pillars have beeggssted at the first World Forum on
Lifelong Learning held in Paris in 2008: learnirgg thange and transformation; and
learning to become. Because of the rapid chang&shvene taking place in countries,
regions and the world in general and in the lifendfviduals throughout their lifetime. It
constitutes a continuous process of forming whelds - their knowledge, aptitudes,

the critical faculty and ability to act.

Conceptual analysis forms an important part of tsisdy, as it builds a
theoretical foundation upon which the current reseas based, by reviewing the
relevant literature, relating them and thus fixthg research issue. Also it enables the
researcher to be acquainted with the current krogdeof the field in which the
research is being carried out. The researcher ptteto define as well as explain the
significant concepts and variables with the hel@wedilable theoretical schemes and
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research studies. This section analyses the theairéiase of life skills. There are
several theories relevant to life skills, howevessmimport theories like, child and
adolescent development, social learning, problehavweur, social influence, cognitive

problem solving, constructivist psychology theang anultiple intelligences are discussed.
1.5.4.1. Child and Adolescent Development Theory

The concept of child and adolescence developmestdeaeloped by Piaget
(1972) and further developed by Vygotsky (1978)edéntwo researchers have made
a foundation in developing and understanding tHeabeural matrix as well as other

developmental aspects extensively.

Learning to realistically evaluate oneself and ®mdilities is another important
process during childhood (Newman and Newman, 199B¢ Piaget believed that
adolescent person is able to conceptualize maniablas and is able to create a
system of laws or rules for problem solving (Piad&72). An adolescent’s concerns
about appearance can sometimes lead to unheakhingliand premature initiation
into sexual intercourse before achieving a levecagnitive or emotional maturity
(Eccles, 1999). Self-efficacy is another dimensainthe developing self-concept.
Self-efficacy can be defined as the “degree to Wwhindividuals view themselves as
being valuable, as causally important people amrdeffiective in shaping the events
and outcomes in their lives” (Tyler, 1991, P. 4cial interactions become increasingly
complicated as children move into adolescence. Mione is spent with peers, and
interactions with opposite-sex increase. Duringséheritical years, children either
learn to be competent or productive or feel inferishich can lead to long-lasting
social, intellectual emotional consequences (Hareteal., 1998; Csikszentmihalyi
and Schneider, 2000). Moral development is an itambr dimension of human
development. It can be defined as the developmenaloes and rules a person uses
for balancing or adjudicating the conflicting irgets of the self and others (Western,
1996). Kohlberg described the stages of developniesit moves from a child’s
preoccupation with the consequences of behavioumaself to moral judgments that
incorporate the rights of others, and eventuallgoiporate universal principles of
ethics (Newman and Newman 1998; Kohlberg, 1976).
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1.5.4.2. Social Learning Theory

This theory, which is also known as the Cognitiaei8l Learning Model, is
largely based upon the works of Albert Bandura (Bam, 1977). His research led
him to conclude that children learn to behave tgloboth instructions (i.e., how
parents, teachers and other authorities and rotieladell them to behave) as well as
observations (i.e., how they see adults and peelaving). Their behaviour is
reinforced, or modified, by the consequences oir thetions and the responses of
others to their behaviour. Children learn to beh#dwveugh observation and social
interaction rather than just through verbal indinrs. Bandura also stressed that
self-efficacy, defined as confidence in one’s dieti to perform appropriate behavior,
Is important to learning and maintaining behaviaespecially in the face of social
pressure to behave differently. Thus skills develept not only becomes a question
of onward behavior, but of internal qualities (swashself-efficacy) that support those
types of behaviour (Bandura, 1977). Social learnthgory had two profound
influences on the development of life skills andiabskills programme. One was the
necessity of providing children with methods orliskiior coping with internal aspects
of their social lives, including stress reductisealf-control and decision making. Most
life and social skills programme address theselsskilhe second was that, to be
effective life and social skills programme needéplicate the natural processes by
which children learn behavior. According to sodedrning theory, skills teachings
needs to replicate the natural processes by wtidbdren learn behavior, modeling,
observation and social interaction. It further states that reinforcement is important
in learning and shaping behaviour. Positive reicdonent is applied for the correct
demonstration of behaviours and skills; negativeanrective reinforcement can be

applied for behaviours or skills that need to beistéd to build more positive actions.
1.5.4.3. Social Influence Theory

Social influence approaches are based upon the eid@dkndura as well as the
psychological inoculation theory developed by redeears, including McGuire (1964,
1968). Social influence approaches recognize thigdren and adolescence will come

under pressure to engage in risk behaviors, suctolzcco use. Social pressures



51

include “peer pressure, models of smoking pareartd, smoking-related messages in
the mass media that feature attractive smokersarfgv 1998). This theory was
spurred by research demonstrating that programhatsrterely provided information
on the consequences of risk behaviours (such akisg)pand /or used to fear to try
to prevent children from engaging in these behasgiowere unsuccessful research into
this programme found that, “Fear induced by knog&edf the long-term dangers of
smoking appeared to be insufficient to prevenbitset among many young adolescence,
when exposed to social pressure to engage in thavhm”. This approach was first
used by (Evans, 1976) in a smoking prevention @ogne. By adopting the approach
of social learning theory, peer and social pressorengage in unhealthy behaviours
can be controlled by addressing them before thiel dniadolescent is exposed to the
pressures. Thus points towards early preventioherathan later intervention.
Teaching children resistance is more effectiveeducing behavior problems years
than just providing information or provoking feaf the results of the behaviour
(WHO, 2003).

1.5.4.4. Cognitive Problem Solving

The competence-building model proposed by Shure @ptvack (1980)
theorizes the teaching Interpersonal Cognitive Brotsolving (ICPS) skills of children.
Young age can reduce and prevent negative, indilkated impulsive behaviours.
Research shows differing levels of interpersonaikihg skills in children displaying
positive social behavior versus children displayearly high risk behavior. The
defining skills focus on the ability to generateeahative solutions to an interpersonal
problem and secondly, the ability to conceptualize consequences of different
behavior. The relationship between these probleringpskills and social adjustment
was not only found in the pre-school and kindemgarichildren, but also in
adolescents and adults. An intervention based smdsearch, the ICPS intervention
(also called “I can Problem Solve”), develops ipggsonal cognitive problem solving
skills starting in preschool, with the ultimate goapreventing later and more serious
problems by addressing the behavioral predictoesadly stages in life. The strategy

of teaching interpersonal problem-solving skills edrly developmental process
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(childhood early adolescence) develops a strongdation for later learning. Further
focusing on skills, self-awareness and self-managgras in anger management or

impulse can reduce or prevent behavioural problems.

1.5.4.5. Problem Behaviour Theory

Developed by Richard Jessor, it recognizes thaeadent behaviour (including
risk behaviour) cannot be reduced to a single souicis the product of complex
interactions between people and their environm@nbblem behaviour theory is
concerned with the relationships among three caegm®f psychosocial variables:
(1) the personality system (2) the perceived enwrental system and (3) the behavioral
system. The personality system includes ‘valuepeetations, beliefs attitudes and
orientations toward self and society.” The peragigavironmental system concerns the
perceptions of friends and parents’ attitudes towaone’s behavior. Similar to
Bandura, the behavioral system is usually descriagda certain set of socially
unacceptable behaviour (the use of alcohol, tobaodoother drugs, sexual behaviour
by persons below a certain age, delinquency eteyeping skills such as values
clarification (to better understand one's own valaad beliefs) and critical thinking
(to clarify recognize and analyze the values of gbeial environment) can have an
impact on behavior, and can be even more effeativeoordination with programme
that affect other variables, such as poverty redngbrogramme and clinical health
services for school dropout prevention. The impita of this approach is in
moulding the attitudes of the children. According this theory, activities are
influenced by an individual's values, beliefs arttit@des and by the perceptions of
friends and family about these types of behavitrer&fore, skills in critical thinking
(including the ability to evaluate oneself and tlaues of the social environment),
effective communication, and negotiation are img@trt aspects of skill-based
education and life skills. Building these types ioferactions into activities with
opportunities to practice the skills is an impottgart of the learning process
(WHO, 2003).
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1.5.4.6. Multiple Intelligence Theory

The theory of multiple intelligences has importanplications for education
system. It proposes several other ways in whichntlagerial might be presented to
facilitate effective learning when a teacher isihgwlifficulty reaching a student in
the more traditional linguistic or logical ways ioktruction. Gardner (1993) suggested
that all human beings are born with eight intelliges that take into account the wide
variety of human thinking capacities. These incllidguistic, logical/mathematical,
musical, spatial bodily / kinesthetic, naturalisiterpersonal and intrapersonal
intelligences. Classroom instruction focuses omuistic and logical/mathematical
abilities but in order to develop the eight mukiphtelligence children need to be
exposed to effective teaching learning process larwder range of indoor and
outdoor activities which will bring out the talentisat is hidden in them. Different
varieties of activities will stimulate the childréo be themselves and express beyond
academic. The integration of community servicenesy into the school curriculum
enhances these eight intelligences among the ehildChildren need to be involved
in community oriented activities because the neadbsproblems of the communities
are numerous where they are impelled to use diftereethods to solve the problems.
The involvement of children in active learning nadh stimulates the use of musical,
spatial, naturalist and other intelligences (Mafignuet al., 2001). Multiple intelligence
is developed in a different degree in each indiglddepending on the use of their

intelligence in different level.
1.5.4.7. Emotional Intelligence

According to Goleman (1997) psychologist defines¢hare five main elements
of emotional intelligence self-awareness, selfigagilon, motivation, empathy and
social skills. Emotional intelligence is the alylib understand and manage emotions
in an effective manner. Anyone with higher levelemotional intelligence is able to
manage their emotions and relate to others ardue s well as use their emotions
to facilitate their thinking and understand the &ors of others. This can help to

improve self-motivation, effective communicationlis&nd confident learners.
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Community service learning framework is designedellaon theory of the
emotional intelligence to bring out the life skispecially coping with emotions and
coping with stress. When children come in touchhwiite community they develop
social skills as they interact with the communitydaas they get in deeper into the
needs of the community. The children are led intepekr reflection on the injustice
structures that prevails in the community, theydmee aware of themselves and
society which enhances to develop their emotiokdlss Emotional intelligence is
emphasized in community service learning becausth@asstudents are constantly
working with their peers and with community membeks humans they are relating
and interacting and hence they tend to make a ofetbeir relationships. Reflection
which is one of the important components of comnyuservice learning helps the

students to become aware of themselves, one-stibthers.

The meaningful learning theory was founded by DaMddubel. This type of
learning is relational and links new information @risting knowledge. It is active,
constructive and durable. According to his thedoylearn meaningfully, individuals
must relate new knowledge to relevant concepts thkgady know and the
construction of knowledge begins with our obseoratnd recognition of events and
objects through concepts we already have. It reguactive learning techniques.
Teachers need to demonstrate to the students widdrgs do not know. It implies
understanding. It helps them to achieve deep legrimstead of rote learning. When
the facts are meaningful it makes sense to theeatachnd they are able to retain the
information a lot better. The most important sinfgletor influencing learning is what
the learner already knows. The most crucial elenmmembheaningful learning is how
the new information is integrated into the old khedge structure. Community
service learning is integrated into school curicalto deliver meaningful learning
among students as they practise the abstract kdgejeand use meaningfully what
they have already learnt in their text. They aaoadingly and the new knowledge

gained is connected with their previous knowledge.
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1.5.5. Approaches in Life Skills

An approach means a general philosophy and strategycareful plan or
method for achieving a particular goal. Life skéipproach refers to a good interactive
education methodology. It uses a wide variety oftip@atory and interactive
techniques. It is a comprehensive multi strategyr@gch. The goal of this approach
is to promote healthy sociable behaviour and togmeor reduce risk behaviours as
well as make a positive impact on knowledge andud#. Life skills education
should not be looked into as a subject but viewed grocess fitting within the
framework of four pillars of education namely leagto know, learning to do, to

live together and learning to be.

Figure 1.7 Diagram showing approaches of life skd education

* HIV/AIDS
* ADOLESCENT PREGNANCY
PREVENTIVE * CHILD ABUSE
* SUBSTANCE ABUSE
* VIOLENCE PREVENTION
*  PSYCHO-SOCIAL DEVELOPMENT
CAPABILITIES/ NEEDS
CLASSICAL COMPETENCY " * ASPIRATONOF THEINDIVIDUALS
*  BUILD SELF RESPECT AND OTHERS
APPROACH e *  THINK AHEAD

* BEING IN-CHARGE OF OUR EMOTION
RESILIENCE |— .|+ MAINTAINING REALISTICOPTIMISM
LIFE SKILLS «  RFARING OUT TO OPPORTUNITIFS

EDUCATION

‘HIGER ORDER’ THINKING SKILLS
COMPREHEND

ANALYZE

AWARE OF THEMSELVES

REFLECTIVE |[——*

CONTEMPORARY
APPROACH

BUILD TRUST AND RELATIONSHIP
WORK IN COLLABORATIVE WAYS
CAPACITY BUILDING

CREATE SUSTAINABLE CHANGE

STRENGTH ———

(Source: self)

These approaches can be classified under two bratetjories namely the
classified approach and contemporary approach. Glassified approach that
encompasses the preventive approach, the compesamypach and the resiliency

approach whereas the contemporary approach enceegpa®flective thinking
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approach and strength based approach. Classicabaghes mostly taught by a
developed training module, guest lectures, bramnghg method, working in small
groups and role play to discuss and practice thiés gkulhane, 2014). Reflective
thinking approach and strength based approachezahtb holistic development of a
person (Ranjan & Nair, 2015).

1.5.6. Life Skills Education and its Importance

Life skills education promotes mental well-beingthee young people and
empowers the adolescents to take more respongifaltitheir actions. The pedagogy
of life skills education is experiential learninty.influences psychological health,
attitudes and values leading to positive behawmt i helps to prevent risk behavior
(Nori, 1998). Life skills education is designedhelp one to process and structure
one’s experiences and facilitate the practice antfarcement of skills

“Life skills education is designed to facilitateetlpractice and reinforcement
of psychological skills in a culturally and devetogntally appropriate way. It contributes
to the promotion of personal and social developmérg prevention of health and
social problem, and the protection of human riglft HO 1999). Life skills enable
the people to deal with challenging situations fnsly and successfully. It helps to
assess oneself and become aware of one’s strendthveaknesses. A continuous
process of realization challenges to change onitsige towards family members
and neighbors. It develops the social, individaald reflective skills of the people.
Life skills enhance abilities that help to facitédacommunication, negotiation, to think
critically, solve problems and make independentisiecs (Usha Rao, 2016). Life
skills education addresses the combination of pdggical and social (i.e. psychosocial)
factors that contribute to healthy behavior. Thelementation of life skills education
in schools addresses the needs of all children.pramotion of personal and social
skills is important aspect of health promotion m@ntions that aim to empower the
individual to promote his/her own health as wellths health of others and of the
community(Prajapati, Sharma and Sharma, 2017). Life skillscation introduces

learner-centered and interactive teaching methdidshacan have a positive impact
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on the relationships between teachers and pupdsngy people’s enjoyment of
learning, teacher’s job satisfaction, rates of doayp and absenteeism from school
(Rani and Menka, 2019).

Life skills have an impact on the teaching of acaidesubjects. There are
indications that life skills education can have asifive impact on academic
performances. Once the students or pupils feel tthey are involved in issues of
relevance to their own lives, they participate mamed learn more. Life skills
education can promote more pro-social behaviour smdesult in less delinquency
among adolescents. It helps to clarify the needyoafng people growing up in
modern societies. Life skills education is of parkar value to young people growing
up in multicultural societies and the skills proeuat appear to be amongst the ones
most highly valued by the future employers of yoyegple. Early prevention can be
expected to reap maximum rewards in regard to Bhyesociety, since the health and

social problems prevalent today have at their sodmponent of human behaviour.

The child in the present education system whichkadike a factory is
considered as a product because there is no pétsoch. Therefore personal growth
and development of the child is overlooked (Kurid@15). Inappropriate education
and training system does not help young people &Ramm, 2015). Since
information is available at the click of a buttat,this juncture it is very important to
equip the young people with right information whighl help them to make informed
decision (Parida, 2015). Adolescence needs helpgamthnce in decision making,
problem solving, critical thinking, developing inpersonal relationships, self-awareness,
coping with stress and coping with emotions. Infde# growing incidents of conflicts
and crisis, smoking, drinking, tobacco use and rotlistance abuse suicides crimes
and risk behaviours among the adults is a mattegreat concern (Bharath and
Kumar, 2008). Life skills are very important inghiegard as they enable individuals

to translate knowledge and attitudes into actudgitiais.

The central goal of life skills education is to emer the adolescents and
envision them to attain a meaningful and healtfey(Pujar and Patil, 2016). Life skills

education provides an integrated and holistic agpgrdo adolescent development and
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it is based on a framework where ‘core life skill&tlude thinking skills, social skills
and emotional skills (Parvathy and Pillai, 2015ifelskills education is designed to
facilitate the practice and reinforcement of psyogeal skills in culturally and
developmentally appropriate way. It contributestihe promotion of personal and
social development, the prevention of health amiaéproblems and the protection of
human rights (WHO 1999). The recent researches #hatthe life skills competencies
in the young are not adequate to address the agateof 21 century (Deffenbacher,
Lynch, Crede and Kuncel, 2008; Rao, 2011). To peephe pupils to face the
challenges of daily life, life skills education hsbe introduced as a special subject
in school due to which they will respond effectivéb the needs of contemporary
world (Mahmoudi & Moshayedi, 2012). Life skills echtion promotes mental well-
being in the young people and empowers the adoleste take more responsibility
for their actions (Nasheeda, 2019). The Central roaf Secondary Education
(CBSE), an autonomous body under Ministry of HunR@source Development
Government of India, New Delhi, reinforces life liskisports and games, co-curricular
activities as part of mainstream education and esighs laid on the need to include
life skills education for co-scholastic assessnwérihe student. The schools are now
mandated to provide and also to assess studenparameters of life skills (Parmar
and Katoch, 2015) but in many school the life skilssons are not handled properly
and there are no trained teachers to impart lilésgoaisy and Nair, 2018).

1.5.7. Models of Life Skills Training

UNICEF (2003) has classified various models of $ikdls training in vogue in

different countries followed by various agencidse Thost commonly used models are:
1.5.7.1. Formal

The Formal model is characterized by a school-bgz®egramme with a
specific curriculum that is designed to be delideas a subject. The formal primary
or secondary school curriculum is facilitated byeacher trained in the content and
methods delivered in schools, with time designatethe schedule for skills-based

HIV/AIDS education that may or may not be asses3dds model of life skills



59

training may be complemented by a guest speakeraandutside resource person

with extra-curricular projects and activities.

1.5.7.2. Cross-over

The Cross-over model is characterized by a schokéd programme with
extra-curricular life skills-based education adtes that are affiliated with schools
but not necessarily delivered in schools. The pigdints may be reached through
schools, school resources and facilities are ofteed. This model is facilitated by
somebody trained in the content and methods andrigted usually with the help of

the teacher, peer educators, guidance counseldrsoaiml workers.
1.5.7.3. Non-formal

The Non-formal model is characterized by programiinat are delivered
through community settings and organizations, sagchealth centers, drop-in centers,
worshiping spaces, street programme, women/youongles groups and clubs (e.qg.
girl guides/boy scouts). Typically the target is §outh just out of schools. However,
the model may include students as educators, ctorase learners. In this model the

curriculum is typically developed by NGOs, rathieasit government agencies.
1.5.7.4. Technology / Media

Educational messages, stories and activities aleedsd through local or
national communication channels, including TV, cadideos, comic books, storybooks,
audiocassettes, posters, the Internet, newspagiersfhese can supplement all of the

above mentioned models.

1.5.7.5. Piggy Back

With the Piggy-back model, HIV/AIDS is addressedthivi a programme
designed for another purpose (e.g. livelihood skllilding). This is effective when

facilitators are experienced in both areas (evglihoods and HIV/AIDS)
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1.5.7.6. Involuntary Situations

Involuntary situation programme are delivered witan institution or involuntary
setting such as detention centers and transitiarsé® It includes programme that
must be completed as a penalty (e.g. drunk-driziognseling courses). Facilitators
experienced in working with the participant grougynao the training programme.

1.5.7.7. Emergency Situations

In this model the life skills training programmeeatelivered and participants
are reached in a protective environment within éh@rgency setting such as child-
friendly spaces, refugee camps, health centemspshiping spaces. Learners include
children, young people, women and men, dependinghenlife skills topic (e.g.
landmine awareness, violence prevention, confliesolution, peace building,
HIV/AIDS prevention, health and sanitation). Therrezulum in this model is
typically developed by international agencies, gornernmental or community-based

organizations, rather than government.

1.5.8. Life Skills Intervention: Direct and Indirect

Life skills can be taught directly with the purpadeteaching specific skills or
indirectly by observation of the experience of tinld. Recent studies by Roodbari,
Sahdipoor, and Ghale (2013); Puspakumara (2011dtleTuCampbell-Heider and
David (2006); Smith & et al. (2004)learly suggest that life skills improves social
development, emotional and social adjustment, sfggean increase in compatibility of
children and public health. In Central Board of @etary Education (CBSE) the life
skills is given as the part of the syllabus. Theme many text books especially written
and used by many of them. Many researches in theipdicates how life skills can
be implemented as a training program, as an imé&oreapproach and its contribution to
healthy development of adolescents. According t@jépati, Sharma and Sharma,
2017) enormous efforts are made to impart or userdnt methods and techniques to
teach life skills among school students with thip led simple activities in classroom
settings. Many of the existing common methods #&sscoom discussions, debates,
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role play, brainstorm, story-telling, songs and @grcase studies, miming, poetry and
recitals and question and answers which orien¢éaaclt life skills directly. Life skills
approach promotes social, cognitive, emotional laeldvioral competencies that are
critical in reducing negative or high risk behagiavhich help the children to acquire
21% century skills (Kibret, 2016).

There are also other ways of imparting life skitisstudents. They are not told
explicitly that they intend to teach life skills. dly studies prove that involving
children in extra-curricular activities like phyaiceducation help them to gain
confidence and self worth (Barker, 2014). Studevtie are involved in planning and
taking active participation in out-door learningcbee responsible. Students become
friendly with each other, they make effort to getkhow each other and they enjoy
each other’s compar(Zoker, Helser and Taylor, 2016). They learn tokmeith each
other and when the committees place responsililitie the individuals and groups
they carry out to their highest satisfaction beeaiiss their program. The gap that
exists between students and teachers has beerededsithey become more interested
in each other (Crump, 2002). Keeping this in miQuaf, 2012) suggests variety of
clubs like eco club, interact club, creative wgtiand debate, science club, photography
club, robotics club, yoga club etc. children areamaged to be part of one or more
clubs. All the club activities supplement acadenacsl give the students practical
training which they require for day today life.Helps the students to display their

talent and gain life skills indirectly (Reeves, 800

Like one of these methods, community service legrieould be introduced as

an indirect method to teach life among the schbadticen.
1.5.9. Community Service Learning as an Interventio Method

Though several direct and indirect methods of irmipgrlife skills are in
place, community service learning method is noversally practiced as a method for
life skills development. Yorio and Ye (2012) suggesmmunity service learning as
both in-class experience and as an extracurri@aridras a result of the integration of

the service experiences in the community. Theanigffect of service experience on
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teaching and learning process. When high-qualitsnroanity service learning is
implemented it has important effects on youth’sagggnent. This type of learning is
experiential. Learning is not an individual actwvibut as a communicative process
which cannot be separated from experience of itsumence (Bradshaw, 2016).
Community service learning raises the possibilitymeoving beyond conception of
education in terms of the acquisition of skill setghink about how people co-create
situations of usefulness for particular ideas anwdnay of being or doing (Steinke and
Buresh, 2002; Govekar and Rishi, 2007). It providasique and important context
for teaching and learning for citizenship and htige involved (Cooks and Scharrer,
2006). Community service learning enables the stisdéo apply what they have
learned in mathematics, science class and othgg@abService experience helps the
students to learn skills and to gain a sense ofhmamity in a variety of ways through
experience (Sims, 2010).

Stott and Jackson, 200@ave noted that the youth are isolated and alidnate
from society because of a lack of bonding of fagmsighool and community. The role
of the school is to implement interventions to rawect youth and help them gain the
sense of communityCommunity service learning provides opportunityréoonstruct
and negotiate their identity, promote the studeatsake ownership and creates in
them a sense of empowerment (Chao, 2016). Servagggmme in the school means
to engage the students in experiential learningriies and provide them with an
opportunity to address the authentic social issnethe community (Farber and
Bishop, 2018). Experiential education covers a thn@nge of cognitive and affective
outcomes for students. It shows significant positeffects in student’s intellectual,
social, personal, civic, moral, and vocational depment. It improves student’s

psychological, social and intellectual developm&nirco, 1996).

By involving students in community service learniagtivities, they are
exposed to the realities and challenges of everjitayFarber, 2017). This practical
exposure may help in the development of life skillschool children. In this sense a
structured community service programme may enhéfecskills development of the
adolescent. The present study focuses on theseriem
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1.5.10. Strategies in Community Service Learning tdractor in Life Skills

Development

Community service learning is one of many teaclstigtegies that educators
use to combine classroom instruction with commuséyvice. Students participate in
the projects in their local community while applyithe concepts that they learned in
the classroom (Markus, Howard and King, 1993)slan experimental practice that
students require to apply to their theoretical kisalge. Community service learning
is a collaborative teaching and learning strateggighed to promote academic
enhancement, personal growth and civic engagent¢atand Prater, 2014). The
course design which includes critical reflectionaemnes students’ experiences
critically and articulates specific learning outcesn thus enhancing the quality of
their learning and of their serviRamsaroop and Ramdhani, 2014). The difference is
that the students do more than cleaning the sudiognof the community. It is an
intentional learning experience. For example: & gtudents engage in community
service learning they not only clear garbage fromstr@am, they also provide a
valuable service to the community. However, theyieto analyze, and discuss what
they found, identify possible sources and sharer¢isalts with the local population.
They analyze the reason for its uncleanliness awd ih can be reduced and reflect
upon what they experienced. (Jensen, 2006) advbdad¢ community service learning
connects deeply to the school curriculum, offerstigdents unique opportunities to
acquire new skills as they learn responsibilitypemxence satisfaction and provide
benefit to the wider community (Lowery et al., 2008 is a highly effective strategy
for engaging students’ interest in the curriculumad @ their community. The service
component and the learning component should congiemach other and neither
should be favored at the expense of the other.

Community service learning is an experiential l@ggrthat nurtures social and
cognitive skills, improve problem-solving, team-lding, leadership, communicative
and organizational skills (Demir et al., 2014). Couomity service learning, as
consistently reported by researchers is a heigteease of social responsibility. It
develops a positive attitude towards adults ancersthunderstanding and active
exploration of careers, enhancing self-esteem amavty in moral development
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(Eyler, 2000). Community service learning expereseacourages youth to feel more
self-competent to discover commonalities with aalbroange of people, and a more
encompassing and integrated understanding of sogiatal and political issues
(Yates and Younnis, 1996). Kackar-Cam and Schn#@i4, p.84) points out that,
“adolescence who are involved in out-of-time atiéd are more motivated and

cognitively engaged in comparison to other contextheir lives”.

In community service learning, students have a chdo experience different
type of activities which will help them to shapeeithcareer interest later in life
(Coetzee, Bloemhoff and Naude, 2011). Most adotdésosill be able to come out of
their nervousness or shyness and start to intesiicipeople they do not know (Kiely,
2005). One of the most important benefits of comityuservice is that it instills in
students a strong feeling of self-worth. Commusigyvice learning gives students an
experience in expressing their opinions in fronthed adults thereby increasing their
confidence (Niemi, R.G. et al.,, 2000). Camara (30&#plains in her research that
students would learn more effectively and becomteebeitizens if they are engaged
in service to the community and have this servigmiiporated into their academic
curriculum. For learning does not take place in ¢lessroom alone, it takes place
after school, on the weekends, on the playing dield the music room, and while
students are performing community service. She prasved in her research the
numerous benefits of community service learninghsas growth in self-esteem,
future engagement in political and civic interanp creating a sense of citizenship
and above all improvement of academic performarfcéh® students. Community
service learning is seen by the various boardsdoic&ion as an integral part of
education (Bettencourt, 2015; Tatebe, 2013).

Community service learning is an exciting topic tvelopmental research
because it directly addresses both theoreticabppiied issues. Moreover, researches
have proved that community service as part of tteal curriculum can eventually
enhance meaningful value development (Hedin, 1989)many Jesuit schools,
community service learning are common strategy dosuring that graduating

students who are open to growth, become intellgtecampetent, religious, loving
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and committed to doing justice (O’Keefe, 2015).d#ints who are involved in social
service programme encounter themselves and otmetdiad meaning in life (Su,

Yuling and Chen, 2014). The students involved imgwnity service learning activities
gain a sense of social responsibility and a deepderstanding of the problem faced
by the communities in which they serve (Koh et aD14). Students involved in
community service learning report that their feangl prejudices diminish with the

experience of helping others (Herzberg, 1994).

1.6. JUSTIFICATION OF THE STUDY

The purpose of this study is to explore the commyuservice learning in
schools and investigate its impact on life skilksselopment among school children.
Though there are many studies done on life skélgetbpment among school children
by using different approaches (Kaur, 2016; Sonl,&Mehta and Khamkar, 2015),
there are no studies done using community sereiaming as a method to inculcate
life skills among school children in Indian context illustrates the utility of
community service learning as a framework for thiegration across all the subjects.
It could be considered as pedagogy to impart lKdéiss(Parker-Gwin and Mabry,
1996). It could be used as a guide to involve childin outdoor activities (Fisher,
2015). It will offer real world experiences and t@mmunity as laboratory and all the
activities could be connected to the existing $y&

Participation in community service learning is alueation activity by itself
that helps in self-interrogation and enables theetts to think more seriously about
their lives (Rhoads, 1998). Community service leagnrmay be seen as an “encounter
with strangers” and it prepares students to comoataiin a culturally diverse world
(Radest, 1993). Community service learning may lamdated as part of the core
curriculum so that all students will have the oppoity to realize the relationship
between community, civic involvement and self-ietdr (Niemi et al., 2000). The
benefits of community-based learning activities mamnifold (Koh et al., 2014).

A network of life skills trainers provides life $ls training to enhance skilled
human capital (Ranjan and Nair, 2015). Not beingrawof different approaches,
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many are resorting to classical approaches inskils education. Several methods
and strategies can be adopted for life skills etioigaand training. Now-a-days
strength based approach is being used on a laade fec life skills education. Newer
methods like drama, theater, sports, games, artaretused as a medium for life skills
education (Vranda and Rao, 2011). Community serigegning is one unexplored
area to develop life skills. In this study, reséarcadopts strength based approach in
life skills as the foundation for life skills traimg and community service learning is
the tool for imparting life skills. Therefore, tla@m of the researcher is to investigate
the possibility of whether community service as qupuhy of learning will effect in

bringing out the ten-core life skills among childre
1.7. STATEMENT OF THE PROBLEM

The school can play a key role in developing litédls by making life skills
education a part of the school curriculum becabeeetis a decrease in moral values,
high insecurity and negative thoughts in our upecgmngeneration (Ajith Kumar &
Nair, 2015). It is important for students to deyekkills for application of knowledge,
teamwork and civic engagement in addition to camgiculum knowledge to prepare
for the demands of the 2icentury workforce. Students would “learn by doing,
applying knowledge to experience and develop skillaew ways of thinking (Lewis
& Williams, 1994, p. 6).

The United Nations Children’s Fund (UNICEF, 2008&ports that the content
of life skills programming was not always relevamd appropriate and the methods
used were always not effective particularly witlfetient types of learners. Many
programmes have not given provisions to supporhéga in the use of their new life
skills outside the classroom, to use with theirii@sor in their communities. To respond
to the need of teaching life skills, many studiagehbeen done in the field of life skills
education adopting various strategies. Literatexgew shows that no study has been

done in India on community service learning asrdaarvention to impart life skills.

Here the researcher proposes an experiential tearmihich focuses on

learning to serve and serve to learn. Communityiserlearning is an integrated
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programme within the school that can be introdusetias separate activity instead
students could apply their knowledge of what thayehlearnt in classroom for the

benefit of the community.

Therefore, the researcher investigated the poggilmf whether community
service learning as pedagogy of learning will éffiecbringing out the ten core life
skills among children.

Figure 1.7 Effect community service learning intevention

Community Service <: Reflective — Life skills

Learning Intervention Thinking Development
(Source: Self)

1.8. AIM OF THE STUDY

The aim of the present study is to understand comityservice learning

activities and its impact on life skills developmamong school children.
1.9. OBJECTIVES OF THE STUDY

1. To determine the life skills of school childrendying in 9" and 18" standard.

2. To develop a community service module for interi@ntamong high school
children.

3. To assess the impact of community service learmnthe development of life

skills among school children.
1.10. RESEARCH QUESTIONS

1. Whether regular community service is possible antagh school students?
2. Whether modular approach is relevant for doing comity service in the school?
3. Is there any positive impact of community servicaoag school children in

developing their competencies?
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. Is there any variation in the level of life skills on the basis of gender, religion,
types of school and family?

. Is there any attitudinal change among the parents of the school children who
participated in community service and the teachers who teach them?

. Is there a significance difference in life skills of school children between pre and

post community service involvement?

1.11. HYPOTHESES OF THE STUDY

. Gender and age have significant influence in the life skills of school children.

. There is no difference in the life skills among school children on the basis of
religion.

. There is no difference in the life skills among school children on the basis of type
of schools and their place of residence.

. The birth order and number of siblings does not have impact on the life skills of
school children.

. Mother's and father's occupation and family income will have significant
influence on the life skills of school children.

6. There is significant difference in the life skills on the basis of caste category.

. Types of family will not have significant difference in life skills.

. The educational qualification of mother and father would significantly influence
the life skills of school children.

. Community service learning intervention has significant impact on developing

the life skills of school children.

10. Community service learning has significant impact on thinking skills, social skills

and coping skills.

11.There is no significant difference on the children’s life skills after the community

service intervention on basis of gender.

12.There is no significance on children’s life skills after the community service

learning intervention on the basis of type of school.

13.There is significance in children’s life skills after the community service learning

intervention on the basis of residence.
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14.There is significant difference on children’s Igkills after the community service
learning intervention based on the age of the dottatmren.

15.Community service learning programme has improveal c¢ivic values, civic
responsibility and study habit of school children.

16. There will be significant relationship between I0eclife skills.
1.12. OPERATIONAL DEFINITION

1.12.1. Community Service Learning

Community service learning defined as teaching gegg which encourages
the students to investigate the needs of the contynand solve the problem with the
community by applying the knowledge which they gainn the classroom which is

followed by reflection and evaluation.
1.12.2. Life Skills

In the present study life skill is defined as tltaparcity to effectively handle

the problems and challenges of everyday life.
1.12.3. School Children (Middle Adolescents)

The children of age group of 14 to 15 years wherattmainstream school in
9™ standard.

1.13. DELIMITATIONS OF STUDY

e The number of students who participated in commgusetvice learning programme
were only 97 from two schools. If more children lcbbhave been given opportunity
to participate the result would have been better.

+ The study was restricted only t§ 8tandard school children. Community service
learning programme would have been implementedcbond children of middle

school.
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e It was difficult to get time to do the communityrgee learning programme

within the school hours.

* The study was restricted only to one district. Tsigdy could have had better
results if the researcher could have selected whistacts across India

e« Community service learning programme were done dafty8 months in one
academic year. The result would have more impadtwould have been for a
longer period.

» Parents could have been invited to take part irctmemunity service learning.

* The school teachers could have been trained toumbndommunity service
learning programmes along with the children.

e Community agency, NGOs, or other clubs could haeenbinvited to have
partnership with school children.

« Community service learning intervention programmaswonducted only in one
government school and in one private school. Treaded school was not taken
for the study.

e The study was only to find out the impact of comityiservice learning on life
skills development among school children. The imgeetaining to other aspects
like regularity to school and academic achievemed not studied.

1.14. CONCLUSION

Adolescents are energetic individuals who learnt iysdoing rather than
talking. In a country like India we need to adoptuamconventional and out of the box
thinking approach to promote life skills educatidrherefore, the present research
would make use of few school hours to conduct gerwention study with structured
and planned activities in schools. The aim of prssent study is to find if this could
make any attitudinal change in children and helputd positive outlook in day-to-

day life.



